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Quick facts

Vital staff beyond teachers

« 61% of elementary schools and 50% of secondary schools report that they do not have sufficient access to a
psychologist to adequately support students.

« 47% of elementary and 36% of secondary schools report that child and youth worker services are not available.

Schools as community hubs
Among schools that indicate community use,

« 9% of elementary and 21% of secondary schools offer integrated health and/or social services.

« 85% of elementary and 93% of secondary schools are used for recreational programs.

Libraries

- 52% of elementary schools had at least one teacher-librarian, either full- or part-time, a decline from 60% in 2008,
and an all-time low in the 20-year history of the People for Education Annual Survey.

Arts education
« 40% of elementary schools have neither a specialist music teacher, nor an itinerant music instructor.

- Elementary schools in the GTA are 2.5 times more likey to have a music teacher than those in
eastern and northern Ontario.

Health
« 42% of elementary schools have a Health and Physical Education (H&PE) teacher, either full- or part-time.

- The percentage of elementary schools with a H&PE teacher varies by region, from a high of 73% of elementary
schools in the GTA, to only 15% of elementary schools in eastern Ontario.

Special education

- An average of 18% of students in each elementary school, and 27% of students in each secondary school,
receive assistance from the special education department.

« 90% of elementary schools in the GTA have a full-time special education teacher, compared to 60% in northern Ontario.

Indigenous education

. 66% of elementary and 80% of secondary schools offer Indigenous education opportunities,
up from 49% and 61%, respectively, in 2013.

« 40% of elementary schools bring in Indigenous guest speakers, up from 23% in 2013.

Language support
« 63% of English language elementary schools and 58% of secondary schools have English language learners.

« 76% of French language elementary schools have students who require French language support (ALF/PANA
students), and on average, one in five students in these schools are receiving language support.

Career and life planning

« 34% of elementary and 56% of secondary schools report that every student has an education
and career/life planning portfolio.

- The average ratio of students to guidance counsellors per secondary school is 380 to 1.
In 10% of schools, that ratio is as high as 600 to 1.

Fundraising and fees

« 48% of elementary schools and 10% of secondary schools fundraise for learning resources (e.g. computers,
classroom supplies, etc.)

« The top 5% of fundraising secondary schools raise as much as the bottom 83% combined.



We’'ve had to reduce the time
allotted to Arts education in
our timetable to allow for 300
minutes of Math each week
and 200 minutes of French.

Elementary school,
Toronto DSB

| believe it is important for our
students to understand the
history of our country and to
understand inclusivity...The
main issue is we have many
priorities, beyond academics,
and sometimes it is difficult to
complete any of them well...If
everything is important, [then]
nothing is important.

Elementary school,
Upper Grand DSB

Introduction and
recommendations

People for Education has been keeping track of the impact of policy and
funding changes on Ontario schools for 20 years. In that time, govern-
ments have changed, parts of the provincial funding formula for educa-
tion have been revised, knowledge about education itself has evolved,
and a multitude of education policies have been implemented.

Ontario schools do very well in terms of literacy and numeracy scores,
and graduation rates. But long-term success in today’s complex world
requires more than achievement in the 3 R’s.

This year’s report is based on survey results from 1,101 elementary and
secondary schools in 71 of Ontario’s 72 school boards, representing 22%
of the province’s publicly funded schools. The report shows that princi-
pals and education staff are struggling to deal with competing priorities,
and that they face challenges in ensuring that all students have access
to an education that will equip them with the academic, creative, citizen-
ship, social-emotional, and health competencies they need—no matter
what their future path.

For this reason, we are making four overall recommendations:

1. Education in rural and northern Ontario: Areas with smaller schools
have fewer resources, and are struggling to provide adequate in-
frastructure to support the rich education their students need and
deserve. The inequities between schools in urban areas and those in
Ontario’s small towns suggest that the funding formula is not re-
sponding well to the needs of our rural and northern communities.

> People for Education recommends—with urgency—that the prov-
ince substantially revise the funding formula so that it provides
equitable support and opportunities for all students, no matter
where they live.

2. Policy overload: Ontario has a vast array of overlapping and, at times,
redundant initiatives, programs, and frameworks that target every-
thing from career education, to student success, to social-emotional
learning, well-being, and health. Many principals in this year’s survey
reported that a combination of competing priorities and a lack of
resources is creating strain in the system. Ensuring that schools are
able to provide Ontario’s young people with the supports and educa-
tion they need to develop a broad range of competencies and skills
requires greater clarity and policy coherence.

> People for Education recommends that the Ministry of Education
undertake a review to evaluate and rationalize the plethora of
programs, and develop a coherent approach so that all initiatives
share common language and common goals.

People for Education — Annual report on Ontario’s publicly funded schools 2017 [ 11



3. Equity in education: When it was first developed 1997, Ontario’s
Learning Opportunities Grant was intended to provide support—
based on boards’ demographics—for programs and resources for
students whose socio-economic status meant they may face barri-
ers to success and greater challenges in school. At that time, the
government-appointed expert panel recommended that the province
set the grant at $400 million. In today’s dollars, that funding should
total $564.2 million. The reality is far lower. The demographic portion
of the 2017/18 Learning Opportunities Grant is $358.2 million. Over
the past decade, the province has reduced the proportion of the
grant based on demographics from 82% to 47%. The funding changes
have resulted in a shift away from the grant’s foundational purpose of
‘redistributive equity.’

> People for Education recommends that the province divide
the current Learning Opportunities Grant into two grants—one
focused on student success, and one specifically focused on
redistributive equity. The new “equity in education grant” should
support resources, programs, opportunities, and strategies that
have been shown to mitigate the impact of socio-economic factors
on students’ chances for success in school.

4. Indigenous education: This year’s results show a substantial improve-
ment in Indigenous education programs in Ontario’s schools. More
than two-thirds of schools now offer Indigenous education opportuni-
ties, where less than half did in 2014. These programs include things
like professional development for staff, cultural support programs,
and consultation with Indigenous communities. However, contrary
to advice from Indigenous stakeholders, the province continues to
measure success for Indigenous students based solely on literacy
and numeracy scores, credit accumulation and graduation rates. In
2014, the Ministry of Education committed to work with First Nation,
Métis, and Inuit partners and key education stakeholders to “explore
and identify additional indicators of student achievement...well-being
and self-esteem.”

> People for Education recommends that the province establish a
new set of relevant indicators of student success that are more
congruent with the interests, needs, and motivation of Indigenous
communities, and vital for all students’ success in school and life.

Principals, teachers, and

other education workers are
bombarded with information
and expectations. The expec-
tation of the email senders
and policy makers seems to
be that when they click the
send button, their program

is implemented. There are so
many of these initiatives and
projects on the go that most
people are confused about the
direction we are going or how
to go about prioritizing what is
going on.

Elementary school,
Hamilton-Wentworth DSB
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In 2017:

« 61% of elementary schools
and 50% of secondary
schools report that they do
not have sufficient access to
a psychologist to adequately
support students.

47% of elementary and 36%
of secondary schools report
that child and youth worker
services are not available.

49% of elementary and 81%
of secondary schools have
regularly scheduled access
to a social worker.

Vital staff beyond
teachers

Teachers do not work alone, and a school community consists of more
than individual classrooms. The whole school environment supports
student success by encouraging academic achievement' and ensuring
the physical, social, and emotional well-being of students.?

Every day, individuals from a variety of backgrounds and experience
come together in schools to help students achieve their academic and
personal goals. They often go beyond their assigned roles, connecting
with students and providing both formal and informal support

and guidance.

Alongside teachers, staff such as psychologists, attendance counsellors,
child and youth workers, computer technicians, educational assistants,
and administrators work with students on a daily basis.? Table 1 provides
an overview of the many people who support student learning. In this
year’s survey, People for Education collected information about psychol-
ogists, social workers, child and youth workers, and speech-language
pathologists.

Funding for professionals
and para-professionals

Funding for non-teaching staff is provided through several Ministry of
Education grants, including the Pupil Foundation Grant, the School
Foundation Grant, and several Special Purpose Grants. Professionals
and paraprofessionals (such as psychologists, social workers, child and
youth workers, speech—language pathologists, hall monitors and lunch-
room supervisors) are funded in the Pupil Foundation Grant at a rate of
one for every 578 students in elementary schools, and one for every
452 students in secondary schools.* School boards can hire profession-
als and paraprofessionals at their own discretion, according to the needs
of their school communities. Because funding for these positions is
pooled, increased spending on one type of position means there is less
funding for other positions.
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Table 1

School staff beyond teachers

Applied behavior analysis
specialists

Support students with
autism spectrum and other
developmental disorders.

Custodians

Responsible for the
maintenance of school
facilities.

Occupational therapists

Support students in over-
coming barriers that might
prevent their participation in
the activities of daily life.

By

Audiologists
Attendance counsellors

Support student hearing
needs, including the
interpretation of assessments
for classroom planning and
therapy for students.

Provide counselling and
support to ensure that
every child, aged 6 to
18, is attending school.

Early childhood educators Educational assistants

Co-teach with teachers Provide educational
in Kindergarten classes, support in the classroom
providing individualized to groups or individual

support when needed. students.

Office staff Physiotherapists
Responsible for administrative Work with students,
tasks, including maintaining school staff, and parents
the budget and attendance to develop plans and
records. provide therapy for

students with
physical challenges.

Speech-language

Quality learning environments depend on the pathologists
contributions of many individuals in diverse roles Provide oral
that support student development.

communication
assessments, in-service
teacher learning, and
speech—-language therapy.
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YOUR
neighbourhood
SCHOOL

Child and youth workers

Support students
experiencing personal
crises or behaviour
problems.

Hall monitors

Protect students
by enforcing safety
protocols.

Principals

Set the strategic
direction for the
school, and act as
instructional and
administrative leaders.

Tradespeople

Responsible for
specialized repairs
and maintenance
of school facilities.

Community relations officers

Act as liaisons between
home, school and community
by coordinating newcomer

support, family literacy, tutoring,

translation, etc.

Library technicians

Responsible for maintaining
and assisting with the use of
library materials.

Psychologists

Provide consultation and
professional development
to staff, as well as
assessment, counselling,
and programs for students.

Vice principals

Support the principal in
his or her instructional and
administrative leadership tasks.

Computer technicians

Maintain and repair
computers and related
technology.

Lunchroom supervisors

Supervise students
during the lunch hour.

Social workers

Support students with social,
emotional, or behavioural difficulties.

Community agencies

Partner with schools to support
students and families. These
include agencies such as public
health, parks and recreation and
Children and Youth Services.

People for Education —
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Psychologists

School psychologists® are mental health professionals who can assess
students’ special needs, as well as diagnose mental health problems,
provide intervention, and assist teaching staff in supporting struggling
students.

In 2017:

* 38% of elementary and 40% of secondary schools report they have
regularly scheduled access to a psychologist.

* 49% of elementary and 45% of secondary schools report that they
have on-call access to a psychologist.

e 13% of elementary and 16% of secondary schools report that psycholo-
gist services are not available.

* 61% of elementary and 50% of secondary principals report they do not
have sufficient access to psychologists to adequately support students.

“The mental health needs of our students are, at times,
overwhelming”®

In 2011, the Ontario government introduced Open Minds, Healthy Minds,
a comprehensive ten-year mental health and addictions strategy.’

One of its overall goals was to “identify mental health and addictions
problems early, and intervene.”® The strategy identifies a need to build
“school-based capacity,” including enhancing mental health resources
in schools.® School boards are provided with funding for a Mental Health
Leader, to create “a more integrated and responsive child and youth
mental health and addictions system.”® This funding is “enveloped” (i.e.
to be spent only on the specified area).

In their survey comments, principals—particularly in secondary schools—
report significant concerns about providing mental health support.

According to the Ontario Psychological Association’s guidelines, school
boards should employ one school psychologist for every 1000 stu-
dents." However, the Association of Chief Psychologists with Ontario
School Boards recently reported that the ratio of psychology staff to
students is, on average, over 1to 3,500, and has reached 1to 8,000 in
some cases.”

In the 2017 survey, 61% of elementary principals and 50% of secondary
principals report insufficient access to psychologists to meet the needs
of their students. Almost half of schools report that they have access to a
psychologist only on an on-call basis.

Based on the increasing men-
tal health issues students are
facing, there just isn’t enough
time for our social worker/
psychologist to meet the
demands of all the students
needing support. That being
said, the time students do
have with these individuals is
supportive and encouraging.

Secondary school, Peel DSB

Our adolescent care worker
plays a vital role in the lives of
many of our students. Com-
munity services for drug and
alcohol and mental health also
provide critical assistance for
many students. Unfortunately,
there is a need for even more
services in all of these areas.
The mental health needs of
our students are at times
overwhelming.

Secondary school,
Limestone DSB
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Figure 1

Percentage of elementary schools with no psychologist

services available, by region
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20%
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0%

1%

Northern Central Ontario Southwestern Eastern GTA
Ontario (excluding GTA) Ontario Ontario

Support is not always avail-
able—psychologist is used
mainly for assessing, not

for counselling on a regular
basis; social worker is able to
talk with approximately three
students on her half[-day]
weekly visit; speech patholo-
gist mainly for assessing and
observations, also half a day
once a week; weekly visits
can be missed due to crisis at
another school, or meetings.

Elementary school,
Ottawa-Carleton DSB

Special education assessments

Although the Ministry of Education sets criteria for special education
exceptionalities, school boards determine their own special educa-

tion identification processes. In some cases, students can only access
certain special education services after a professional assessment.”
These assessments provide vital information to the Identification, Place-
ment, and Review Committee (IPRC) process. IPRCs determine whether
a student meets the criteria for formal identification and the appropriate
support for that student. Assessments provide diagnoses, if applicable,
as well as information about the child’s learning profile and relevant
educational recommendations. According to the Association of Chief
Psychologists with Ontario School Boards, assessments can take as
long as 20 hours.”

Psychologists and other professionals report they are pulled in multiple
directions due to the need for assessments, counselling, and consulta-
tion. They say that the pressure to complete assessments affects their
ability to provide other services.”™
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Child and youth workers, social workers, and
speech-language pathologists

This year’s survey results indicate that many schools have limited access
to professional and paraprofessional services.

Access to child and youth workers (CYWSs):

* 35% of elementary and 45% of secondary schools report having regu-
larly scheduled access to CYWs.

* 47% of elementary and 36% of secondary schools report that CYW
services are not available.

* 71% of elementary and 54% of secondary principals report that they
do not have sufficient access to CYWs to adequately support their
students.

Access to social workers:

* 49% of elementary and 81% of secondary schools report having regu-
larly scheduled access to a social worker.

e 15% of elementary and 6% of secondary schools report that social
workers are not available.

* 55% of elementary and 47% of secondary principals report they do
not have sufficient access to a social worker to adequately support
their students.

Access to speech—language pathologists (SLPs):

* 51% of elementary and 10% of secondary schools report having regu-
larly scheduled access to SLPs.

e 2% of elementary and 10% of secondary schools report that no SLP
services are available.

e Only 37% of elementary and 28% of secondary principals report that
they do not have sufficient access to SLPs to adequately support stu-
dents.

In French language school boards, the issue of access is compounded
by language barriers. In some communities, schools report that they can
only access Anglophone professionals and paraprofessionals.

Progress can be seen in stu-
dents who receive services on
a regular basis. On the other
hand, sessions in speech ther-
apy, for example, are given in
blocks. Once the block is over,
there is no support to con-
tinue, even if the goals are not
met...The social worker does
not come to school unless

we have cases. | think at this
point, we should give children
preventative sessions, instead
of intervening when everyone
is in shock, or crisis, and they
do not want to receive ser-
vices, as they are not seeing
clearly.

Elementary school,
CSDC Centre-Sud'®

Our speech therapist is a four-
hour drive from our commu-
nity, so local services, once we
are off the waiting list, come
from an outside, English-
speaking organization.

Elementary school,
CSDC des Aurores boréales"
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In 2017:

Among schools that indicate
community use,

« 9% of elementary and 21%
of secondary schools offer
integrated health and/or
social services.

« 65% of elementary and
25% of secondary schools
are used for childcare and
family resource centres.

« 85% of elementary and
93% of secondary schools
are used for recreational
programs.

The school gym is used every
night to provide extra-cur-
ricular activities for children
in the community. We host a
literacy program for parents
of children 0-6 years old on
Thursday mornings. We have
a very successful day care
and before- and after-school
programs at the school.

Elementary school, York CDSB

Schools as
community hubs

Our school opens its doors and welcomes the entire community in
general, not just our school community.

Elementary school, CS Viamonde?®

Publicly funded schools can play an important role in strengthening the
communities they serve.”® In recent years, the province has made mod-
est investments to support Ontario’s schools in acting as community
hubs, including $28.1 million dollars to help with the costs of keeping
schools open after hours for community use."”

Ontario’s strategy for community hubs

In 2015, the provincial government released the recommendations from
the Premier’'s Community Hubs Advisory Committee—Community Hubs
in Ontario: A Strategic Framework and Action Plan.?* The recommenda-
tions provided a framework to support the creation of community hubs
throughout Ontario, as a means of improving access to services and
providing more efficient use of government resources.?? While librar-
ies, neighbourhood centres, and other community-based organizations
can serve as community hubs, the province has identified schools as an
“ideal location” for them.?3

As a community hub, a school can be a focal point for health and social
services, cultural and recreational events, and other home—school-com-
munity partnerships.?* While 69% of elementary and 64% of secondary
schools report serving as community hubs, access to the school is, for
the most part, limited to childcare, sports and recreation activities.

Of schools that report community use of their space:

* 9% of elementary and 21% of secondary schools offer integrated
health and social services.

* 13% of elementary and 29% of secondary schools are used for cultural
programs and events.

e 5% of elementary and 19% of secondary schools are used for the arts.

e 65% of elementary and 25% of secondary schools are used for child-
care and family resource centres.

e 85% of elementary and 93% of secondary schools are used for recre-
ational programs.

People for Education — Annual report on Ontario’s publicly funded schools 2017 19|



Challenges to developing the school as a
community hub

Schools report a range of challenges to developing the school as a com-
munity hub, but the most frequently cited impediments are janitorial and
cleaning services, safety and security issues, and managing community
partners (see Figure 2). A number of schools commented that sched-
uling cleaning and maintenance, and finding ways to ensure security
after school hours, were challenges that they were unable to resolve.

Many principals also commented that a lack of school space restricted
partnering capabilities. They report that their schools are already over-
capacity, and that space constraints limit the potential for increasing
community use of the school.

One of the challenges identified by schools in rural locations was a lack
of community partners for them to engage with.

Figure 2

The school gets run down
quickly with so many other
users, and caretaking services
[are] not able to keep up with
[the] demand.

Secondary school, Toronto DSB

Being rural, there doesn’t
seem to be anyone to really
partner with. Knowing who to
reach out to [is a challenge].
Nothing is close by.

Elementary school,
Upper Grand DSB

The primary challenge to developing a school as a community hub

40%

30%

20%

18%| 18%

10% 12% | 12%

0%
Funding for Janitorial Managing Safety and
retrofits and cleaning community security issues
services partners
M Elementary M Secondary

Staff resources Other
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In 2017:

« 52% of elementary schools
had at least one teacher—
librarian, either full- or
part-time, a decline from
60% in 2008, and an all-
time low in the 20-year
history of the People for
Education Annual Survey.

« 68% of secondary schools
report a teacher—librarian
and only 55% have a full-
time teacher-librarian.

+ 81% of elementary schools
in the GTA have a teacher—
librarian, compared to 14%

of schools in eastern Ontario
and 11% in northern Ontario.

Libraries

Today’s school libraries are more than a place where students go to bor-
row books. Libraries are often described as “learning commons” for the
school, where resources are shared in physical and virtual spaces, al-
lowing students to collaborate.?® The idea behind the library-as-learning
commons model is that students develop a variety of skills and compe-
tencies, including literacy, inquiry, and problem-solving, while engaging
in collaborative and empowering learning experiences.?®

Changes in staffing in Ontario
school libraries

In 2017, only 52% of elementary schools reported having a full- or part-
time teacher—librarian. This is an all-time low in the 20-year history of
the People for Education Annual Survey, down from 80% in 1998.

In 2017:

* 11% of elementary schools have a full-time teacher—librarian and 41%
have a part-time teacher—librarian.

* 68% of secondary schools have a teacher—librarian on staff: 55% full-
time and 13% part-time.

In its report, Achieving Information Literacy: Standards for School
Libraries, the Canadian School Library Association recommends a ratio
of approximately one teacher-librarian to 567 students.?” In 2017, in
schools with teacher—librarians, the average ratio per school is one
teacher—librarian to 770 students in elementary schools, and one to 905
in secondary schools.

Regional inequities

Across Ontario, there are substantial regional variations in access to
teacher—librarians. While 81% of elementary schools in the GTA have a
teacher—librarian, only 14% in eastern Ontario and 11% in northern On-
tario (see Figure 3) report having one.

Funding

Currently, there is no provincial policy or program guideline to ensure
that all schools have fully functioning libraries. The Ontario curriculum,
while confirming the importance of school library programs, contains the
disclaimer “where available” in its references to teacher—librarians.?

Library funding is provided to school boards on a per pupil basis. Boards
receive funding to cover the costs of one elementary teacher—librarian
for every 763 elementary students and one secondary teacher—librar-
ian for every 909 secondary students, but there is no requirement that
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Figure 3

Percentage of elementary schools with full- or part-time
teacher-librarians, by region

100%
80%
60%
40%
20%
0%
Central Ontario GTA Southwestern Eastern Northern
(excluding GTA) Ontario Ontario Ontario

boards use the funding on either teacher—librarians or other library
staff.?° The Pupil Foundation Grant includes additional funds for library
services, but boards can use these funds on other initiatives such as
classroom computers, classroom teachers, textbooks, etc.

In 2016/17, the government allocated funding in the Learning Oppor-
tunities Grant to support elementary school libraries. Under this grant,
boards receive $50,000 per school board plus $1,665 per elementary
school to fund teacher—librarians and/or library technicians.3® This fund-
ing is enveloped—it can only be used for additional library staff, not for
other expenditures such as the purchase of equipment or textbooks.

Library technicians in elementary schools

Forty-six percent of elementary schools have library technicians.

Over the past ten years, the percentage of elementary schools with
library technicians has been increasing (see Figure 4). Hiring library
technicians rather than teacher-librarians may allow a school board to
increase their library workforce. In the Ottawa CDSB, for example, ele-
mentary school libraries are now staffed with library technicians instead
of teacher—librarians. Ottawa CDSB still employs teacher—librarians in its
secondary schools.
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Proven impact of school libraries

The Programme for International Student Assessment (PISA) found

that in all countries surveyed, children who enjoyed reading performed
significantly better on reading assessments than those who did not. On
average, students who read daily for enjoyment score the equivalent of
one-and-a-half years of schooling better than those who do not.*

A 2011 study by Queen’s University and People for Education,found that
in schools with teacher—librarians, students were more likely to report
that they “liked to read.”®? The study also found a significant relationship
between students’ scores on reading and writing tests and the presence
of either a teacher—librarian or a library technician.

These results echo the findings of many international reports. Forty
years of research from Europe, U.S., and Australia indicates that well-
staffed, well-stocked, and well-used school libraries are correlated with
increases in student achievement.®® This is especially pertinent as EQAO
has recorded a decline in self-reported reading enjoyment for elemen-
tary school students from 2012/13 to 2015/16.3*

Figure 4

Percentage of elementary schools with library technicians
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Arts education

Education in the arts is a crucial component in the development of
students’ cognitive, social, and emotional well-being.*® Creative oppor-
tunities in the arts “provide students experience with situations in which
there is no known answer, where there are multiple solutions, where the
tension of ambiguity is appreciated as fertile ground, and where imagi-
nation is honoured over rote knowledge.”*®

In a commitment to prepare students to solve the complex problems

of a globally connected world, the Ministry of Education has identified
creativity as a key competency through which curriculum, pedagogy and
assessment should be focused. As stated in the Ministry of Education’s
21 Century Competencies: Discussion Document, there are substantial
and important connections between creativity, high academic achieve-
ment, economic and social entrepreneurialism, leadership, and

problem solving.*’

Challenging curriculum, fewer specialists

Elementary teacher candidates in Ontario are only required to take
one course in the arts. However, Ontario’s Arts curriculum is extremely
detailed, and requires in-depth knowledge, making it a challenge for
teachers without specialized arts training.

There are four strands in the arts curriculum: dance, drama, music, and
visual arts. These give students the opportunity to develop creative
competencies through different forms of expression.

In 2017:

* 41% of elementary schools have a specialist music teacher, either full-
or part-time, a decline from 48% in 2008 (see Figure 5).

* 40% of elementary schools in Ontario have neither itinerant music
teachers/instructors nor specialist music teachers, compared to
31% in 2008.

e 15% of schools with grades 7 and 8 have a visual arts teacher, a con-
sistent finding over the past decade.

e 8% of schools with grades 7 and 8 have a specialist drama teacher.

In 2017:

« 41% of elementary schools
have a specialist music
teacher, full- or part-time, a
decline from 48% in 2008.

« Elementary schools in
the Greater Toronto Area
are 2.5 times more likely
to have a music teacher
than those in eastern
and northern Ontario.

« 40% of elementary schools
have neither a special-
ist music teacher, nor an
itinerant music instructor.

« Only 8% of elementary
schools with grades 7
and 8 have specialist
drama teachers.
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Figure 5

Percentage of elementary schools with a specialist music teacher,

full- or part-time
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Our challenge is resources—
our budget is tiny, and we
have limited access to [arts]
support networks.

Elementary school,
Upper Canada DSB

20M 2012 2013 2014 2015 2016 2017

Principals report challenges

Many principals cited difficulties finding qualified music teachers in rural
areas. Others pointed to challenges in hiring specialist teachers due to
new regulations® that may make it more difficult to hire teachers based
on their specialty. A lack of space, instruments, and arts supplies were
also identified as roadblocks. In addition, an underlying perception that
other curriculum areas take priority over the arts can create scheduling
challenges in schools.

In order to fill the gaps, schools often look to outside community orga-
nizations or artists for help with regular programming, workshops and
presentations. Funding for this may come from cuts in other parts of
the budget, or through fundraising, which can lead to inequities among
schools. A 2013 People for Education report found that elementary and
secondary schools with higher fundraising levels—which are more likely
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to be in areas where families have higher than average family incomes—
were more likely to report that students have the opportunity to see

live performances.3® Schools with higher average family incomes were
also more likely to offer opportunities to participate in a band, choir, or
orchestra, perform in a play, or display their art.*°

Regional discrepancies

Because funding for specialist teachers in elementary schools is gen-
erated, for the most part, by numbers of students, areas with larger
schools are more likely to have specialists. The average size of an
elementary school with at least one full-time music teacher is 532—well
over the provincial average school size of 341 students. Elementary
schools in the Greater Toronto Area are 2.5 times as likely to have a mu-
sic teacher, as compared to elementary schools in eastern and northern
Ontario (see Figure 6).

Figure 6
Percentage of elementary schools with a music teacher, full- or part-time, by region
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In 2017:

« 42% of elementary schools
have a Health and Physical
Education (H&PE) teacher,
either full- or part-time.

- The percentage of elemen-
tary schools with a H&PE
teacher varies by region,
from a high of 73% of ele-
mentary schools in the GTA,
to only 15% of elementary
schools in eastern Ontario.

An effective school health pro-
gram can be one of the most
cost effective investments a
nation can make to simultane-
ously improve education and
health.

World Health Organization.
School Health and Youth
Health Promotion.*®

Health

Young people do better in school when they are healthy, and they are
healthier when they do better in school.*

There are nearly two million young people in Ontario’s schools. The
education system, where they spend much of their time, can have a
profound effect on their physical, mental, emotional, and social well-
ness. The Ontario Ministry of Education has recognized the vital role of
schools, not just in the province’s Health and Physical Education (H&PE)
curriculum, but also by adding a responsibility for student well-being to
Ontario’s Education Act.*?

Teaching Health and Physical Education

While some provinces teach health as a subject separate from physical
education, Ontario integrates the two.*®* The H&PE curriculum takes a
comprehensive approach, focusing on the skills students need to man-
age their health. Students learn about active living and movement com-
petence in combination with other topics such as healthy eating, mental
health, personal safety and injury prevention, substance use, addictions,
and human development and sexual health.**

Ontario has comprehensive, evidence-based curriculum in place, but or-
ganizations such as UNESCO have found that well-qualified teachers are
the key to unlocking the potential of H&PE curriculum and programs.*®
Studies have found that students often have better health outcomes
when they are taught by a H&PE specialist, compared to a classroom
teacher,*® and they are more likely to be engaged in physical activity
through intramural sports.*

In this year’s survey, only 42% of elementary schools report having a
specialist H&PE teacher, either full- or part-time, a figure that has re-
mained fairly consistent over the past ten years. But there are regional
discrepancies in access to these teachers. Only 30% of schools in north-
ern and southwestern Ontario have H&PE teachers, while in eastern
Ontario this rate drops to 15%. Elementary schools in the GTA are almost
five times more likely to have a specialist H&PE teacher, compared to
schools in eastern Ontario (see Figure 7).
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Figure 7

Percentage of elementary schools with a Health and
Physical Education teacher, full- or part-time, by region
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Student well-being as a goal for education

In 2014, the Ministry of Education included “promoting well-being” as
one of its primary goals for education in Achieving Excellence: A Re-
newed Vision for Education in Ontario. While many schools, school
boards, and education unions have been promoting health in schools for
decades,* the inclusion of well-being as a key goal for the province ce-
ments education’s role in promoting healthy living for all students.®°

The Ministry of Education is in the process of developing a specific strat-
egy to clarify what well-being means, and how to monitor the province’s
progress in promoting well-being.%'

Promoting comprehensive school health

The World Health Organization recognizes school health programs as
one of the most cost effective approaches to improving both health and
education outcomes.®® A healthy school is a shared responsibility be-
tween staff, students, families, and community partners. Comprehensive
school health can ensure that healthy approaches are embedded in all
aspects of education and become a responsibility that is shared by all.

In this year’s survey, 59% of elementary schools report that they

offer opportunities for recreational programs, and a further 6% of el-
ementary and 13% of secondary schools offer integrated health and/or
social services.

Eastern
Ontario

Well-being is a positive sense
of self, spirit and belonging
that we feel when our cogni-
tive, emotional, social and
physical needs are being met.
It is supported through equity
and respect for our diverse
identities and strengths.

Ministry of Education,
Ontario’s Well-Being Strategy
for Education: Discussion
Document.5?
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In 2017:

« An average of 18% of stu-
dents in each elementary
school, and 27% of students
in each secondary school,
receive assistance from the
special education depart-
ment.

« 64% of elementary and 55%
of secondary schools report
that there are restrictions on
the number of students who
can be assessed each year.

« 90% of elementary schools
in the GTA have a full-time
special education teacher,
compared to 60% in north-
ern Ontario.

Figure 8

Special education

Special education can take many forms. While students who have been
formally identified with behavioural, communication, intellectual, physi-
cal, or multiple exceptionalities have a legal right to special education
support,’* students who do not have a formally identified exceptionality
may also receive help through special education programs and services.
These supports can involve anything from extra time for writing tests, to
special equipment to help students with their schoolwork.

Over the past 10 years, there has been an increase in the average
percentage of students per school receiving special education services
(see Figure 8).

Changes to the funding formula

The province allocated $2.76 billion in funding for special education

in the 2016/17 school year.5® Half of this funding is provided through a
Special Education Per pupil Amount (SEPPA), which is based on the total
number of students in the school board.>® The SEPPA funds the addition-
al assistance that the majority of special education students require—
including EAs, psychologists, special education teachers, and a range

of classroom supports. The remainder of special education funding is

to cover the cost of supports for students with higher needs, including
special equipment and facilities, separate classrooms, and special
education teachers.%’

The average percentage of students per school receiving

special education support
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In March 2014, the Ministry of Education announced major changes to
special education funding, to be rolled out over four years.%® Since then,
the Ministry has maintained the overall level of funding for special edu-
cation, but has changed how funding is distributed among boards. The
goal was to make the funding more responsive to boards’ and students’
needs. These changes have resulted in some boards getting more fund-
ing, while others receive less. Comments from schools indicate that the
impact of these changes is being felt on the ground.

Waiting for support

In 2017, an average of 9 students per elementary and 7 students per
secondary school were waiting for professional assessment, IPRC, or
placement.

Each school board is responsible for developing identification proce-
dures and intervention strategies for its special education programs.®®
The following procedures only apply to students who are formally identi-
fied with exceptionalities.®® They do not apply to the many students who
are receiving special education services without a formal identification.

There are three steps in the formal identification process:

1. Professional assessment by a psychologist, speech-language pathol-
ogist, physiotherapist, etc.

2. |dentification, Placement, and Review Committee (IPRC) meeting and
decision regarding the appropriate identification, and a recommenda-
tion regarding placement, program or support.

3. Placement in program or provision of appropriate support.

Extrapolating this year’s survey results province-wide, there are an esti-
mated 37,000 students in Ontario waiting for professional assessment,
IPRC, or placement.®

We have children in crisis...
wait lists are long, we do not
have the services the children
require to be successful at
school. It is heartbreaking.
Cutting an additional million
from our school board will
have a catastrophic effect

on the children. The Ministry
needs to re-evaluate this cur-
rent funding model.

Elementary school,
Limestone DSB

Our in-school review com-
mittee works collaboratively
to prioritize needs and to
determine the most effective
courses of action to support
students. This is a highly col-
laborative team that is able
to provide amazing advice to
help support our students’
needs.

Elementary school, Peel DSB
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Restrictions on assessments

Based on available resources, some boards limit the number of students
that principals can put forward for assessment each year.

In 2017:
Psychological assessment
services are rationed essen-
tially to the most needy one or
two students a year. System

* 64% of elementary and 55% of secondary schools report restrictions
on the number of students who can be assessed each year, an in-
crease from 50% and 47%, respectively, in 2012.52

level placements for our most e The percentage of elementary schools reporting limits on the number
needy students are rationed of students who can be assessed ranges from 83% in eastern Ontario
to an extent we are creating to 49% in the GTA (see Figure 9).

more problems during the
wait time. There is a growing
parent, staff and student belief
that our schools are not the

positive and safe placesthey  Regional differences in special
once were. o

education support
Elementary school,

Hamilton-Wentworth DSB The survey results show substantial regional discrepancies across
Ontario in terms of access to special education resources. In 2017, 90%
of elementary schools in the Greater Toronto Area and 86% in central
Ontario report a full-time special education teacher, compared to only
60% in northern Ontario (see Figure 10).

e 24% of elementary and 15% of secondary schools report that not all
identified students are receiving recommended support.

Figure 9

Percentage of elementary schools reporting limits on the number of students
who can be assessed each year, by region
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Figure 10

Percentage of elementary schools with a full-time special
education teacher, by region
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Educational assistants

Eighty-eight percent of Ontario’s elementary schools have at least one
full-time educational assistant (EA) supporting special education. Educa-
tional assistants support students in both regular and special education
classrooms, and are involved in everything from helping with lessons to
assisting with personal hygiene, to behaviour management.

Under Ontario’s funding formula, EAs in elementary schools are funded
at a rate of one for every 5000 students, but supplemental funding
through special purpose grants can improve that ratio significantly.®® In
this year’s survey, elementary schools reported an average of one EA for
every 22 students.

While there is a substantial discrepancy in the percentage of schools
with special education teachers between GTA and northern Ontario
elementary schools (see Figure 10), this trend does not hold for EAs.
Eighty-five percent of elementary schools in northern Ontario have EAs,
which is similar to the eighty-three percent in the GTA.
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In 2017:

+ 66% of elementary and 80%
of secondary schools offer
Indigenous education op-
portunities, up from 49% and
61%, respectively, in 2013.

23% of elementary and 49%
of secondary schools have

a designated staff member
who coordinates Indigenous
education.

40% of elementary schools
bring in Indigenous guest
speakers, up from 23% in
2013.

Indigenous education

It is critical to raise awareness of these vibrant cultures, in the spirit of
reconciliation and Canada’s commitment to its Aboriginal communities.

Elementary school, CEP de I’Est de I'Ontario®*

May 30, 2016, marked Ontario’s historic adoption of The Treaties Recog-
nition Week Act®*—legislation that designates the first week of Novem-
ber each year as Treaties Recognition Week. This is just one of the many
initiatives introduced in Ontario to promote awareness, both in schools
and with the broader public, about the treaties, rights, and responsibili-
ties that we all have as citizens.

The legislation (the first of its kind in Canada) is a concrete example of
how governments can implement the 2015 “Calls to Action” from
Canada’s Truth and Reconciliation Commission (TRC) regarding the inte-
gration of Indigenous history/worldview in schools.®® Ontario’s response
to the TRC continues to highlight the role of education in reconciliation;
specifically teacher education, the Ontario curriculum, the preservation
of Indigenous languages, and targeted supports for educators.®’

Majority of Indigenous students attend
provincially funded schools

Eighty-two percent of Indigenous students attend provincially funded
schools in Ontario school boards, and virtually every school has Indige-
nous students enrolled.®® This reality, and the TRC’s recognition of public
education as a key component in the reconciliation process, means that
Ontario’s 5,000 schools to can play a vital role in long-term change for
both Indigenous and non-Indigenous students.

Over the last three years, there has been a marked increase in Indig-
enous educational opportunities in the province’s schools. This improve-
ment may reflect both Ontario’s commitment to act on the TRC Calls to
Action, and the continued implementation of Ontario’s First Nation, Métis
and Inuit Education Policy Framework.®®

Two of the key goals identified in the Framework are increasing all stu-
dents’ and educators knowledge about “the rich cultures and histories
of First Nation, Métis, and Inuit peoples,””® and improving educational
outcomes for Indigenous students.” This year’s survey results indicate
some progress toward these goals.
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Increased Indigenous educational
opportunities in schools

Since 2013, when we first asked about Indigenous education oppor-
tunities, there has been a fairly steady improvement in a number of
areas. This year, 66% of elementary and 80% of secondary schools offer
Indigenous education opportunities in some form (cultural support,
language programs, guest speakers, ceremonies), up from 49% and
61%, respectively, in 2013. Examples of these opportunities range from
replacing the mandatory grade 11 English course with an Indigenous
literature course,’? or—as some boards have done—introducing a policy
to recognize the land on which the school is built as a part of its daily
opening exercises.”

Professional development for teachers

The TRC highlighted the importance of Professional Development (PD)
for teachers, calling for post-secondary institutions to “educate teachers
on how to integrate Indigenous knowledge and teaching methods into
classrooms.”” All of Ontario’s faculties of education are now required to
provide mandatory Indigenous content in their teacher education pro-
grams.”® However, many teachers report receiving little education in this
area, and many still report a low level of comfort teaching and speaking
about Indigenous topics.”®

Ongoing PD can support teachers’ confidence in incorporating Indig-
enous perspectives in K to 12 classrooms.”” Since 2013, there has been
a relatively steady increase in the percentage of schools offering PD
around Indigenous cultural issues (see Figure 11).

Figure 11

Percentage of schools with professional development on
Indigenous cultures, 2013 to 2017

Teachers teaching First Na-
tion, Métis, and Inuit [courses]
have received PD, but still feel
very unqualified teaching First
Nation, Métis, and Inuit from

a relatively non-Indigenous
perspective. They want to do

a really good job and under-
stand the importance, but they
feel unsure.

Secondary school,
Upper Grand DSB
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Supporting achievement for
Indigenous students

In the First Nation, Métis, and Inuit Education Policy Framework Imple-
mentation Plan, the Ministry of Education set 2016 as the target date for

We have a staff member who closing the gaps in education outcomes (i.e. literacy, numeracy, reten-
has informally taken the lead tion, graduation) between Indigenous and non-Indigenous students.”
on these issues. We believe According to the 2011 National Household Survey, 24% of Indigenous
that the first steps need to be 20-24 year olds living off-reserve in Ontario did not graduate from

in the area of education and secondary school. This is 15 percentage points higher than their non-
awareness for staff and [all] Indigenous counterparts (9%).”°

students, and creating an en- The Implementation Plan also stated that the province would collaborate
vironment where students feel \yith First Nation, Métis, and Inuit partners, and key education stakehold-
comfortable to self identify. ers to explore and identify additional indicators of student achievement,
Secondary school, well-being and self-esteem.®°

Limestone DSB The challenges faced by Indigenous students in provincial schools may

reveal the need for a more comprehensive approach to ensure success.
Part of the solution may be collaboration with multi-agency supports
(e.g. health services, friendship centres), and with community-based pro-
grams that address issues of poverty, racism, housing, parental/guardian
engagement and childcare.®’

Figure 12

An approach to infusing Indigenous pedagogy in schools

Global Indigenous
Worldview

National Indigenous
Worldview

Regional Indigenous

Worldview

Local Indigenous
Worldview
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Infusing Indigenous pedagogy in education

Some scholars refer to a need to “indigenize” education, a term that
refers to the local, regional, national, and global perspectives of Indige-
nous peoples being seamlessly woven into a classroom and school (see
Figure 12). This “indigenization” may mean, for example, that a school
situated on Anishinabek lands will adopt a holistic approach to educa-
tion that encompasses the physical, emotional, intellectual, and spiritual
needs of the learners.®? This re-visioning of education (i.e. curriculum,
assessment, teaching strategies, etc.) also requires a specific focus on
local partnerships and resources, before incorporating the knowledge of
Indigenous peoples outside of that traditional area.®®* The local focus, in
turn, requires staff time.

In 2017:

e 19% of elementary and 29% of secondary schools report that they
consult with Indigenous community members.

* 23% of elementary and 49% of secondary schools report that they
have a designated staff member at the school level who coordinates
Indigenous education.

* 90% of elementary and 93% of secondary schools report that there is
a designated staff member at the board level who is responsible for
Indigenous education.

The Ministry encourages secondary schools to embed Indigenous
themes and perspectives into existing courses via the First Nation, Mé-
tis, and Inuit Studies Allocation.®* In 2016/17, $24.8 million was allocated
to schools, based on the number of students enrolled in First Nation,
Métis, and Inuit Studies courses.®® Specifically, for every 12 students en-
rolled in a qualifying course, an extra 0.167 of a teaching position is allo-
cated to the school.®® In one Bluewater DSB secondary school, the staff
has developed an outdoor education course delivered in an Indigenous
context.!’” The course generates extra funding for the school and allows
students to engage with Indigenous culture.

Funding for Indigenous education

In 2016/17, $64 million was allocated to support learning as outlined in
the Ontario First Nation, Métis and Inuit Education Policy Framework.8®
The funding included support for a supervisory officer level position in
each board to support the work described in the framework. Ontario

is also beginning to phase in data from the Statistics Canada National
Household Survey (NHS) to support more effective and targeted
funding.®®

Data from the NHS and from the Office of Ontario’s Auditor General
show that both Indigenous enrolment and self-identification of Indig-
enous students are increasing steadily in Ontario schools. These in-
creases may result in additional funding to address educational gaps
and increase cultural opportunities for all students.*°

We are a tri-lingual school
where the languages and
cultural diversity of all groups
is celebrated. We are em-
phasizing the need to teach
[the] positive contributions of
Indigenous people through-
out history while we discuss
Indigenous people within the
context of then and now.

Elementary school,
Kawartha Pine Ridge DSB

| believe that the educational
opportunities need to be
embedded within existing
courses, as well as continuing
to offer the [Current Aboriginal
Issues In Canada course] and
other stand-alone courses.
Time release is needed for
teachers to have time to
develop this work within their
own subject/course areas.

Secondary school, Peel DSB
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In 2017:

» 63% of English language el-
ementary schools and 58%
of secondary schools have
English language learners.

« 38% of English language
elementary schools have
English as a Second Lan-
guage teachers, an increase
from 34% in 2008.

« 76% of French language
elementary schools have
students who require French
language support (ALF/
PANA students), and on av-
erage, one in five students
in these schools are receiv-
ing language support.

Table 2

Language support

The 2011 Statistics Canada National Household Survey found that 3.6
million Ontarians were foreign-born—representing 29% of the total
population, the highest proportion among all Canadian provinces.®
More than 1.8 million Ontarians, including approximately 50,000 third- or
higher-generation residents,®? speak a primary language at home that is
neither English nor French.?

Ontario schools provide specialized language programs for children

whose first language is not the language of instruction at school (see
Table 2).%4 This support can include both recent newcomers and stu-
dents whose families speak neither French nor English at home.

Currently, the funding for English language learners (ELLS) is provided to
school boards in two categories:

e Recent Immigrant Component: boards are allotted funding for stu-
dents from non-English-speaking countries who are in their first four
years in Canada. This funding gradually decreases over the four-year
period.

e Pupils in Canada component: funding is provided to school boards
based on Census data for children whose first language spoken at
home is neither English nor French.®®

Language support programs in Ontario

Program Name Description

ESL English as a Second
Language

The child’s first language is not English, but the child has had
the opportunity to develop age-appropriate literacy skills in
his or her first language.

ELD English Language
Development

The child’s first language is not English and the child has sig-
nificant gaps in his or her education or first-language literacy
skills, possibly due to disruptions in schooling.

ALF Programme
d’actualisation de la
langue francaise

The child’s first language is not French, but the child is from
Canada.

PANA | Programme d’appui aux
nouveaux arrivants

The child’s first language is not French and the child is new
to Canada, meaning that he or she needs more support to
integrate into his or her new community.
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Figure 14

Percentage of English language elementary schools
that have ESL teachers
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Success for English language learners

Many families move to Canada with high aspirations for their children.
This is borne out by data showing that 83% of immigrant children have
aspirations to complete a university degree—a higher proportion than
the 60% of children whose families have been in Canada three genera-
tions or longer.%®

Overall, immigrant students are achieving their academic goals. New-
comers tend to match or exceed the achievements of non-immigrant
children on OECD’s Programme for International Student Assessment
(PISA) (an international test administered to a sample of 15 years-olds
every three years).?’ In addition, childhood immigrants are more likely to
graduate from high school and complete university than third- or higher-
generation children.®®

Some students arrive in Ontario with needs beyond the scope of English
or French language learning programs. Ontario’s ELL policy states that
in situations where students come from backgrounds with limited access
to schooling, additional supports need to be provided.®® Despite this
requirement, some principals commented that the needs of their stu-
dents—beyond language acquisition—are not being met.

2015 2017

With our ESL teacher, these
students feel connected to
their school and all the sup-
ports available. And, their
English improves!

Elementary school,
Toronto Catholic DSB

Greatest challenge is the
ever-increasing amount of ELL
students attending the school.
Numbers are quickly rising
and students with emotional/
behavior needs is increasing
as well, impacting the stu-
dent’s readiness to learn.

Secondary school, Peel DSB
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It is an honour to have many
students joining...our school
from our partner communi-
ties in [Ontario’s] far north.
Many students come with
varied levels of fluency and
challenges in academic
school language. We have
strong early years supports
for literacy, but struggle to
meet the needs of students
who join us in grades 2-8.

Elementary school,
Keewatin-Patricia DSB

The ALF program contributes
enormously to the develop-

ment of the French language.

It is essential to do this at
the beginning of [a student’s]
learning journey.

Elementary school,
CSC Providence'

Challenges running small ELL programs

In communities where there are a high number of ELLs, or where there

is a high proportion of ELLs in a particular school, ESL funding can cover
the costs of a specialist teacher. But, for schools or boards where there
are a small number of ELLs, it may be more difficult to support students’
language needs. Even for the group with the highest need—newly
arrived students born in non-English speaking countries—funding is allo-
cated at a rate of only $3,920 per student for their first year in Canada.'®®
For a school with only four or five ELLs, there may not be enough fund-
ing to hire dedicated staff or run a separate course.

In 2017, 32% of English language elementary schools had fewer than 10
ELLs enrolled (see Figure 15). Among those schools, 76% have no ESL
teacher.

Language support in French
language schools

In the French-language system, 76% of elementary schools have French
language learners in either the actualisation linguistique en francais
(ALF) program or programme d’appui aux nouveaux arrivants (PANA)
(see Table 2). Among elementary schools with ALF/PANA students, an
average of 20% are in these programs.

Figure 15

Percentage of English language elementary schools with
English language learners

10 or more ELLs
M 1-9ELLs
W OELLs
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Career and life planning
in Ontario schools

This is an excerpt from People for Education’s report, Career and life-
planning in schools."?

Across Canada, rapid technological, economic, and social change has
prompted public education systems to adapt their models for career
and life planning. Ontario has committed to developing “an integrated
strategy to help the province’s current and future workforce adapt to the
demands of a technology-driven knowledge economy...by bridging the
worlds of skills development, education and training.”'®®

In 2013, Ontario introduced Creating Pathways to Success: An Educa-
tion and Career/Life Planning Program for Ontario Schools. This policy is
intended to support students as they transition through school and plan
for their futures. It includes a number of mandatory components:'

e portfolios for every student from grade 7 to grade 12;

e career and life planning committees in every school; and
e professional development for teachers.

The goals of Creating Pathways to Success are to:

e allow students to develop the skills and knowledge necessary to be
able to make education and career/life choices;

e provide students with opportunities for learning in and out of the
classroom; and

e engage parents and the broader community in the development,
implementation and evaluation of the program.

Student portfolios

Part of the approach of Creating Pathways to Success is to put students
“at the centre of their own learning.”®® It is intended to support students’
capacity for self-discovery and build their self-knowledge.

Student portfolios are an important element of the program. The portfoli-
os track student learning, guide school transitions and course selection,
and allow students to reflect on their career and life goals.'*®

From kindergarten to grade 6, students document their learning in an
“All About Me” portfolio. The portfolio contains evidence of their learning
in an age-appropriate format (e.g. drawings, self-reflections, handouts).

In 2017:

15% of elementary and 39%
of secondary schools report
they have career and life
planning committees.

34% of elementary and 56%
of secondary schools report
that every student has an
education and career/life
planning portfolio.

23% of elementary and 40%
of secondary schools report
professional development
on career and life planning
is available to their teachers.

The average ratio of students
to guidance counsellors per
secondary school is 380

to 1. In 10% of schools, that
ratio is as high as 600 to 1.

Our guidance counsellor is half-
time and shared between two
schools. It makes it difficult to
follow up and support students.

Elementary school, Toronto DSB

130 | People for Education — Annual report on Ontario’s publicly funded schools 2017



Figure 16

Students with education and career/life planning portfolios

80%

60%

40%

Percentage of schools

20%

0%

Students in K-6 who have
“All About Me” portfolios

B No students have portfolios

We are just at the very initial
stages with the All About Me
and IPPs. There have been
software glitches and staff
have been asked to use other
techniques—not where we
would like to be either at the
school nor board level.

Elementary school,
Algonquin and Lakeshore CDSB

Students in grades 7-8 Students in grades 9-12
who have IPPs who have IPPs
M "—% of students have portfolios 1 All students have portfolios

From grades 7 to 12, students keep track of their learning through man-
datory Individual Pathways Plans (IPP). While the “All About Me” portfolio
focuses more on self-knowledge, the IPP is intended to be the primary
planning tool for choosing courses and exploring post-secondary desti-
nations.'®”

There is more consistent use of IPPs in grades 7 and 8 than there is

in secondary school. One the reasons for this, according to principals’
comments, is that the IPPs are seen as useful for supporting transitions
to secondary school, including course selection. Principals also said that
professional development is available to support teachers in grades 7
and 8 in using web-based planning tools to develop IPPs.

Education and Career/Life Planning Program
Advisory Committees

The policy requires every school to have a committee to support career
and life planning strategies. The committee must include administrators,
teachers, students, parents, and members of the community. In second-
ary schools, the committee must also include guidance staff.'°®

Even though they are mandatory, only 15% of elementary and 39% of
secondary schools report having Education and Career/Life Planning
Program Advisory Committees. It has also been difficult for schools to
meet the membership requirements.
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In the schools with committees:

* Only 13% of elementary and 8% of secondary schools report having
community members on the committee.

e Only 33% of elementary and 12% of secondary schools report that
their committees include parents.

Professional development for teachers

One of the goals of the Creating Pathways policy is that education
and career/life planning is integrated into existing curriculum, from
kindergarten to grade 12. To support this integration, Creating Path-
ways mandates professional development for teachers on all aspects
of the education and career/life planning program. However, only 23%
of elementary and 40% of secondary schools report that teachers are
receiving training.

Schools commented that the lack of access to professional development
is a major roadblock to the implementation of the “All About Me” and
Individual Pathways Plan portfolios.

The role of guidance counsellors

Guidance counsellors in elementary schools

One of the purposes of the education and career/life planning strategy
is to support students as they make transitions—from grade to grade,
from elementary to secondary school, and from secondary school to
their post-secondary destinations. There is evidence that the transition
from elementary to secondary school is particularly challenging for many
students.®®

Only 17% of elementary schools have guidance counsellors, and the
majority are part-time. In elementary schools that include grades 7 and
8—where the more complex IPPs are required—only 23% have guidance
counsellors, the majority part-time.

Guidance counsellors in secondary school

Data from the 2017 survey confirm that in the majority (80%) of second-
ary schools, the guidance counsellor is primarily responsible for helping
students create and review Individual Pathways Plans. During grades 11
and 12, semi-annual reviews of IPPs provide an opportunity for students
to receive direct guidance from school personnel on crucial course se-
lections and post-secondary planning."® Guidance counsellors are iden-
tified as a key part of this process, but data from the 2017 survey show
that 16% of secondary schools do not have a full-time guidance counsel-
lor, and the average ratio of students to guidance counsellors per school
is 380 to 1. In 10% of schools, that ratio is as high as 600 to 1.

More connections [are] required
from industry to help give stu-
dents experiential learning and
to see what opportunities wait
for them.

Secondary school, Toronto DSB

PD on this has been very
limited. Nobody really knows
what is expected or what to do
regarding ‘All About Me.’

Elementary School,
Thames Valley DSB

Despite having 600 students
in grades 7 and 8, and 900
students in total (6, 7, 8) our
Guidance allocation is only 0.5
[FTE]. It’s not enough. We need
to put our money where our
mouth is and give more sup-
port to planning, guidance, and
mental health.

Elementary school, Peel DSB
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In 2017:

48% of elementary schools
and 10% of secondary
schools fundraise for learn-
ing resources (e.g. comput-
ers, classroom supplies, etc.)

Among elementary schools,
the lowest 10% of fundrais-
ing schools raise one dollar
for every $49 raised by the
top 10% of schools.

The top 5% of fundraising
secondary schools raise as
much as the bottom 83%
combined.

Fundraising and fees

Fundraising is deeply entrenched within Ontario’s public education sys-
tem. In 2017, 85% of secondary schools and 98% of elementary schools
report raising money, but there is large variation in the amount raised by
individual schools. While some schools report raising $0, others raise as
much as $200,000. A 2013 report by People for Education found a re-
lationship between the amounts schools fundraised and average family
incomes." These findings, combined with this year’s survey results, raise
concerns about the impact of fundraising on equity in the system.

Existing guidelines for fundraising and fees

Ontario has guidelines for both fundraising and the fees that some
schools charge."? The guidelines prohibit the use of private funds to
cover the cost of items that “replace public education”" or are already
funded via provincial grants; they also prohibit charging fees for “materi-
als that are required for completion of the curriculum.”™

Despite the guidelines, data from 2017 show that:

* 48% of elementary and 10% of secondary schools fundraise for learn-
ing resources

* 18% of elementary and 6% of secondary schools request a fee for
learning resources

While 99% of all schools report they provide subsidies for students who
cannot pay fees, a survey by the Ontario Student Trustees’ Association
found that 36% of secondary students have experienced fees as a bar-
rier to participation."®

The relationship between fundraising
and student success

As the gap between schools raising the highest and lowest amounts of
money appears to be widening, experts remain uncertain what these
fundraising disparities may mean for the province’s schools. One recent
study found a small relationship between funds raised and students’
EQAO test scores, concluding that fundraising sums are insignificant
compared to funds distributed to schools by the province."® Others have
asserted a stronger relationship between student learning and fundrais-
ing, with greatest benefits accruing to a small subset of students

within schools."”
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Figure 17
Fundraising ratio between top and bottom deciles of elementary schools
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Top fundraising schools: widening gaps

Not only is there a wide range in the amounts schools fundraise, but
there is also a significant gap between the highest and lowest fundrais-
ing schools. In 2017, the top 5% of fundraising secondary schools raised
as much as the bottom 83% put together. This gap has persisted for a
number of years. In People for Education’s three most recent surveys,
the top 10% of fundraising secondary schools have raised more than the
bottom 90% of schools.

In elementary schools, the gap between the highest and lowest fund-
raising schools appears to be widening (see Figure 17). The lowest 10%
of fundraising elementary schools raise $1for every $49 raised by the
top 10% of schools, up from $1to $25 in 2008.

: : : : We have an active school com-
SChOOIS Identlfy Inequrty munity, and the parents support
In their survey comments, principals frequently reference fundraising events and academics in the
when discussing their schools’ overall successes and challenges. For school. We have used fundrais-
those with extensive fundraising, many describe tools and resources ing money to build our technol-
as a source of pride for their school. One school shared that “fundrais- ogy library (laptops, Chrome-
ing money to build our technology library (laptops, Chromebooks and books and iPads).

iPads)”""® was a major success.
Elementary school,

On the other side of the spectrum, many schools identify limited fund- Trillium Lakelands DSB
raising as an explicit challenge. Comments from these schools indicate

that their limited fundraising might be exacerbating the inequities be-

tween schools. Rather than pointing to a lack of “extras,” these schools

reported that without fundraising, they struggle to provide services
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that support low-income families. For example, one principal noted that
their “breakfast/snack program provides nutrition to many children on
a regular basis,” but that “fundraising for this initiative can be challeng-

§ervicing a |°VY socio-ecc:')nom- ing.”"™ Another shared that they “try to provide clothing for families,” but
ic area makes it challengingto sty ggle as they “do not have the fundraising capacity of schools that
meet the needs of students in have parents who are working.””2

all required areas of program-
ming. Nutrition is costly, and .
fundraising efforts are insignif- Fees for enrichment
icant. We know that engaging
the community in events has a
very high impact on our family
connection, but these are also

While fee guidelines restrict charges for core components of education,
there are fewer limits on fees for enrichment activities that may have a
positive impact on whole child development.

costly and there is no funding In 2017, 63% of elementary schools and 89% of secondary schools
for these events (food, danc- charged fees for extracurricular activities. Recent research found that
ers, etc.). extracurricular activities are associated with better academic and psy-

chological outcomes, including less substance abuse and delinquency
among participants in extracurricular activities."" In addition, studies
have found a correlation between programs that promote physical activ-
ity and student health and well-being.”2 Charging fees for extracurricular
activities may allow certain students the opportunity to develop compe-
tencies in broad areas of learning, while leaving other students out.

Elementary school,
Lakehead DSB

Figure 18
Median amount fundraised in elementary schools, by region

$12,000
$9,000
$6,000
$3,000
$0
Central Ontario GTA Southwestern Eastern Northern
(excluding GTA) Ontario Ontario Ontario
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The Learning
Opportunities Grant

Ontario spends approximately $24 billion annually on public education.
Almost half of this funding is allocated on a per pupil basis in the Pupil
Foundation Grant, which was $10.55 billion for 2016/17 (see Figure 19).
The remainder is allocated mainly through a series of Special Purpose
Grants, which use socio-demographic and geographic data to assess
and address any funding disparities between boards. These Special
Purpose Grants are meant to help level the playing field, so that school
boards that differ in size, socio-demographic make-up, geography, and
access to resources are all able to support their students.

In 2016/17, the Ministry of Education provided $10.78 billion through thir-
teen Special Purpose Grants—roughly 47% of the total provincial edu-
cational funding.”* In this chapter, we examine one of those grants—the
Learning Opportunities Grant.

In 1997, when the provincial education funding formula was first devel-
oped, the province included a Learning Opportunities Grant (LOG) to
provide greater financial assistance to boards with higher proportions of
students deemed ‘at-risk’ of academic failure or disengagement.

Figure 19
Funding for schools in Ontario

School Foundation
Grant, $1.4 billion

Special Purpose
Pupil Foundation Grants, $10.8 billion

Grant, $10.6 billion

Early intervention and focused
program support for children
and youth at risk are solid
social and economic invest-
ments in this province’s future.

Report of the expert panel
on learning opportunities’?®

Learning

Opportunities Grant,

$532 million

Other Special
Purpose Grants
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The funding was intended to support things like early intervention
programs, guidance programs, withdrawal for individualized support,
parental and community engagement, and opportunities for multi-sector
collaboration and partnerships'?®*—all of which were perceived as ways
to provide students with an equitable chance for success in education.

The original description of the grant pointed to a number of factors that
could determine students’ vulnerability, including, “low family income;

an ongoing struggle to meet basic needs for food, shelter and clothing;
poor quality nutrition; low parental education levels; single parentage;
chronically stressed parents; lack of social support networks; family
violence and substance abuse; dilapidated and overcrowded housing;
limited recreational and sports opportunities; fear of violence at school
or in the community; proximity to sub-cultures of crime; traumatized refu-
gee backgrounds; a poor outlook for jobs and the future.”'?®

The LOG not only provided a way to support early intervention and cre-
ate targeted programming for children and youth deemed at-risk, but it
also positioned redistributive equity as an important educational, social,
and economic investment.'?’

Funding local solutions

To ensure that the LOG was effective, the Ministry of Education appoint-
ed an expert panel in 1997 to provide advice on funding and programs
to support students who may be at risk of struggling in school.

The panel advised the Ministry to provide funding for a “diversity of lo-
cal solutions.”"?® These solutions could include things like “lower pupil/
teacher ratios, teacher aides, tutors, counsellors, social workers assess-
ment, augmented literacy and numeracy programming, expanded kin-
dergarten, intensified remedial reading programs, adapted curriculum,
computer-aided instruction, summer school, before- and after-school
programs, homework help, recreation and sports activities, orientation
and life skills, mentoring, private sector partnerships, breakfast/lunch
programs, excursions, field trips, arts and cultural programs, extra-cur-
ricular activities, parenting classes, home/school linkages, and stay-in-
school and school re-entry programs.”’?®

The expert panel recommended four demographic variables to be used
in determining eligibility for funds: “poverty, parental education, refugee
status, and aboriginal status.”™° They also recommended that the LOG
be set at $400 million, and used specifically on programs and services
for students deemed to be at-risk.™

When the LOG was first implemented in 1998, the grant was distributed
based on demographics, as recommended by the expert panel. Howev-
er, the amount of funding was set at $185 million, instead of the approxi-
mately $400 million recommended by the panel.’*?
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Funding remains below 1997
recommendations

Since 1998, the demographic allocation in the LOG has increased fairly
steadily. However, it is still substantially below the $400 million recom-
mended in 1997. If kept at the rate of inflation, according to the Bank of
Canada inflation calculator,” the demographic allocation for the LOG
should have been approximately $564.2 million for the 2016/17 funding
year, but it was only $353 million.”®*

Proportional decrease in
demographic allocation

Not only is the demographic portion of the LOG well below the funding
level recommended in 1997, but it has also steadily decreased in propor-
tion to the total LOG funding.

In 2000/01, the Ministry of Education began adding new programs to
the LOG, targeted more closely to literacy and numeracy. These pro-
grams are for all of Ontario’s 2 million students, not only those whose
socio-economic status may put them at risk. As the funding for these
new programs was added, the proportion of funding based on boards’
demographics was reduced.”®

New programs and initiatives added to the LOG include:

e Literacy and Math Outside the School Day

e Student Success, Grades 7 to 12

e School Effectiveness Framework

e Ontario Focused Intervention Partnership (OFIP) Tutoring
e Specialist High Skills Major

e Mental Health Leaders

e Qutdoor Education

e Library Staff

e School Authorities Amalgamation

The allocations focused on literacy and numeracy have not only in-
creased in proportion to the overall LOG funding, but they also appear
to be deviating from the original intent of the grant (redistributive equity)
by focusing more on performance-driven initiatives. By continuing to
reduce the demographic portion of the LOG, it is more difficult for school
boards to provide resources such as before- and after-school care, sum-
mer school, extra-curricular activities, art and cultural events.

Table 3 includes all the changes to the LOG funding over the past de-
cade. In 2006/07, 82% of the LOG funds were reserved for the Demo-
graphic Allocation.”™® However, by 2010/11, the Demographic Allocation
had dropped to 74% of total LOG funding,” and is now projected to
include only 47% of total LOG funding for 2017/18 (see Figure 20)."®
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Table 3
Breakdown of LOG funding

Demographic Allo- % of LOG"® Other LOG Alloca-

% of LOG Total LOG

cation (millions)'® tions (millions) (millions)™!
2006/07'2 $321.8 82% $68.8 18% $390.6
2007/08™"3 $332.1 82% $72.4 18% $404.5
2008/09"4 $340.8 82% $72.8 18% $413.6
2009/10™ $338.6 82% $75.9 18% $414.5
2010/11146 $340.1 74% $120.2 26% $460.3
201/12% $351.2 74% $125.1 26% $476.3
2012/13™8 $348.7 71% $145.4 29% $494.1
2013/14"° $346.4 71% $1441 29% $490.5
2014/15'° $350.4 69% $154.8 31% $505.2
2015/16™' $349.9 69% $154.7 31% $504.6
2016/17'%? $353.0 66% $179.1 34% $532.1
2017/18™%3 $358.2 47% $401.1 53% $759.2
Figure 20

Demographic allocation, as a percentage of LOG

90%
82% 82% 82%  82%
74%  74%
7%  71%
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Enveloping funding—micromanagement or
protection for students at risk?

In 2014, the Ministry of Education released Achieving Excellence: A
Renewed Vision for Education in Ontario. In its consultations to develop
the vision, the Ministry requested input on “earmarking or enveloping
funds for specific purposes.”” When funds are enveloped—as is the
case with special education—they can only be spent for the specified
purpose. Most education funding is not enveloped, and it is ultimately up
to boards to choose where to spend it.

According to the Ministry, two perspectives emerged from the consulta-
tions. Their report says, “Many participants felt that enveloping encour-
aged silos, stifled innovation and created the risk of spending unneces-
sarily in one area while having to skimp on another. School boards, in
particular, expressed these concerns.”™®® Conversely, others said that,
“some controls of this nature were needed to ensure key principles of
the education system, for example, equity and stewardship of resources,
were supported.”’s®

In its 1997 report, the expert panel had recommended protecting the
funding in what was then a demographically based LOG. Instead, in
2016/17, the Ministry of Education enveloped eight components within
the LOG into a “Student Achievement Envelope.”™ This funding must be
spentin the areas it describes. The demographic portion of the LOG has
no similar requirements; it can be spent in any way a board chooses.

Evaluating impacts

Since 1997, a range of advisors have recommended that the province do
more to evaluate the impact of the LOG grant. The initial expert panel
recommended instituting processes for accountability and reporting

on how funding was being used. The panel also recommended that “all
programs should ultimately be evaluated in terms of the results they
have achieved for students.”®® This sentiment was echoed in the 2002
Education Equality Task Force report, which recommended “collecting
and analyzing data on programs and services for students at risk from a
representative sample of school boards... to determine the appropriate
funding magnitude for the LOG.” The report suggested that greater at-
tention be paid to the correlation between funding, student achievement
and the reduction of the achievement gap.™®
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Methods

Unless cited from other sources, the statistics and
quoted material in this report originate from People
for Education’s 20" Annual Survey (2016/17) of On-
tario’s elementary schools, and 17" Annual Survey of
Ontario’s secondary schools. Surveys were mailed to
principals in every publicly funded school in Ontario
in the fall of 2016. Surveys could also be completed
online in English and French.

This year, we received 1,101 responses from elemen-
tary and secondary schools in 71 of Ontario’s 72 pub-
licly funded school boards, representing 22% of the
province’s publicly funded schools. Survey responses
are also disaggregated to examine survey repre-
sentation across provincial regions (see Table 5).
Although regional representation in this year’s survey
corresponds relatively well with the regional distribu-
tion of Ontario’s schools, schools located in the North
region showed the largest discrepancy, being over-
represented in the survey by five percentage points.

For other geographic comparisons, schools were
classified as either small town/rural or urban/subur-
ban using postal codes. Small town/rural schools are
located in jurisdictions with under 75,000 people
and not contiguous to an urban centre greater than
75,000 people. All other schools were classified as

urban/suburban schools. Based on scholarly literature

and governmental sources, it was determined that a

population of 75,000 persons provided the most ac-
curate dividing line between small town/rural and ur-
ban/suburban areas in the Ontario provincial context.

Table 5

Survey representation by region

Region (sorted by % of schools

% of schools

Data analysis and reporting

Qualitative data analysis was conducted using induc-
tive analysis. Two researchers independently read
and looked for emergent themes in each set of data
(i.e. the responses to each of the surveys open-end-
ed questions). The researchers then compared their
themes and discussed commonalities. Both research-
ers agreed upon the final emergent themes.

The quantitative analyses in this report are based on
both descriptive and inferential statistics. The chief
objective of the descriptive analyses is to present
numerical information in an illuminating format that is
accessible to a broad public readership. All data were
analyzed using SPSS statistical software.

Calculations have been rounded to the nearest whole
number and may not amount to 100% in displays of
disaggregated categories. The average student to
staff ratio was calculated for schools that reported
both the total number of students and the full-time
equivalents for staff positions. All survey responses
and data are kept confidential and stored in con-
junction with Tri-Council recommendations for the
safeguarding of data.

Eastern

Southwest

Central

postal code) in survey in Ontario
Eastern (K) 20% 18%
Central (L exclud. GTA) | 14% 17%
Southwest (N) 17% 20%

North (P) 16% 1%

GTA 33% 34%
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Table 4

Survey representation by district school board

Algoma DSB 15 Lambton Kent DSB 28
Algonquin and Lakeshore CDSB 6 Limestone DSB 22
Avon Maitland DSB 5 London DCSB 9
Bluewater DSB 4 Near North DSB 8
Brant Haldimand Norfolk CDSB 4 Niagara CDSB 1
Bruce-Grey CDSB 1 Nipissing-Parry Sound CDSB 7
CEP de I'Est de I'Ontario 14 Northeastern CDSB 6
CS Viamonde 13 Northwest CDSB 2
CSC Providence 7 Ottawa CDSB 32
CSD du Grand Nord de I'Ontario 13 Ottawa-Carleton DSB 42
CSD du Nord-Est de I'Ontario 5 Peel DSB 73
CSDC Centre-Sud 14 Peterborough Victoria Northumberland CDSB 8
CSDC de I'Est ontarien Rainbow DSB 22
CSDC des Aurores boréales 6 Rainy River DSB

CSDC des Grandes Rivieres 13 Renfrew County CDSB

CSDC du Centre-Est de I'Ontario 6 Renfrew County DSB

CSDC du Nouvel-Ontario 15 Simcoe County DSB 31
CSDC Franco-Nord 5 Simcoe Muskoka CDSB 22
DSB Niagara 13 St Clair CDSB 4
DSB Ontario North East 8 Sudbury CDSB

Dufferin-Peel CDSB 58 Superior North CDSB

Durham CDSB 7 Superior-Greenstone DSB 7
Durham DSB 12 Thames Valley DSB 22
Grand Erie DSB 18 Thunder Bay CDSB 7
Greater Essex County DSB 6 Toronto CDSB 52
Halton CDSB Toronto DSB 107
Halton DSB 17 Trillium Lakelands DSB 18
Hamilton-Wentworth CDSB 12 Upper Canada DSB 41
Hamilton-Wentworth DSB 18 Upper Grand DSB 36
Hastings and Prince Edward DSB Waterloo CDSB 10
Huron Perth CDSB 3 Waterloo Region DSB 27
Huron-Superior CDSB 8 Wellington CDSB

Kawartha Pine Ridge DSB 32 Windsor-Essex CDSB

Keewatin-Patricia DSB 4 York CDSB 13
Kenora CDSB York Region DSB 37
Lakehead DSB 12 TOTAL 1101
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Surveys

2016-2017
Sondage aupres des écoles élémentaires

People for Education, champion de I'éducation a financement public, engage le dialogue et la
recherche pour faire le lien entre une éducation solide et une société juste et prospére.

Avec I'aide des directrices et directeurs d’école de toute la province, nous menons des sondages annuels
pour cerner les effets des changements de politiques et du financement sur les programmes et les
ressources des écoles ontariennes. Les résultats sont publiés dans un rapport basé sur les données
recueillies grace au sondage.

Chaque école participante recevra un exemplaire électronique de ce rapport.

Veuillez remplir le sondage en ligne a :
http:/lwww.peopleforeducation.ca/research/school-surveys

Veuillez soumettre vos réponses au plus tard le 21 novembre 2016.

Si vous n’étes pas en mesure de remplir le sondage en ligne, veuillez I'envoyer par la poste ou par
télécopie a:

People for Education, 641, rue Bloor Ouest, Toronto (Ontario), M6G 1L1

Téléc. : 416-536-0100

Site Web : www.peopleforeducation.ca

Les réponses propres aux écoles individuelles demeureront confidentielles.
Seuls les résultats d’ensemble seront publiés.

Conseil scolaire de district :

Ecole :

Numéro d’identification de I'école ;

Années : a

Nombre d’éléves :

Adresse :
Ville : Code postal :
Tél.: () Téléc.: ()

Adresse électronique de I'école :

Personne-ressource :
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Lorsque vous répondez aux questions concernant le personnel, veuillez indiquer le nombre total de postes en termes
d'équivalents a temps plein (ETP). Par exemple, un poste a temps plein ou deux postes a mi-temps = 1 ETP; quatre jours par
semaine = 0,8 ETP; un poste a mi-temps = 0,5 ETP; un jour par semaine = 0,2 ETP, etc.

1. VUE D’ENSEMBLE DE L’ECOLE

Enseignants ou enseignantes : total ETP

Directeur ou directrice: total ETP

Directeur adjoint ou directrice adjointe : total ETPC] aucun

Conseillers ou conseilléres en orientation : total ETP [ aucun

Enseignantes ou enseignants spécialistes de I'éducation physique et santé : total ETP [0 aucun
Enseignant-bibliothécaire ou enseignante-bibliothécaire: total ETP [ aucun

Bibliotechnicien ou bibliotechnicienne : total ETP O aucun

2. EDUCATION ARTISTIQUE

Enseignants ou enseignantes spécialistes pour la musique

(sans inclure le personnel itinérant) : total ETP O aucun

Enseignantes ou enseignants/ instructrices ou instructeurs de musique itinérants : O oui O non
Enseignantes ou enseignants spécialistes en arts visuels : total ETP O aucun
Enseignantes ou enseignants spécialistes en art dramatique : total ETP O aucun

Des succés ou des défis relativement a I'éducation artistique a votre école?

3. EDUCATION DE L'ENFANCE EN DIFFICULTE

Enseignants ou enseignantes de I'enfance en difficulté : total ETP

Aides-enseignants ou aides-enseignantes de I'’enfance en difficulté : total ETP

Est-ce que la majorité de vos aides-enseignants et aides-enseignantes ont une qualification postsecondaire additionnelle en éducation
de I'enfance en difficulté? CJ oui O non

Nombre total d'éléves qui regoivent une aide, quelle qu’elle soit, du service d'éducation a I'enfance en difficulté : #
Est-ce que tous les éléves identifiés recoivent le soutien recommandé? O oui [ non
Combien d'éléves attendent actuellement une évaluation? : # pour un CIPR? # pour un placement? #

Y a-t-il une limite quant au nombre d'éléves qui peuvent étre évalués par année? Ooui Onon
Des réussites ou des déefis relativement a I'éducation de I'enfance en difficulté?

4. SERVICES D’APPUI PROFESSIONNELS ET PARAPROFESSIONNELS

Veuillez indiquer la situation qui s'applique a votre école en ce qui touche chacun des services suivants.

Psychologues : O services non disponibles ou O sur demande ou O réguliérement a I'horaire total ETP
Travailleurs sociaux/

travailleuses sociales : O services non disponibles ou [ sur demande ou [ régulierement & I'horaire total ETP
Orthophonistes : O services non disponibles ou O sur demande ou O réguliérement a I'horaire total ETP
Travailleursftravailleuses

aupres des jeunes : O services non disponibles ou [ sur demande ou [ régulierement & I'horaire total ETP

Votre accés a ces services professionnels et paraprofessionnels est-il suffisant pour soutenir adéquatement vos éléves?

Psychologues : Ooui Onon Combien d'éléves regoivent un appui? #
Travailleurs sociaux/

travailleuses sociales : O oui Onon Combien d'éléves recoivent un appui? #
Orthophonistes : O oui Onon Combien d'éléves recoivent un appui? #
Travailleursftravailleuses

aupres des jeunes : Ooui Onon Combien d'éléves recoivent un appui? #
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Des succés ou des défis relativement a I'appui professionnel et paraprofessionnel a votre école?

5. EDUCATION DES AUTOCHTONES
Votre école offre-t-elle des activités d’éducation des Autochtones? [Joui [ non
Si oui, veuillez indiquer lesquelles. (Cochez tout ce qui s’applique.)
O Perfectionnement professionnel du personnel sur les questions culturelles autochtones [ Programme de soutien culturel
O Programme d'enseignement des langues autochtones [ Conférenciers ou conférenciéres autochtones invités
O consultation auprés des membres de la communauté autochtone sur les priorités éducatives O cérémonies

O Programme d'études autochtones [ Autre :

Un membre du personnel (autre que la direction ou la direction adjointe) est-il responsable de coordonner I'éducation des
Autochtones dans votre école? [ oui [ non
Si oui, combien de temps en ETP est alloué uniquement a ce poste? ETP O aucun
Si non, avez-vous accés a un membre désigné du personnel du conseil scolaire qui coordonne I'éducation des Autochtones a
votre école? [ oui [ non
Quelles sont, selon vous, les priorités fondamentales en matiére d'éducation des Autochtones a votre école?

6. APPRENTISSAGE DU FRANCALIS - ALF/PANA

Enseignantes ou enseignants en ALF/PANA (sans compter le personnel itinérant) : total ETP [0 aucun

Enseignantes ou enseignants en ALF/PANA itinérants? O oui O non
Votre école a-t-elle des apprenantes ou apprenants du francais, des éléves qui suivent les programmes ALF/PANA, ou des éléves

dont la scolarisation antérieure est limitée? CJ oui  [J non
Si oui, combien? # (a tous les niveaux)
Votre école a-t-elle un processus formel d'identification des éléves pour les programmes ALF/PANA? O oui O non
Votre école a-t-elle un processus formel de suivi des éléves inscrits dans les programmes ALF/PANA? 0 oui O non
Des succés ou des défis avec les programmes ALF/PANA?

7. PLANIFICATION DE CARRIERE ET DE VIE

Votre école a-t-elle un comité du Programme de planification d'apprentissage, de carriére et de vie? O oui O non
Si oui, qui siége a ce comité?

O Enseignant/enseignante de salle de classe O orienteur/orienteuse [ Parents/tuteurs/tutrices 1 Membres de la communauté
O Eleves O Autre

Votre école offre-t-elle au personnel enseignant de la formation professionnelle au sujet de la planification de carriére et de vie?
O oui Onon

Si oui, combien de fois par année?

Pour les écoles ayant des classes de la maternelle a la 6° année : combien d'éléves ont un portfolio de cheminement (M-6%)?
O aucun O environ un quart [ environ la moitié [ environ les trois quarts [ tous [ s.o.

Pour les écoles ayant des classes de 7° et 8° années : combien d'éléves ont un plan d'itinéraire d'études (7-8)?

O aucun O environ un quart O environ la moitié [ environ les trois quarts O tous [ s.o.

Votre personnel se base-t-il sur le plan d'itinéraire d'études de I'éléve pour recommander des choix de cours aux éléves de
8°année qui font la transition au secondaire (p.ex. cours appliquésfthéoriques)? O oui [ non O s.o.
Qui, au sein du personnel de votre école, a la responsabilité premiére de créer et de réviser les portfolios de cheminement et/ou les
plans d'itinéraire d'études?

[ Directeur/directrice [ Directeur adioint/directrice adiointe [J Enseignant/enseianante de salle de classe
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[ orienteur/orienteuse ou enseignant/enseignante d'orientation [J Autre :

Des succés ou des défis en matiére de planification de carriére et de vie a votre école?

8. FONDS GENERES PAR L’ECOLE

Environ combien d'argent les parents, les éléves et le personnel ont-ils recueilli pendant I'année scolaire 2015-20167 $
Votre école (parents, éléves et/ou personnel) fait-elle des collectes de fonds pour I'achat de ressources? O oui O non
Est-ce que votre école demande aux parents de 'argent pour des sorties scolaires? O oui O non

pour des activités parascolaires? O oui O non

pour de nouvelles ressources pédagogiques? O oui O non
Autre (veuillez préciser) :

Est-ce que votre école dispense de frais ou subventionne les éléves qui ne peuvent pas payer? 1 oui [ non

9. RELATIONS ECOLE-COMMUNAUTE
Un membre du personnel (autre que la direction ou la direction adjointe) est-il responsable d'assurer |a liaison avec la
communauté? [ oui [ non

Si oui, combien de temps en ETP est alloué uniquement a ce poste? ETP [ aucun

Votre école est-elle un carrefour communautaire (p.ex. I'édifice est utilisé pour une variété de services, programmes et/ou activités
sociales pendant et en dehors de la journée scolaire)? O oui O non
Si oui, veuillez indiguer quelles possibilités le carrefour communautaire offre aux familles et a la communauté : (Cochez tout ce
qui s’applique.)
[ Services de santé ou sociaux intégres O Perspectives/pratiques/interactions culturelles
O Programmes récréatifs O Activités de nature environnementale [J Activités intergénérationnelles
[ Installations artistiques (expositions/développement) [ Agriculture locale
[ Garderie/centre de ressources parents-enfant O Autre (veuillez préciser) :

Quel est le principal défi que pose le développement de votre école comme carrefour communautaire?
[ Fonds pour des rénovations [J Questions de sareté et de sécurité [ Ressources en personnel
[ Gestion des partenaires communautaires [ services de conciergerie et de nettoyage

O Autre :
Des succes ou des défis en matiére de relations école-communauté a votre école?

COMMENTAIRES SUPPLEMENTAIRES

Souhaitez-vous nous faire part de commentaires supplémentaires au sujet de votre école? Quels sont les principales réussites
et/ou les principaux défis de votre école? Au besoin, veuillez joindre une feuille supplémentaire a ce formulaire.

Ce sondage a été préparé par People for Education, le Metro Parent Network et des groupes de parents de I'ensemble de I'Ontario.
People for Education, 641, rue Bloor Ouest, Toronto (Ontario) M6G 1L1 Tél. : 416 534 0100 Téléc. : 416 536 0100
Courriel : mailto:info@peopleforeducation.ca Site Web : www.peopleforeducation.ca
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.4 People for
OA4 Education

2016-2017
Elementary School Survey

People for Education is a champion of publicly funded education — engaging in dialogue and research to
make the connection between strong education and a fair and prosperous society.

With the help of principals across the province, we use annual surveys to keep track of the effects of policy
and funding changes on programs and resources in Ontario’s schools. The results are published in a report

based on the survey findings.

You can complete the survey online at:
http:/lwww.peopleforeducation.ca/research/school-surveys

Each participating school will receive an electronic copy of this report.

Please submit the survey by November 21%, 2016

If you cannot complete the survey online, please mail or fax the survey to:

People for Education, 641 Bloor St W., Toronto, Ontario, M6G 1L1
Fax: 416-536-0100
Web site: www.peopleforeducation.ca

Individual school responses will remain confidential.
Only overall results will be published.

District School Board:
School:

School Identification Number:

Includes grades: to

Number of students:

School address:

City: Postal code:
Phone: ( ) Fax: ( )
School email:

Contact person:
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Please tell us the total nhumber of staff positions, counted in full-time equivalents (FTEs). For example, one full-time
or two half-time positions equal 1.0 FTE; if a person works 4 days a week, this equals 0.8 FTE; a half-time position
equals 0.5 FTE; one day a week equals 0.2 FTE, etc.

1. SCHOOL OVERVIEW

Teachers: total FTEs

Principal: total FTEs

Vice-principal(s): total FTEs [J none

Guidance teacher(s)/counsellor(s): total FTEs [ none

Health and Physical Education (H&PE) teacher(s): total FTEs [ none
Teacher-librarian(s): total FTEs O none

Library technician(s): total FTEs O none

2. ARTS

Specialist music teacher(s) (not including itinerants): total FTEs [ none
Itinerant music teachers/instructors: O yes O no

Specialist visual arts teacher(s): total FTEs [ none

Specialist drama teacher(s): total FTEs O none

Any successes or challenges with arts education at your school?

3. SPECIAL EDUCATION

Special Education teacher(s): total FTEs [ none
Special Education assistant(s) (EAs): total FTEs [ none

Do the majority of your Special Education assistant(s) have an additional post-secondary qualification in Special Education?

O yes O no

Total number of students who receive any assistance from the Special Education Department: #
Are all identified students receiving recommended support? O yes O no

How many students are currently waiting for assessment? # for IPRC? # for placement? #
Is there a restriction on the number of students who can be assessed per year? O yes Ono

Any successes or challenges with Special Education?

4. PROFESSIONAL AND PARAPROFESSIONAL SUPPORT SERVICES

For each of the following, please check the situation that applies to your school:

Psychologists: [ services not available or [ oncall or O regularly scheduled total FTEs
Social Workers: [ services not available or [ oncall or [ regularly scheduled total FTEs
Speech Language Pathologists: [ services not available or [ oncall or [ regularly scheduled total FTEs
Child and Youth Workers: [ services not available or [ oncall or O regularly scheduled total FTEs
Do you have sufficient access to these professionals and paraprofessionals to adequately support your students?
Psychologists: O yes O no How many students receive support? #

Social Workers: O yes O no How many students receive support? #

Speech Language Pathologists: Oyes Ono How many students receive support? #

Child and Youth Workers: Oyes Ono How many students receive support? #

Any successes or challenges with professional and paraprofessional support at your school?
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5. INDIGENOUS EDUCATION

Does your school offer any Indigenous education opportunities? [ yes [ no
If yes, please indicate which Indigenous education opportunities your school offers: (CHECK ALL THAT APPLY)
O PD for staff around Indigenous cultural issues [J Cultural support program [ Indigenous language program
O Indigenous guest speakers [ Consultation with Indigenous community members about educational priorities
[J ceremonies [ Other:

Do you have a designated staff member in your school (other than principal and vice principal) who coordinates Indigenous
education? J yes [ no
If yes, what is the FTE allotted solely to this position? FTE O none.
If no, do you have access to a designated staff member at the board level who coordinates Indigenous education in your
school? [0 yes O no
When considering Indigenous education at your school, please indicate what you think are the core priorities:

6. ENGLISH LANGUAGE LEARNERS (ELL)

ESL Teacher(s) (not including itinerants): total FTEs J none

Itinerant ESL Teachers: O vyes O no
Does your school have any English Language Learners (ELLs), English for Literacy Development (ELD) students, or students with
limited prior schooling? O yes O no

Ifyes, howmany? #  (alllevels)

Does the school have a formal identification process for ELL/ELD students? [J yes [ no
Does the school have a formal monitoring process for ELL/ELD students? O yes O no

Does your school use the Steps To English Proficiency (STEP) method? O yes O no
Any successes or challenges with ELL?

7. CAREER AND LIFE PLANNING

Does your school have an Education and Career/Life Planning Program Committee? O yes O no
If yes, who is on the committee?

[ Classroom teachers [ Guidance counsellors [ Parents/guardians CJCommunity members [ Students
O other:

Does your school provide professional development for teachers about career/ life planning? O yes O no
If yes, how many times per year?

For schools with kindergarten to grade 6: How many students have an “All About Me" portfolio (K-6)7
O none O about one-quarter [ about half [ about three quarters [ all of them O N/A
For schools with grades 7 and 8: How many students have an Individual Pathway Plan (IPP) (7-8)7
O none [ about one-quarter [ about half [ about three quarters [ all of them [ N/A

Does your staff use the Individual Pathways Plan (IPP) to inform course recommendations (e.g. applied/academic) for students in
grade 8 transitioning to secondary school? [ yes 0 no 0 N/A

Who is the primary staff member responsible for creating and reviewing “All About Me" portfolios and/or IPPs at your school?
O Principal O Vice-principal [ Classroom teacher [ Guidance counsellorfteacher 1 Other:

Any successes or challenges with career and life planning at your school?

People for Education — Annual report on Ontario’s publicly funded schools 2017149 |



8. SCHOOL-GENERATED FUNDS

Approximately how much money did parents, students, and staff fundraise in the 2015/16 school year? $

Does your school (parents, students, and/or staff) fundraise for learning resources? [ yes [ no

Are parents asked for money for field trips? O yes O no
for any extra-curricular activities? O yes O no
for new learning resources? Ovyes O no

other areas:

Do you waive/subsidize fees for students who can't pay? O yes [ no

9. SCHOOL-COMMUNITY RELATIONS

Is there a staff member (other than the principal or vice-principal) who is responsible for acting as a liaison with the community?
O yes O no
If yes, what is the FTE allotted solely to this position? total FTEs [ none

Is your school a community hub (i.e. the building is used for a variety of services, programs, and/or social activities both during the
school day and after hours) ?

O yes O no
If yes, please indicate the opportunities that the community hub offers families and the community: (CHECK ALL THAT APPLY)

O Integrated health and/or social services O cultural perspectives/practices/interaction

[ Recreational programs O Environmental opportunities O Inter-generational opportunities
[ Art installations (displays/development) [ Local farming and agriculture

O child care/parent-child resource centre O other (please specify):

What is the primary challenge to developing your school as a community hub?
[ Funding for retrofits [J Safety and security issues [ Staff resources [1 Managing community partners

[ Janitorial and cleaning services [ Other:

Any successes or challenges with school-community relations at your school?

ADDITIONAL COMMENTS

Is there anything more you want to add or tell us about your school? What are the major successes and/or challenges in your
school? Please attach a separate sheet of paper if you need more space.

This survey was developed by People for Education, The Metro Parent Network, and parent groups from across Ontario.
People for Education, 641 Bloor St. W., Toronto, ON M6G 1L1 Phone: 416 534 0100 Fax: 416 536 0100
Email: info@peopleforeducation.ca  Website: www.peopleforeducation.ca
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.4 People for
OA4 Education

2016-2017
Sondage aupres des écoles secondaires

People for Education, champion de I'éducation a financement public, engage le dialogue et la
recherche pour faire le lien entre une éducation solide et une société juste et prospére.

Avec I'aide des directrices et directeurs d’école de toute la province, nous menons des sondages annuels
pour cerner les effets des changements de politiques et du financement sur les programmes et les
ressources des écoles ontariennes. Les résultats sont publiés dans un rapport basé sur les données
recueillies grace au sondage.

Chaque école participante recevra un exemplaire électronique de ce rapport.

Veuillez remplir le sondage en ligne a :
http:/lwww.peopleforeducation.ca/research/school-surveys

Veuillez soumettre vos réponses au plus tard le 21 novembre 2016.

Si vous n’étes pas en mesure de remplir le sondage en ligne, veuillez I'envoyer par la poste ou par
télécopie a:

People for Education, 641, rue Bloor Ouest, Toronto (Ontario), M6G 1L1

Téléc. : 416-536-0100

Site Web : www.peopleforeducation.ca

Les réponses propres aux écoles individuelles demeureront confidentielles.
Seuls les résultats d’ensemble seront publiés.

Conseil scolaire de district :

Ecole :

Numéro d’identification de I'école ;

Années : a

Nombre d’éléves :

Adresse :
Ville : Code postal :
Tél.: () Téléc.: ()

Adresse électronique de I'école :

Personne-ressource :
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Lorsque vous répondez aux questions concernant le personnel, veuillez indiquer le nombre total de postes en termes
d'équivalents a temps plein (ETP). Par exemple, un poste a temps plein ou deux postes a mi-temps = 1 ETP; quatre jours par
semaine = 0,8 ETP; un poste a mi-temps = 0,5 ETP; un jour par semaine = 0,2 ETP, etc.

1. VUE D’ENSEMBLE DE L’ECOLE

Enseignants ou enseignantes : total ETP

Directeur ou directrice: total ETP

Directeur adjoint ou directrice adjointe : total ETP [ aucun

Conseillers ou conseilléres en orientation : total ETP [ aucun
Enseignant-bibliothécaire ou enseignante-bibliothécaire: total ETP O aucun
Bibliotechnicien ou bibliotechnicienne : total ETP [ aucun

2. EDUCATION DE L'ENFANCE EN DIFFICULTE

Enseignants ou enseignantes de I'enfance en difficulté : total ETP

Aides-enseignants ou aides-enseignantes de I’enfance en difficulté : total ETP

Est-ce que la majorité de vos aides-enseignants et aides-enseignantes ont une qualification postsecondaire additionnelle en éducation
de I'enfance en difficulté?] oui [ non

Nombre total d'éléves qui regoivent une aide, quelle qu’elle soit, du service d'éducation a I'enfance en difficulté : #
Est-ce que tous les éléves identifiés recoivent le soutien recommandé? [ oui [ non
Combien d'éléves attendent actuellement une évaluation? : # pour un CIPR? # pour un placement? #

Y a-t-il une limite quant au nombre d'éléves qui peuvent étre évalués par année? Ooui Onon
Des succés ou des défis relativement a I'éducation de I'enfance en difficulté?

3. SERVICES D’APPUI PROFESSIONNELS ET PARAPROFESSIONNELS

Veuillez indiquer la situation qui s'applique a votre école en ce qui touche chacun des services suivants.

Psychologues : O services non disponibles ou [ sur demande ou [ régulierement & I'horaire total ETP
Travailleurs sociaux/

travailleuses sociales : [ services non disponibles ou [ sur demande ou O réguliéerement a I'horaire ___ total ETP
Orthophonistes : O services non disponibles ou [ sur demande ou [ régulierement & I'horaire total ETP
Travailleurs/travailleuses

aupres des jeunes : O services non disponibles ou O sur demande ou O réguliérement a I'horaire total ETP

Votre accés a ces services professionnels et paraprofessionnels est-il suffisant pour soutenir adéquatement vos éléves?

Psychologues : Ooui Onon Combien d'éléves regoivent un appui? #
Travailleurs sociaux/

travailleuses sociales : Ooui Onon Combien d'éléves regoivent un appui? #
Orthophonistes : Ooui Onon Combien d'éléves regoivent un appui? #
Travailleursftravailleuses

aupres des jeunes : Ooui Onon Combien d'éléves regoivent un appui? #

Des succés ou des défis relativement a I'appui professionnel et paraprofessionnel a votre école?

4. EDUCATION DES AUTOCHTONES

Votre école offre-t-elle des activités d’éducation des Autochtones? [ oui [ non
Si oui, lesquelles? (Cochez tout ce qui s’applique.)
O Perfectionnement professionnel du personnel sur les questions culturelles autochtones O Programme de soutien culturel

O Programme d'enseignement des langues autochtones O Conférenciers ou conférenciéres autochtones invités
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O consultation auprés des membres de la communauté autochtone sur les priorités éducatives [ Cérémonies

O Programme d'études autochtones [ Autre :

Un membre du personnel (autre que la direction ou la direction adjointe) est-il responsable de coordonner I'éducation des
Autochtones dans votre école? [ oui [ non
Si oui, combien de temps en ETP est alloué uniquement a ce poste? ETP [ aucun
Si non, avez-vous accés a un membre désigné du personnel du conseil scolaire qui coordonne I'éducation des Autochtones a
votre école? [ oui [ non
Quelles sont, selon vous, les priorités fondamentales en matiere d'éducation des Autochtones a votre école?

5. APPRENTISSAGE DU FRANCAIS - ALF/PANA

Enseignantes ou enseignants en ALF/PANA (sans compter le personnel itinérant) : total ETP [ aucun

Enseignantes ou enseignants en ALF/PANA itinérants? O oui O non
Votre école a-t-elle des apprenantes ou apprenants du frangais, des éléves qui suivent les programmes ALF/PANA ou des éléves

dont la scolarisation antérieure est limitée? [J oui [J non

Si oui, combien? # (a tous les niveaux)
Votre école a-t-elle un processus formel d'identification des éléves pour les programmes ALF/PANA? O oui O non
Votre école a-t-elle un processus formel de suivi des éléves inscrits dans les programmes ALF/PANA? O oui O non
Des succés ou des défis avec les programmes ALF/PANA?

6. PLANIFICATION DE CARRIERE ET DE VIE

Votre école a-t-elle un comité du Programme de planification d'apprentissage, de carriére et de vie? O oui O non
Si oui, qui siége a ce comité?

O Enseignant/enseignante de salle de classe O orienteur/orienteuse [ Parents/tuteurs/tutrices 1 Membres de la communauté
O Eleves [ Autre :

Votre école offre-t-elle au personnel enseignant de la formation professionnelle au sujet de la planification de carriére et de vie?
Ooui O non

Si oui, combien de fois par année?

Combien d'éléves ont un plan individualisé d'itinéraire d'études?
O aucun [ environ un quart [ environ la moitie [ environ les trois quarts [ tous O s.o.
Qui, au sein du personnel, a la responsabilité premiére d'appuyer les éleves pour la création et |a révision de leur plan d'itinéraire
d'études?
[ Directeur/directrice [ Directeur adjoint/directrice adjointe [J Enseignant/enseignante de salle de classe
[ orienteur/orienteuse ou enseignant/enseignante d'orientation O Enseignant/enseignante pour la réussite des éléves
O Autre
Quelles occasions ont les éléves d'explorer leur itinéraire de carriere et de vie? (Cochez tout ce qui s’applique.)
O Education coopérative L1 Sorties scolaires [ Occasions de bénévolat [ Stages
O salons d'information sur les études postsecondaires [ Journée des carrieres [ Autre :

Des succés ou des défis en matiere de planification de carriére et de vie a votre école?

7. FONDS GENERES PAR L’ECOLE

Environ combien d'argent les parents, les éléves et le personnel ont-ils recueilli pendant I'année scolaire 2015-20167 $
Votre école (parents, éléves et/ou personnel) fait-elle des collectes de fonds pour I'achat de ressources? [ oui O non

Est-ce que I'école demande aux parents de I'argent pour des sorties scolaires? [ oui [ non
pour des activités parascolaires? O oui Onon
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pour de nouvelles ressources pédagogiques? Ooui Onon
Autre (veuillez préciser) :

Est-ce que votre école dispense de frais ou subventionne les éléves qui ne peuvent pas payer? [ oui [ non

9. RELATIONS ECOLE-COMMUNAUTE

Un membre du personnel (autre que la direction ou la direction adjointe) est-il responsable d’assurer la liaison avec la
communauté? [ oui [ non

Si oui, combien de temps en ETP est alloué uniquement a ce poste? ETP [ aucun

Votre école est-elle un carrefour communautaire (p.ex. I'édifice est utilisé pour une variété de services, programmes et/ou activités
sociales pendant et en dehors de la journée scolaire)? [ oui O non
Si oui, veuillez indiguer quelles possibilités le carrefour communautaire offre aux familles et a la communauté : (Cochez tout ce
qui s’applique.)
[ services de santé ou sociaux intégrés [ Perspectives/pratiques/interactions culturelles
O Programmes récréatifs O Activités de nature environnementale [J Activités intergénérationnelles
O Installations artistiques (expositions/développement) O Agriculture locale
[ Garderie/centre de ressources parents-enfant O Autre (veuillez préciser) :

Quel est le principal défi que pose le développement de votre école comme carrefour communautaire?
[J Fonds pour des rénovations [J Questions de sareté et de sécurité [ Ressources en personnel
[ Gestion des partenaires communautaires [J Services de conciergerie et de nettoyage
[ Autre :

Des succes ou des défis en matiere de relations école-communauté a votre école?

COMMENTAIRES SUPPLEMENTAIRES

Souhaitez-vous nous faire part de commentaires supplémentaires au sujet de votre école? Quels sont les principales réussites
et/ou les principaux défis de votre école? Au besoin, veuillez joindre une feuille supplémentaire a ce formulaire.

Ce sondage a été préparé par People for Education, le Metro Parent Network et des groupes de parents de I'ensemble de I'Ontario.
People for Education, 641, rue Bloor O., Toronto (Ontario) M6G 1L1 Tél. : 416 534 0100 Téléc. : 416 536 0100
Courriel : mailto:info@peopleforeducation.ca Site Web : www.peopleforeducation.ca
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.4 People for
OA4d Education

2016-2017
Secondary School Survey

People for Education is a champion of publicly funded education — engaging in dialogue and research to
make the connection between strong education and a fair and prosperous society.

With the help of principals across the province, we use annual surveys to keep track of the effects of policy
and funding changes on programs and resources in Ontario’s schools. The results are published in a report
based on the survey findings.

You can complete the survey online at:
http://Iwww.peopleforeducation.ca/research/school-surveys

Each participating school will receive an electronic copy of this report.

Please submit the survey by November 21, 2016

If you cannot complete the survey online, please mail or fax the survey to:

People for Education, 641 Bloor St W., Toronto, Ontario, M6G 1L1
Fax: 416-536-0100
Web site: www.peopleforeducation.ca

Individual school responses will remain confidential.
Only overall results will be published.

District School Board:
School:

School Identification Number:

Includes grades: to

Number of students:

School address:

City: Postal code:
Phone: ( ) Fax: ( )
School email:

Contact person:
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Please tell us the total number of staff positions, counted in full-time equivalents (FTEs). For example, one full-time
or two half-time positions equal 1.0 FTE; if a person works 4 days a week, this equals 0.8 FTE; a half-time position
equals 0.5 FTE; one day a week equals 0.2 FTE, etc.

1. SCHOOL OVERVIEW

Teachers: total FTEs

Principal: total FTEs

Vice-principal(s): total FTEs [ none
Guidance teacher(s)/counsellor(s): total FTEs [J none
Teacher-librarian(s): total FTEs O none

Library technician(s): total FTEs O none

2. SPECIAL EDUCATION

Special Education teacher(s): total FTEs [ none
Special Education assistant(s) (EAs): total FTEs [ none

Do the majority of your Special Education assistant(s) have an additional post-secondary qualification in Special Education?
O yes O no

Total number of students who receive any assistance from the Special Education Department: #
Are all identified students receiving recommended support? [ yes [ no

How many students are currently waiting for assessment? # for IPRC? # for placement? #
Is there a restriction on the number of students who can be assessed per year? O yes O no

Any successes or challenges with Special Education?

3. PROFESSIONAL AND PARAPROFESSIONAL SUPPORT SERVICES

For each of the following, please check the situation that applies to your school:

Psychologists: [ services not available or [ oncall or O regularly scheduled total FTEs
Social Workers: [ services not available or [ oncall or O regularly scheduled total FTEs
Speech Language Pathologists: [ services not available or [ on call or [ regularly scheduled total FTEs
Child and Youth Workers: [ services not available or [ on call or [ regularly scheduled total FTEs
Do you have sufficient access to these professionals and paraprofessionals to adequately support your students?
Psychologists: Oyes Ono How many students receive support? #

Social Workers: O yes Ono How many students receive support? #

Speech Language Pathologists: O yes Ono How many students receive support? #

Child and Youth Workers: Oyes Ono How many students receive support? #

Any successes or challenges with professional and paraprofessional support at your school?
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4. INDIGENOUS EDUCATION

Does your school offer any Indigenous education opportunities? O yes O no
If yes, please indicate which Indigenous education opportunities your school offers: (CHECK ALL THAT APPLY)

O PD for staff around Indigenous cultural issues O cultural support program O Indigenous language program
O Indigenous guest speakers [J Consultation with Indigenous community members about educational priorities
O ceremonies [0 Native Studies [ Other:

Do you have a designated staff member in your school (other than principal and vice principal) who coordinates Indigenous

education? 0 yes [ no
If yes, what is the FTE allotted solely to this position? FTE O none
If no, do you have access to a designated staff member at the board level who coordinates Indigenous education in your
school? [0 yes [ no

When considering Indigenous education at your school, please indicate what you think are the core priorities:

5. ENGLISH LANGUAGE LEARNERS (ELL)

ESL Teachers (not including itinerants): total FTEs OJ none

Itinerant ESL Teachers: Ovyes 0O no
Does your school have any English Language Learners (ELLs), English for Literacy Development (ELD) students, or students with
limited prior schooling? O yes O no

Ifyes,howmany? # (all levels)

Does the school have a formal identification process for ELL/ELD students? O yes O no
Does the school have a formal monitoring process for ELL/ELD students? O yes O no

Does your school use the Steps To English Proficiency (STEP) method? OJ yes [0 no
Any successes or challenges with ELL?

6. CAREER AND LIFE PLANNING

Does your school have an Education and Career/Life Planning Program Committee? O yes O no

If yes, who is on the committee?

[ Classroom teachers [ Guidance counsellors [ Parents/guardians CJCommunity members
O students [ Other:

Does your school provide professional development for teachers about career/ life planning? [0 yes [ no
If yes, how many times per year?

How many students have an Individual Pathways Plan (IPP)?

O none [ about one-quarter 0 about half [ about three quarters O all of them [ N/A

Who is the primary staff member responsible for supporting students in creating and reviewing |IPPs at your school?
O Principal O Vice-principal [ Classroom teacher [J Guidance counsellorteacher [J Student Success Teacher
O other:
What opportunities are students given to explore their career/life paths? (CHECK ALL THAT APPLY)
O Cooperative Education [ School trips [J Volunteer opportunities [J Internships

[ Post-secondary information fairs [ Career Day [ Other:
Any successes or challenges with career and life planning at your school?
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7. SCHOOL-GENERATED FUNDS

Approximately how much money did parents, students, and staff fundraise in the 2015/167 School year $

Does your school (parents, students, or staff) fundraise for learning resources? [J yes [J no

Are parents asked for money for field trips? O yes O no
for any extra-curricular activities? O vyes O no
for new learning resources? O vyes O no
other areas:

Do you waive/subsidize fees for students who can't pay? O yes O no

8. SCHOOL-COMMUNITY RELATIONS

Is there a staff member (other than the principal or vice-principal) who is responsible for acting as a liaison with the community?
O yes O no
If yes, what is the FTE allotted solely to this position? total FTEs [ none

Is your school a community hub (i.e. the building for a variety of services, programs, and/or activities both during the school day and
after hours)?

O vyes O no

If yes, please indicate the opportunities that the community hub offers families and the community: (CHECK ALL THE APPLY)
[ Integrated health and/or social services [ Cultural perspectives/practices/interaction
[0 Recreational programs [ Environmental opportunities [J Inter-generational opportunities
[ Art installations (displays/development) O Local farming and agriculture
O child care/parent-child resource centre O Other (please specify):

What is the primary challenge to developing your school as a community hub?
O Funding for retrofits O Safety and security issues [ staff resources [1 Managing community partners

[ Janitorial and cleaning services [J Other:

Any successes or challenges with school-community relations at your school?

ADDITIONAL COMMENTS

Is there anything more you want to add or tell us about your school? What are the major successes and/or challenges in your
school? Please attach a separate sheet of paper if you need more space.

This survey was developed by People for Education, The Metro Parent Network, and parent groups from across Ontario.
People for Education, 641 Bloor St. W., Toronto, ON M6G 1L1 Phone: 416 534 0100 Fax: 416 536 0100
Email: info@peopleforeducation.ca  Website: www.peopleforeducation.ca

|1 58 | People for Education — Annual report on Ontario’s publicly funded schools 2017



Notes

10.

1.

12.

13.

14.

15.

Joseph Murphy et al., “Academic Press: Translating High
Expectations into School Policies and Classroom Practices,”
Educational Leadership 40 (December 1982): 22-7.

Jonathan Cohen et al., “School Climate: Research, Policy,
Practice, and Teacher Education” Teachers College Record
111, no. 1(2009): 180-213.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17 (Toronto, ON: Government of Ontario, 2016),
18.

Ibid., 18-23.

In this document we will use the term “psychologist” to
include registered psychologists and registered psychologi-
cal associates, as well as supervised non-registered psychol-
ogy service providers in schools.

Comment from the 2016/17 survey, secondary school, Lime-
stone DSB.

Government of Ontario, Open Minds, Healthy Minds: Ontar-
io’s Comprehensive Mental Health and Addictions Strategy
(Toronto, ON: Queen’s Printer for Ontario, June 2011).

Ibid., 8.
Ibid., 14.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 68.

Donald H. Saklofske et al., “School Psychology in Canada:
Past, Present, and Future Perspectives,” in School Psycholo-
gy: Past, Present, and Future, ed. Thomas K. Fagan and Paula
Sachs Wise (Bethesda, MD: National Association of School
Psychologists, 2007), 297-338.

Jan Kasperski, Issue Brief: Psychology in Education, (Toron-
to, ON: Ontario Psychology Association, April, 2016).

Ibid.

Maria Kokai and Debra Lean, Response to People for Educa-
tion Reports Regarding Access to Psychological Services,
Guidance Services and De-streaming Grade 9, (letter,
Toronto: ON, October 26, 2015).

Ibid., 3—4.

20.

21.

22.

23.

24.

This quote has been translated from French. Original quote:
“Il est possible de voir les progres chez les éleves qui recoi-
vent des services de facon réguliere. Par contre, les sessions
en orthophonie par exemple, sont données en bloc. Une fois
le bloc terminé, aucun soutien pour continuer, méme si les
buts de sont pas atteints. Plusieurs parents ont des services
a I’externe dont nous ne sommes pas nécessairement au
courant. La travailleuse sociale ne vient pas a I’école a moins
que nous ayons des cas. Je crois que I'on devrait, a ce
moment, donner aux enfants des sessions de prévention au
lieu d’intervenir lorsque tout le monde est en état de choque,
en crise ou autre et qu’ils ne veulent pas recevoir de services
puisqu’ils ne voient pas clair”

This quote has been translated from French. Original quote:
“Notre orthophoniste est a quatre heures de route de notre
communauté donc les services locaux, si on n’est plus sur la
liste d’attente, provient d’'un organisme anglophone externe.”

Glenda L. Black et al., “Evaluation of a Family and Community
Engagement Strategy in Three Ontario Communities,” Alber-
ta Journal of Educational Research 59, no. 4 (2014): 569-90;
Martin J. Blank, Atelia Melaville, and Bela P. Shah, Making the
Difference: Research and Practice in Community Schools.
(Washington, DC: Coalition for Community Schools, Institute
for Educational Leadership, May 2003).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 112.

This quote has been translated from French. Original quote:
“Notre école ouvre ses portes et accueille toute la commu-
nauté en général, et non seulement notre communauté
scolaire.”

Premier's Community Hub Framework Advisory Group,
Community Hubs in Ontario: A Strategic Framework and
Action Plan (Toronto, ON: Government of Ontario, 2016).

Ibid., 34.

Government of Ontario, “News Release—Ontario Helping
More Schools Become Community Hubs—Province Invest-
ing in Schools to Better Serve Communities,” Government
of Ontario Newsroom (Toronto, ON: Government of Ontario,
May 6, 2016).

Premier's Community Hub Framework Advisory Group,
Community Hubs, 7.

People for Education — Annual report on Ontario’s publicly funded schools 2017159 |


http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.health.gov.on.ca/en/common/ministry/publications/reports/mental_health2011/mentalhealth_rep2011.pdf
http://www.health.gov.on.ca/en/common/ministry/publications/reports/mental_health2011/mentalhealth_rep2011.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://psych.on.ca/OPA/media/Public/Issue%20briefs/Issue-Brief-Education2016.pdf
http://www.communityschools.org/assets/1/Page/CCSFullReport.pdf
http://www.communityschools.org/assets/1/Page/CCSFullReport.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
https://dr6j45jk9xcmk.cloudfront.net/documents/4815/community-hubs-a-strategic-framework-and-action.pdf
https://dr6j45jk9xcmk.cloudfront.net/documents/4815/community-hubs-a-strategic-framework-and-action.pdf
https://news.ontario.ca/edu/en/2016/05/ontario-helping-more-schools-become-community-hubs.html
https://news.ontario.ca/edu/en/2016/05/ontario-helping-more-schools-become-community-hubs.html
https://dr6j45jk9xcmk.cloudfront.net/documents/4815/community-hubs-a-strategic-framework-and-action.pdf

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

Canadian Library Association, Leading Learning: Standards
of Practice for School Library Learning Commons in Canada
(Ottawa, ON: Canadian Library Association, 2014), 4-7; Ontar-
io School Library Association, Together for Learning: School
Libraries and the Emergence of the Learning Commons
(Toronto, ON: Ontario School Library Association, 2010), 3-5.

Canadian Library Association, Leading Learning, 10.

Marlene Asselin, Jennifer L. Branch, and Dianne Oberg,
Achieving Information Literacy: Standards for School Library
Programs in Canada (Ottawa, ON: Canadian Association for
School Libraries, 2003), 22.

Ontario Ministry of Education, The Ontario Curriculum: Social
Studies (Grades 1-6), History and Geography (Grades 7 and
8) (Toronto, ON: Queen’s Printer for Ontario, 2013).

People for Education, Reading for Joy (Toronto, ON: People
for Education, 2011).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17.

“Do students today read for pleasure?” PISA in Focus (OECD,
September 201M).

People for Education, Reading for Joy.

Dianne Oberg, Ignoring the Evidence: Another Decade of
Decline for School Libraries (Toronto, ON: Canadian Educa-
tion Association, 2015).

EQAO, Contextual Information (Toronto, ON: EQAO, 2016),
10-11.

Ontario Ministry of Education, The Ontario Curriculum: The
Arts (Grades 1-8) (Toronto, ON: Queen’s Printer for Ontario,
2009), 6.

Rena Upitis, “Creativity: The State of the Domain,” Measuring
What Matters (Toronto, ON: People for Education, November
8, 2014), 3.

Michael Fullan and Maria Langworthy, A Rich Seam: How
New Pedagogies Find Deep Learning (London, UK: Pearson,
2014); Ontario Ministry of Education, 21st Century Competen-
cies: Foundation Document for Discussion (Toronto, ON:
Queen’s Printer for Ontario, 2015); OECD, PISA 2012 Results:
Creative Problem Solving: Students’ Skills in Tackling Real-
Life Problems (Volume V) (Paris, FR: OECD Publishing, 2014).

“O. Reg. 274/12: Hiring Practices,” Education Act, R.S.O.
1990, c. E.2 (Toronto, ON: Queen’s Printer for Ontario, 2016).

People for Education, Annual Report on Ontario’s Publicly
Funded Schools 2013 (Toronto, ON: People for Education,
2013), 18.

40.

41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

Ibid., 17.

National Centre for Chronic Disease Prevention and Health
Promotion, Health and Academic Achievement (Atlanta, GA:
Centers for Disease Control and Prevention, 2014).

“Purpose,” Education Act, R.S.O. 1990, c. E.2 (Toronto, ON:
Queen’s Printer for Ontario, 1990).

Manitoba has Physical Education/Health Education, Quebec
has Physical Education and Health, and British Columbia and
Yukon have Physical and Health Education, but the other
provinces currently treat Physical Education independently.

Ontario Ministry of Education, The Ontario Curriculum:
Health and Physical Education (Grades 1—8) (Toronto, ON:
Queen’s Printer for Ontario, 2015) 22-39.

UNESCO, Quality Physical Education: Guidelines for Policy
Makers (Paris, FR: UNESCO, 2015), 50.

Richard Bailey, “Physical Education and Sport in Schools: A
Review of Benefits and Outcomes,” Journal of School Health
76, no. 8 (2006): 397-401; Richard D. Telford et al., “Physical
Education, Obesity, and Academic Achievement: A 2-year
Longitudinal Investigation of Australian Elementary School
Children,” American Journal of Public Health 102, no. 2
(2012): 368-74.

Guy E. J. Faulkner et al., “Specialist or Nonspecialist Physical
Education Teachers in Ontario Elementary Schools: Examin-
ing Differences in Opportunities for Physical Activity,” The
Alberta Journal of Educational Research 54, no. 4 (2008):
407-19.

“School Health and Youth Health Promotion,” World Health
Organization, accessed February 16, 2017.

See school improvement plans, school board improvement
plans, and union and association position statements for

more information on how schools have long been engaged
in addressing the well-being of students and staff wellness.

Ontario Ministry of Education, Achieving Excellence: A
Renewed Vision for Education in Ontario (Toronto, ON:
Queen’s Printer for Ontario, 2014), 3.

Ontario Ministry of Education, Ontario’s Well-Being Strategy
For Education: Discussion Document (Toronto, ON: Queen’s
Printer for Ontario, 2016).

Ibid., 3.

“School Health and Youth Health Promotion,” World Health
Organization.

1 60 | People for Education — Annual report on Ontario’s publicly funded schools 2017


http://apsds.org/wp-content/uploads/Standards-of-Practice-for-SchoolLibrary-Learning-Commons-in-Canada-2014.pdf
http://apsds.org/wp-content/uploads/Standards-of-Practice-for-SchoolLibrary-Learning-Commons-in-Canada-2014.pdf
http://www.accessola.org/web/Documents/OLA/Divisions/OSLA/TogetherforLearning.pdf
http://www.accessola.org/web/Documents/OLA/Divisions/OSLA/TogetherforLearning.pdf
http://apsds.org/wp-content/uploads/Standards-of-Practice-for-SchoolLibrary-Learning-Commons-in-Canada-2014.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/sshg18curr2013.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/sshg18curr2013.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/sshg18curr2013.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/12/People-for-Education-report-on-students-reading-enjoyment-Reading-for-Joy.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
https://www.oecd.org/pisa/pisaproducts/pisainfocus/48624701.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/12/People-for-Education-report-on-students-reading-enjoyment-Reading-for-Joy.pdf
http://www.cea-ace.ca/education-canada/article/ignoring-evidence-another-decade-decline-school-libraries
http://www.cea-ace.ca/education-canada/article/ignoring-evidence-another-decade-decline-school-libraries
http://www.eqao.com/en/assessments/results/assessment-docs-elementary/provincial-report-elementary-contextual-2016.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2014/11/People-for-Education-Measuring-What-Matters-report-on-creaativity-and-innovation-2013-14.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2014/11/People-for-Education-Measuring-What-Matters-report-on-creaativity-and-innovation-2013-14.pdf
http://www.michaelfullan.ca/wp-content/uploads/2014/01/3897.Rich_Seam_web.pdf
http://www.michaelfullan.ca/wp-content/uploads/2014/01/3897.Rich_Seam_web.pdf
http://www.edugains.ca/resources21CL/About21stCentury/21CL_21stCenturyCompetencies.pdf
http://www.edugains.ca/resources21CL/About21stCentury/21CL_21stCenturyCompetencies.pdf
https://www.oecd.org/pisa/keyfindings/PISA-2012-results-volume-V.pdf
https://www.oecd.org/pisa/keyfindings/PISA-2012-results-volume-V.pdf
https://www.oecd.org/pisa/keyfindings/PISA-2012-results-volume-V.pdf
https://www.ontario.ca/laws/regulation/120274
https://www.ontario.ca/laws/regulation/120274
http://www.peopleforeducation.ca/wp-content/uploads/2013/05/annual-report-2013-WEB.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2013/05/annual-report-2013-WEB.pdf
https://www.cdc.gov/healthyyouth/health_and_academics/pdf/health-academic-achievement.pdf
https://www.ontario.ca/laws/statute/90e02
http://www.edu.gov.on.ca/eng/curriculum/elementary/health1to8.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/health1to8.pdf
http://unesdoc.unesco.org/images/0023/002311/231101E.pdf
http://unesdoc.unesco.org/images/0023/002311/231101E.pdf
http://www.who.int/school_youth_health/en/
http://www.who.int/school_youth_health/en/
http://www.edu.gov.on.ca/eng/about/renewedVision.pdf
http://www.edu.gov.on.ca/eng/about/renewedVision.pdf
http://www.edu.gov.on.ca/eng/about/wellbeing2.html
http://www.edu.gov.on.ca/eng/about/wellbeing2.html
http://www.who.int/school_youth_health/en/
http://www.who.int/school_youth_health/en/

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

“Interpretation and Other General Matters,” Education Act,
R.S.0. 1990, c. E.2 (Toronto, ON: Queen’s Printer for Ontario,
1990).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 15.

Ibid., 34.
Ibid., 34-8.

Ontario Ministry of Education, 2016-17 Education Funding: A
Guide to the Special Education Grant (Toronto, ON: Queen’s
Printer for Ontario, 2016), 7.

Ontario Ministry of Education, Standards for School Boards’
Special Education Plans. (Toronto, ON: Government of
Ontario, 2000), 6-7.

Ontario Ministry of Education, 2016-17 Education Funding: A
Guide to the Special Education Grant, 3.

This number was calculated using the mean number of
students waiting for assessment, IPRC, or placement per
elementary school and the total number of elementary
schools in Ontario according to the October 2016 submission
of the Ontario School Information System.

People for Education has collected data about restrictions of
the number of students that can be assessed each year since
2012.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 20-3.

This quote has been translated from French. Original quote:
“Sensibiliser les éléves a cette culture bien vivante dans
I’esprit de la grande réconciliation de 'engagement du
Canada envers ses communautés autochtones.”

Government of Ontario, “News Release—Ontario Proclaims
First Week of November Treaties Recognition Week—Prov-
ince Working with Indigenous Partners to Build Awareness,”
Government of Ontario Newsroom (Toronto, ON: Govern-
ment of Ontario, May 30, 2016).

Truth and Reconciliation Commission of Canada, Honouring
the Truth, Reconciling for the Future: Summary of the Final
Report of the Truth of Reconciliation Commission of Canada
(Winnipeg, MB: National Centre for Truth and Reconciliation—
University of Manitoba, 2015), 319-37.

Government of Ontario, The Journey Together: Ontario’s
Commitment to Reconciliation with Indigenous Peoples
(Toronto, ON: Queen’s Printer for Ontario, 2016).

68.

69.

70.

71.

72.

73.

74.

75.

76.

77.

78.

79.

80.

Kelly Gallagher-Mackay, Annie Kidder, and Suzanne Methot,
First Nations, Métis and Inuit Education: Overcoming Gaps
in Provincially Funded Schools (Toronto, ON: People for
Education, 2013).

Ontario Ministry of Education, Ontario First Nation, Métis,
and Inuit Education Policy Framework (Toronto, ON:
Queen’s Printer for Ontario, 2007).

Ibid., 22.
Ibid., 21.

Joseph Brean, “Ontario School Board Tosses Shakespeare
for Indigenous Writers,” National Post (Toronto, ON), May 11,
2017.

“Acknowledgment of Traditional Lands and Territories,”
Toronto District School Board, accessed May 2, 2017.

Truth and Reconciliation Commission of Canada, “Education
for Reconciliation,” Truth and Reconciliation Commission of
Canada: Calls to Action (Winnipeg, MB: National Centre for
Truth and Reconciliation—University of Manitoba, 2015), 7.

Government of Ontario, The Journey Together, 19.

Angela Nardozi and Angela Mashford-Pringle, “Engaging
Teacher Candidates about Aboriginal Education Perspectives
in Ontario,” First Nations Perspectives 6, no. 1(2014): 52-66.

Rhonda G. Craven, Alexander S. Yeung, and Feifei Han, “The
Impact of Professional Development and Indigenous Educa-
tion Officers on Australian Teachers’ Indigenous Teaching
and Learning,” Australian Journal of Teacher Education 39,
no. 8 (2014): 85-108.

Ontario Ministry of Education, Implementation Plan: Ontario
First Nations, Métis, and Inuit Education Policy Framework,
(Toronto, ON: Queen’s Printer for Ontario, 2014), 16.

Statistics Canada, “Secondary (High) School Diploma or
Equivalent (14), Labour Force Status (8), Aboriginal Iden-

tity (8), Area of Residence: On Reserve (3), Registered or
Treaty Indian Status (3), Age Groups (13B) and Sex (3) for the
Population Aged 15 Years and Over, in Private Households of
Canada, Provinces and Territories, 2011 National Household
Survey,” 2011 National Household Survey: Data tables (table),
Statistics Canada Catalogue no. 99-012-X2011044 (Ottawa,
ON: Statistics Canada, February 14, 2017).

Ontario Ministry of Education, Implementation Plan: Ontario
First Nations, Métis, and Inuit Education Policy Framework,
16.

People for Education — Annual report on Ontario’s publicly funded schools 2017 1 611


http://www.peopleforeducation.ca/wp-content/uploads/2013/10/First-Nations-M%C3%A9tis-and-Inuit-Education-2013.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2013/10/First-Nations-M%C3%A9tis-and-Inuit-Education-2013.pdf
http://www.edu.gov.on.ca/eng/aboriginal/fnmiFramework.pdf
http://www.edu.gov.on.ca/eng/aboriginal/fnmiFramework.pdf
http://news.nationalpost.com/news/canada/ontario-school-board-tosses-shakespeare-for-indigenous-writers
http://www.tdsb.on.ca/Community/AboriginalEducation/Resources.aspx
http://nctr.ca/assets/reports/Calls_to_Action_English2.pdf
http://nctr.ca/assets/reports/Calls_to_Action_English2.pdf
https://files.ontario.ca/trc_report_web_mar17_en_1.pdf
http://www.mfnerc.org/wp-content/uploads/2014/10/Engaging-Teacher.pdf
http://www.edu.gov.on.ca/eng/aboriginal/OFNImplementationPlan.pdf
http://www.edu.gov.on.ca/eng/aboriginal/OFNImplementationPlan.pdf
http://www.edu.gov.on.ca/eng/aboriginal/OFNImplementationPlan.pdf
http://www.edu.gov.on.ca/eng/aboriginal/OFNImplementationPlan.pdf
https://www.ontario.ca/laws/statute/90e02
https://www.ontario.ca/laws/statute/90e02
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_spec_ed_guide_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_spec_ed_guide_en.pdf
http://www.edu.gov.on.ca/eng/general/elemsec/speced/iepstand/iepstand.pdf
http://www.edu.gov.on.ca/eng/general/elemsec/speced/iepstand/iepstand.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_spec_ed_guide_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_spec_ed_guide_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
https://news.ontario.ca/mirr/en/2016/05/ontario-proclaims-first-week-of-november-treaties-recognition-week.html
http://nctr.ca/assets/reports/Final Reports/Executive_Summary_English_Web.pdf
http://nctr.ca/assets/reports/Final Reports/Executive_Summary_English_Web.pdf
http://nctr.ca/assets/reports/Final Reports/Executive_Summary_English_Web.pdf
https://files.ontario.ca/trc_report_web_mar17_en_1.pdf
https://files.ontario.ca/trc_report_web_mar17_en_1.pdf

81.

82.

83.

84.

85.

86.

87.

88.

89.

90.

o1

Pamela Toulouse, Beyond Shadows: First Nations, Métis
and Inuit Student Success, (Ottawa, ON: Canadian Teachers’
Federation, 2013).

Pamela Toulouse, What Matters in Indigenous Education:
Implementing a Vision Dedicated to Holism, Diversity and
Engagement (Toronto, ON: People for Education, 2016).

Susan D. Dion, Krista Johnson, and Carla M. Rice, Decoloniz-
ing Our Schools, Aboriginal Education In The Toronto District
School Board: A Report on the Urban Aboriginal Education
Pilot Project (Toronto, ON: York University, September 30,
2010).

In 2017/18, the First Nation, Métis, and Inuit Studies Allocation
was renamed the Indigenous Studies Allocation, and reduced
the allocation per pupil credit to $1,153.48. For more informa-
tion, please see the 2017/18 Education Funding Technical
Paper. Ontario Ministry of Education, Education Funding:
Technical Paper, 2017/18 (Toronto, ON: Government of
Ontario, 2017), 52.

Ontario Ministry of Education, The Ontario Curriculum,
Grades 9-12: Course Descriptions and Prerequisites
(Toronto, ON: Queen’s Printer for Ontario, 2011), 84

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 48.

Bruce Peninsula District School, 2017-2018 Course Calendar,
accessed May 1, 2017, B-41.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 46.

In 2017-18, the ministry has sweatered the Per pupil Amount
of the Indigenous Education Grant, meaning the $25.3

million in the Per Pupil Amount must be spent by boards on a
dedicated Indigenous Education Lead, and remaining funds
on the implementation of the Ontario First Nation, Métis,

and Inuit Education Policy Framework. For more information,
please see Ontario Ministry of Education, Education Funding:
Technical Paper, 2017-18, 50-1.

Office of the Auditor General of Ontario, “Chapter 3: Follow-
Up on Reports Issued by the Standing Committee on Public
Accounts (Summary),” 2016 Annual Report Volume 2
(Toronto, ON: Queen’s Printer for Ontario, 2016), 221-5.

Statistics Canada, 2011 National Household Survey High-
lights: Factsheet 1 (Ottawa, ON: Statistics Canada, June,
2013).

92.

93.

94.

95.

96.

97.

98.

99.

100.

101.

102.

Statistics Canada, “Detailed Language Spoken Most Often at
Home (103), Other Languages Spoken Regularly at Home (9),
Generation Status (4), and Sex (3) for the Population 15 Years
and Over of Canada, Provinces, Territories, Census Divisions
and Census Subdivisions, 2006 Census—20% Sample Data,”
2006 Census Topic-based tabulations (table), Statistics
Canada Catalogue no. 97-555-XCB2006038 (Ottawa, ON:
Statistics Canada, July 17, 2006).

Statistics Canada, 2011 Census Profile: Language (Ottawa,
ON: Statistics Canada, May 31, 2016).

“Innovative Programs and Services,” Education en langue
francaise en Ontario, accessed March 2, 2017; Ontario Minis-
try of Education, English Language Learners, ESL and ELD
Programs and Services: Policies and Procedures for Ontario
Elementary and Secondary Schools, Kindergarten to Grade
12 (Toronto, ON: Queen’s Printer for Ontario, 2007), 22.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 40-1.

Feng Hou and Qi Zhang, “Table 2: Parental education and
student aspiration by immigration status and province or
region, 2003 to 2012,” (table) Regional Differences in the
Educational Outcomes of Young Immigrants, Statistics
Canada Catalogue no. 75-006-X (Ottawa, ON: Statistics
Canada, November 18, 2015), 3.

OECD, Helping Immigrant Students to Succeed at School—
And Beyond (Paris, FR: OECD, 2015).

Feng Hou and Aneta Bonikowska, “Table 3: Educational

and labour market outcomes for childhood immigrants 25

to 44 years of age, by admission class,” (table) Educational
and Labour Market Outcomes of Childhood Immigrants by
Admission Class, Statistics Canada Catalogue no. 11FO019M
— No. 377 (Ottawa, ON: Statistics Canada, April 25, 2016), 18.

Ontario Ministry of Education, English Language Learners,
ESL and ELD Programs and Services, 18.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 40.

This quote has been translated from French. Original quote:
“Le programme ALF aide énormément au développement
de la langue francaise. Il est essentiel de le faire au début de
leur cheminement de I'apprentissage.”

Katie Peterson and Daniel Hamlin, Career and Life Planning
in Schools: Multiple Paths; Multiple Policies; Multiple Chal-
lenges (Toronto, ON: People for Education, March 1, 2017).

|1 62 | People for Education — Annual report on Ontario’s publicly funded schools 2017


http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2016/04/P4E-MWM-What-Matters-in-Indigenous-Education.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2016/04/P4E-MWM-What-Matters-in-Indigenous-Education.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2016/04/P4E-MWM-What-Matters-in-Indigenous-Education.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/document/curricul/secondary/descript/descri9e.pdf
http://www.edu.gov.on.ca/eng/document/curricul/secondary/descript/descri9e.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.bpds.bwdsb.on.ca/CourseCalendar/Course_Calendar.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.auditor.on.ca/en/content/annualreports/arbyyear/ar2016.html#volume2
http://www.fin.gov.on.ca/en/economy/demographics/census/nhshi11-1.html
http://www.fin.gov.on.ca/en/economy/demographics/census/nhshi11-1.html
http://www12.statcan.gc.ca/census-recensement/2011/dp-pd/prof/details/page.cfm?Lang=E&Geo1=PR&Code1=35&Geo2=PR&Code2=01&Data=Count&SearchText=Ontario&SearchType=Begins&SearchPR=01&B1=Language&Custom=1000,4000,5000,6000,7000,8000,9000&TABID=1
http://www.elfontario.ca/en/programs-and-services.html
http://www.elfontario.ca/en/programs-and-services.html
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.statcan.gc.ca/pub/75-006-x/2015001/article/14247-eng.pdf
http://www.statcan.gc.ca/pub/75-006-x/2015001/article/14247-eng.pdf
https://www.oecd.org/education/Helping-immigrant-students-to-succeed-at-school-and-beyond.pdf
https://www.oecd.org/education/Helping-immigrant-students-to-succeed-at-school-and-beyond.pdf
http://www.statcan.gc.ca/pub/11f0019m/11f0019m2016377-eng.pdf
http://www.statcan.gc.ca/pub/11f0019m/11f0019m2016377-eng.pdf
http://www.statcan.gc.ca/pub/11f0019m/11f0019m2016377-eng.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2017/02/Career-and-life-planning-in-schools-2017.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2017/02/Career-and-life-planning-in-schools-2017.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2017/02/Career-and-life-planning-in-schools-2017.pdf

103.

104.

105.

106.

107.

108.

109.

110.

m.

12.

13.

14.

15.

116.

17.

18.

119.

The Premier’s Highly Skilled Workforce Expert Panel, Build-
ing the Workforce of Tomorrow: A Shared Responsibility
(Toronto, ON: Queen’s Printer for Ontario, 2016).

In January, 2017 the Ministry of Education amended this
policy, removing the mandatory requirement for “All About
Me” portfolios for students in grades 1to 6.

Ontario Ministry of Education, Creating Pathways to
Success: An Education and Career/Life Planning Program
for Ontario Schools (Toronto, ON: Queen’s Printer, 2013), 7.

Ibid., 17-9.
Ibid., 17-9.
Ibid., 41.

Daniel Hamlin, David Hagen Cameron, and Elyse Watkins,
Ontario’s Guidance Counsellors: Spread Thinly in an Envi-
ronment of Growing Expectations (Toronto, ON: People for
Education, March 7, 2016).

Ibid., 4.

People for Education, “Fees and Fundraising,” Annual Report
on Ontario’s Publicly Funded Schools 2013 (Toronto, ON:
People for Education, 2013), 8-11.

Ontario Ministry of Education, Fees for Learning Materials
and Activities Guideline (Toronto, ON: Government of Ontar-
io, 2011); Ontario Ministry of Education, Guideline for School
Fundraising (Toronto, ON: Government of Ontario, 2012).

Ontario Ministry of Education, Guideline for School Fundrais-
ing, 1.

Ontario Ministry of Education, Fees for Learning Materials
and Activities Guideline, 3.

Ontario Student Trustees’ Association (OSTA), OSTA-AECO
Student and Parent Survey—Analysis and Results (Toronto,
ON: OSTA, People for Education, Student Vote, and Scholar-
shipsCanada.ca, October 21, 2011).

Huijie Guo and David R. Johnson, Unfair Advantage? School
Fundraising Capabilities and Student Results (Toronto, ON:
C.D. Howe Institute, 2017).

Vana Pistiolis The Results and Implications of Fundraising
in Elementary Public Schools: Interviews with Ontario Princi-
pals (Doctoral dissertation, University of Toronto, 2012).

Comment from the 2016/17 survey, elementary school, Tril-
lium Lakelands DSB

Comment from the 2016/17 survey, elementary school, Peel
DSB.

120.

121.

122.

123.

124.

125.

126.

127.

128.

129.

130.

131.

132.

133.

134.

135.

136.

Comment from the 2016/17 survey, elementary school, Water-
loo Region DSB.

Amy F. Feldman and Jennifer L. Matjasko, “The Role of
School-Based Extracurricular Activities in Adolescent Devel-
opment: A Comprehensive Review and Future Directions,”
Review of Educational Research 75, no. 2 (2005): 159-210;
Amy Feldman Farb and Jennifer L. Matjasko, “Recent
Advances in Research on School-Based Extracurricular Activi-
ties and Adolescent Development,” Developmental Review
32, no.1(2012): 1-48.

Bruce Ferguson and Keith Power, “Broader Measures of
Success: Physical and Mental Health in Schools,” Measuring
What Matters (Toronto, ON: People for Education, November
8, 2014), 6-7.

Expert Panel on the Learning Opportunities Grant, Learning
Opportunities Grant: Panel Report to Minister of Education
and Training (Toronto, ON: Government of Ontario, 1997), 4.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 16.

Expert Panel on the Learning Opportunities Grant, Learning
Opportunities Grant.

Ibid., 4.
Ibid., 4.
Ibid., 8.
Ibid., 8.
Ibid., 7.

Hugh MacKenzie, Turning Point? Time to Renovate Ontario’s
Education Funding Formula (Ottawa, ON: Canadian Centre
for Policy Alternatives, 2006).

People for Education, Public Education in Ontario’s Cities
(Toronto, ON: People for Education, 2005), 15.

“Inflation Calculator,” Bank of Canada, accessed March 30,
2017.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17, 62.

Norbert Hartmann, Overview of Student-Focused Funding
in 2000-01 (Memorandum to Directors of Education, March
9, 2000); Ontario Ministry of Education, Education Fund-
ing: Technical Paper, 2005-06 (Toronto, ON: Government of
Ontario, 2005), 55.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2006-07 (Toronto, ON: Government of Ontario, 2006),

People for Education — Annual report on Ontario’s publicly funded schools 2017 1 63 |


http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2014/11/People-for-Education-Measuring-What-Matters-physical-and-mental-health-2014.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2014/11/People-for-Education-Measuring-What-Matters-physical-and-mental-health-2014.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
https://www.policyalternatives.ca/sites/default/files/uploads/publications/Ontario_Office_Pubs/2006/Turning_Point.pdf
https://www.policyalternatives.ca/sites/default/files/uploads/publications/Ontario_Office_Pubs/2006/Turning_Point.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/07/Public-Education-in-Ontarios-Cities-2005.pdf
http://www.bankofcanada.ca/rates/related/inflation-calculator/
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
https://efis.fma.csc.gov.on.ca/faab/Memos/B2000/B_3.pdf
https://efis.fma.csc.gov.on.ca/faab/Memos/B2000/B_3.pdf
http://www.edu.gov.on.ca/eng/funding/0506/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0506/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0607/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0607/technical.pdf
https://www.ontario.ca/page/building-workforce-tomorrow-shared-responsibility#section-0
https://www.ontario.ca/page/building-workforce-tomorrow-shared-responsibility#section-0
http://www.edu.gov.on.ca/eng/document/policy/cps/creatingpathwayssuccess.pdf
http://www.edu.gov.on.ca/eng/document/policy/cps/creatingpathwayssuccess.pdf
http://www.edu.gov.on.ca/eng/document/policy/cps/creatingpathwayssuccess.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2016/03/P4E-Guidance-2016.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2016/03/P4E-Guidance-2016.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2013/05/annual-report-2013-WEB.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2013/05/annual-report-2013-WEB.pdf
http://www.edu.gov.on.ca/eng/parents/feesGuideline.pdf
http://www.edu.gov.on.ca/eng/parents/feesGuideline.pdf
http://www.edu.gov.on.ca/eng/parents/Fund2012Guideline.pdf
http://www.edu.gov.on.ca/eng/parents/Fund2012Guideline.pdf
http://www.edu.gov.on.ca/eng/parents/Fund2012Guideline.pdf
http://www.edu.gov.on.ca/eng/parents/Fund2012Guideline.pdf
http://www.edu.gov.on.ca/eng/parents/feesGuideline.pdf
http://www.edu.gov.on.ca/eng/parents/feesGuideline.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/10/OSTA-P4E-Student-Parent-Survey-Final-Report.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/10/OSTA-P4E-Student-Parent-Survey-Final-Report.pdf
https://cdhowe.org/sites/default/files/attachments/research_papers/mixed/e-brief_252.pdf
https://cdhowe.org/sites/default/files/attachments/research_papers/mixed/e-brief_252.pdf
https://tspace.library.utoronto.ca/bitstream/1807/32507/1/Pistiolis_Ioanna_V_201206_MA_thesis.pdf
https://tspace.library.utoronto.ca/bitstream/1807/32507/1/Pistiolis_Ioanna_V_201206_MA_thesis.pdf
https://tspace.library.utoronto.ca/bitstream/1807/32507/1/Pistiolis_Ioanna_V_201206_MA_thesis.pdf

137.

138.

139.

140.

141.

142.

143.

144.

145.

146.

147.

148.

149.

150.

151.

152.

153.

49.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2010-11 (Toronto: ON, Government of Ontario, 2010),
61.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2017-18, 63.

Demographic Allocation values were drawn from each
individual education funding technical report released by the
Ministry of Education of Ontario and are projected values as
per the reporting year. Figures are rounded.

All percentages are calculated from identified values.

Total LOG amounts were drawn from individual annual
education funding technical report released by the Ministry
of Education of Ontario and are projections. Actual total
amounts will slightly differ from those reported here. Howev-
er, to conduct the analysis on the projected demographic
allocations, overall projected LOG values were employed.
Figures are rounded.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2006-07.

Ontario Ministry of Education, Education Funding: Technical

Paper, 2007-08 (Toronto, ON: Government of Ontario, 2007).

Ontario Ministry of Education, Education Funding: Technical

Paper, 2008-09 (Toronto, ON: Government of Ontario, 2008).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2009-10 (Toronto, ON: Government of Ontario, 2009).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2010-11.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2011-12 (Toronto, ON: Government of Ontario, 2011).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2012-13 (Toronto, ON: Government of Ontario, 2012).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2013-14, (Toronto, ON: Government of Ontario, 2013).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2014-15, (Toronto, ON: Government of Ontario, 2014).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2015-16, (Toronto, ON: Government of Ontario, 2015).

Ontario Ministry of Education, Education Funding: Technical
Paper, 2016-17.

Ontario Ministry of Education, Education Funding: Technical
Paper, 2017-18.

154.

155.

156.

157.

158.

159.

Ontario Ministry of Education, 2015-16 Education Funding:
Consultation Summary (Toronto, ON: Government of Ontario,
2015), 16.

Ibid., 16.
Ibid., 16.

The six enveloped components are the Literacy and Math
Outside the School Day Allocation, the Students Success,
Grades 7 to 12 Allocation, the Grade 7 and 8 Literacy and
Numeracy and Student Success Teachers Allocation, the
School Effectiveness Framework Allocation, the Ontario
Focused Intervention Partnership (OFIP) Tutoring Alloca-
tion, the Specialist High Skills Major (SHSM) Allocation, the
Outdoor Education Allocation, and the Library Staff Alloca-
tion. For more information, please see Ontario Ministry of
Education, Education Funding: Technical Paper, 2016-17.

Expert Panel on the Learning Opportunities Grant, Learning
Opportunities Grant, 12.

Mordechai Rozanski, Investing in public education: Advanc-
ing the goal of continuous improvement in student learning
and achievement; Report of the Education Equality Task
Force (Toronto, ON: Queen’s Printer for Ontario, 2002).

|1 64 | People for Education — Annual report on Ontario’s publicly funded schools 2017


http://www.edu.gov.on.ca/eng/funding/1011/technical10.pdf
http://www.edu.gov.on.ca/eng/funding/1011/technical10.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/0607/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0607/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0708/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0708/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0809/technicalFall2008.pdf
http://www.edu.gov.on.ca/eng/funding/0809/technicalFall2008.pdf
http://www.edu.gov.on.ca/eng/funding/0910/technical09.pdf
http://www.edu.gov.on.ca/eng/funding/0910/technical09.pdf
http://www.edu.gov.on.ca/eng/funding/1011/technical10.pdf
http://www.edu.gov.on.ca/eng/funding/1011/technical10.pdf
http://www.edu.gov.on.ca/eng/funding/1112/technical11.pdf
http://www.edu.gov.on.ca/eng/funding/1112/technical11.pdf
http://www.edu.gov.on.ca/eng/funding/1213/technical12_13.pdf
http://www.edu.gov.on.ca/eng/funding/1213/technical12_13.pdf
http://www.edu.gov.on.ca/eng/funding/1314/Technical13_14.pdf
http://www.edu.gov.on.ca/eng/funding/1314/Technical13_14.pdf
http://www.edu.gov.on.ca/eng/funding/1415/Technical14_15.pdf
http://www.edu.gov.on.ca/eng/funding/1415/Technical14_15.pdf
http://www.edu.gov.on.ca/eng/funding/1516/2015TechnicalPaperEN.pdf
http://www.edu.gov.on.ca/eng/funding/1516/2015TechnicalPaperEN.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1516/ConsultationSummaryEN.pdf
http://www.edu.gov.on.ca/eng/funding/1516/ConsultationSummaryEN.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/document/reports/task02/complete.pdf
http://www.edu.gov.on.ca/eng/document/reports/task02/complete.pdf
http://www.edu.gov.on.ca/eng/document/reports/task02/complete.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf

Bibliography

“Acknowledgment of Traditional Lands and Territo-
ries.” Toronto District School Board. Accessed May
2,2017.

Asselin, Marlene, Jennifer L. Branch, and Dianne
Oberg. Achieving Information Literacy: Standards
for School Library Programs in Canada. Ottawa, ON:
Canadian Association for School Libraries, 2003.

Bailey, Richard. “Physical Education and Sport in
Schools: A Review of Benefits and Outcomes.” Jour-
nal of School Health 76, no. 8 (2006): 397-401.

Black, Glenda L., Maria Cantalini-Williams, Susan

E. Elliott-Johns, and Ron Wideman. “Evaluation of

a Family and Community Engagement Strategy in
Three Ontario Communities.” Alberta Journal of Edu-
cational Research 59, no. 4 (2014): 569-90.

Blank, Martin J., Atelia Melaville, and Bela P. Shah.
Making the Difference: Research and Practice in
Community Schools. Washington, DC: Coalition for
Community Schools, Institute for Educational Leader-
ship, May 2003.

Brean, Joseph. “Ontario School Board Tosses Shake-
speare for Indigenous Writers.” National Post (To-
ronto, ON), May 11, 2017.

Bruce Peninsula District School. 2017-2018 Course
Calendar. Accessed May 1, 2017.

Canadian Library Association. Leading Learning:
Standards of Practice for School Library Learning
Commons in Canada. Ottawa, ON: Canadian Library
Association, 2014.

Cohen, Jonathan, Libby McCabe, Nicholas M. Mi-
chelli, and Terry Pickeral. “School Climate: Research,
Policy, Practice, and Teacher Education.” Teachers
College Record 111, no. 1(2009): 180-213.

Craven, Rhonda G., Alexander S. Yeung, and Feifei
Han. “The Impact of Professional Development and
Indigenous Education Officers on Australian Teach-
ers’ Indigenous Teaching and Learning.” Australian

Journal of Teacher Education 39, no. 8 (2014): 85-108.

Dion, Susan D., Krista Johnson, and Carla M. Rice.
Decolonizing Our Schools, Aboriginal Education In
The Toronto District School Board: A Report on the
Urban Aboriginal Education Pilot Project. Toronto,
ON: York University, September 30, 2010.

“Do Students Today Read for Pleasure?” PISA in
Focus. Organization for Economic Cooperation and
Development, September 2011.

Education Act, R.S.O. 1990, c. E.2. Toronto, ON:
Queen’s Printer for Ontario, 1990.

Education Quality and Accountability Office (EQAOQO).
Contextual Information. Toronto, ON: EQAO, 2016.

Expert Panel on the Learning Opportunities Grant.
Learning Opportunities Grant: Panel Report to Minis-
ter of Education and Training. Toronto, ON: Govern-
ment of Ontario, 1997.

Farb, Amy Feldman and Jennifer L. Matjasko. “Recent
Advances in Research on School-Based Extracurricu-
lar Activities and Adolescent Development.” Develop-
mental Review 32, no. 1(2012): 1-48.

Faulkner, Guy E.J., John J.M. Dwyer, Hyacinth Irving,
Kenneth R. Allison, Edward M. Adlaf, and Jack Good-
man. “Specialist or Nonspecialist Physical Education
Teachers in Ontario Elementary Schools: Examining
Differences in Opportunities for Physical Activity.”
The Alberta Journal of Educational Research 54, no.
4 (2008): 407-19.

Feldman, Amy F. and Jennifer L. Matjasko, “The Role
of School-Based Extracurricular Activities in Adoles-
cent Development: A Comprehensive Review and
Future Directions.” Review of Educational Research
75, no. 2 (2005): 159-210.

Ferguson, Bruce and Keith Power. “Broader Mea-
sures of Success: Physical and Mental Health in
Schools.” Measuring What Matters (Toronto, ON:
People for Education, November 8, 2014), 6-7.

Fullan, Michael and Maria Langworthy. A Rich Seam:
How New Pedagogies Find Deep Learning. London,
UK: Pearson, 2014.

Gallagher-Mackay, Kelly, Annie Kidder, and Suzanne
Methot. First Nations, Métis and Inuit Education:
Overcoming Gaps in Provincially Funded Schools.
Toronto, ON: People for Education, 2013.

Government of Ontario. The Journey Together:
Ontario’s Commitment to Reconciliation with In-
digenous Peoples. Toronto, ON: Queen’s Printer for
Ontario, 2016.

People for Education — Annual report on Ontario’s publicly funded schools 2017165 |


http://www.tdsb.on.ca/Community/AboriginalEducation/Resources.aspx
http://www.communityschools.org/assets/1/Page/CCSFullReport.pdf
http://www.communityschools.org/assets/1/Page/CCSFullReport.pdf
http://news.nationalpost.com/news/canada/ontario-school-board-tosses-shakespeare-for-indigenous-writers
http://www.bpds.bwdsb.on.ca/CourseCalendar/Course_Calendar.pdf
http://www.bpds.bwdsb.on.ca/CourseCalendar/Course_Calendar.pdf
http://apsds.org/wp-content/uploads/Standards-of-Practice-for-SchoolLibrary-Learning-Commons-in-Canada-2014.pdf
http://apsds.org/wp-content/uploads/Standards-of-Practice-for-SchoolLibrary-Learning-Commons-in-Canada-2014.pdf
http://apsds.org/wp-content/uploads/Standards-of-Practice-for-SchoolLibrary-Learning-Commons-in-Canada-2014.pdf
https://www.oecd.org/pisa/pisaproducts/pisainfocus/48624701.pdf
https://www.oecd.org/pisa/pisaproducts/pisainfocus/48624701.pdf
https://www.ontario.ca/laws/statute/90e02
http://www.eqao.com/en/assessments/results/assessment-docs-elementary/provincial-report-elementary-contextual-2016.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2014/11/People-for-Education-Measuring-What-Matters-physical-and-mental-health-2014.pdf
http://www.michaelfullan.ca/wp-content/uploads/2014/01/3897.Rich_Seam_web.pdf
http://www.michaelfullan.ca/wp-content/uploads/2014/01/3897.Rich_Seam_web.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2013/10/First-Nations-M%C3%A9tis-and-Inuit-Education-2013.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2013/10/First-Nations-M%C3%A9tis-and-Inuit-Education-2013.pdf
https://files.ontario.ca/trc_report_web_mar17_en_1.pdf
https://files.ontario.ca/trc_report_web_mar17_en_1.pdf
https://files.ontario.ca/trc_report_web_mar17_en_1.pdf

Government of Ontario. “News Release—Ontario
helping more schools become Community Hubs—
Province investing in schools to better serve commu-
nities.” Government of Ontario Newsroom. Toronto,
ON: Government of Ontario, May 6, 2016.

Government of Ontario. “News Release—Ontario Pro-
claims First Week of November Treaties Recognition
Week—Province Working with Indigenous Partners

to Build Awareness.” Government of Ontario News-
room. Toronto, ON: Government of Ontario, May 30,
2016.

Government of Ontario. Open Minds, Healthy Minds:
Ontario’s Comprehensive Mental Health and Ad-
dictions Strategy. Toronto, ON: Queen’s Printer for
Ontario, June 2011.

Guo, Huijie and David R. Johnson. Unfair Advantage?
School Fundraising Capabilities and Student Re-
sults. Toronto, ON: C.D. Howe Institute, 2017.

Hamlin, Daniel, David Hagen Cameron, and Elyse
Watkins. Ontario’s Guidance Counsellors: Spread
Thinly in an Environment of Growing Expectations.
Toronto, ON: People for Education, March 7, 2016.

Hartmann, Norbert. Overview of Student-Focused
Funding in 2000-01. Memorandum to Directors of
Education, March 9, 2000.

Hou, Feng and Aneta Bonikowska. Educational and

Labour Market Outcomes of Childhood Immigrants

by Admission Class. Statistics Canada Catalogue no.
11MFO019M — No. 377. Ottawa, ON: Statistics Canada,
April 25, 2016.

Hou, Feng and Qi Zhang. Regional Differences in the
Educational Outcomes of Young Immigrants. Statis-
tics Canada Catalogue no. 75-006-X. Ottawa, ON:
Statistics Canada, November 18, 2015.

“Inflation Calculator.” Bank of Canada. Accessed
March 30, 2017.

“Innovative Programs and Services.” Education en
langue francaise en Ontario. Accessed March 2,
2017.

Kasperski, Jan. Issue Brief: Psychology in Education.
Toronto, ON: Ontario Psychology Association, April,
2016.

Kokai, Maria and Debra Lean. Response to People for
Education Reports Regarding Access to Psychologi-
cal Services, Guidance Services and De-streaming
Grade 9. Letter, Toronto: ON, October 26, 2015.

MacKenzie, Hugh. Turning Point? Time to Renovate
Ontario’s Education Funding Formula. Ottawa, ON:
Canadian Centre for Policy Alternatives, 2006.

Murphy, Joseph, Marsha Weil, Philip Hallinger, and
Alexis Mitman. “Academic press: Translating high
expectations into school policies and classroom prac-
tices.” Educational Leadership 40 (December 1982):
22-7.

Nardozi, Angela and Angela Mashford-Pringle. “En-
gaging Teacher Candidates about Aboriginal Educa-
tion Perspectives in Ontario.” First Nations Perspec-
tives 6, no. 1(2014): 52-66.

National Centre for Chronic Disease Prevention and
Health Promotion. Health and Academic Achieve-
ment. Atlanta, GA: Centers for Disease Control and
Prevention, 2014.

Oberg, Dianne. Ignoring the Evidence: Another
Decade of Decline for School Libraries. Toronto, ON:
Canadian Education Association, 2015.

Office of the Auditor General of Ontario. 2016 Annual
Report Volume 2. Toronto, ON: Queen’s Printer for
Ontario, 2016.

Ontario Ministry of Education. 2015-16 Education
Funding: Consultation Summary. Toronto, ON: Gov-
ernment of Ontario, 2015.

Ontario Ministry of Education. 2016-17 Education
Funding: A Guide to the Special Education Grant.
Toronto, ON: Queen’s Printer for Ontario, 2016.

Ontario Ministry of Education. 21st Century Com-
petencies: Foundation Document for Discussion.
Toronto, ON: Queen’s Printer for Ontario, 2015.

Ontario Ministry of Education. Achieving Excellence:
A Renewed Vision for Education in Ontario. Toronto,
ON: Queen’s Printer for Ontario, 2014.

Ontario Ministry of Education. Creating Pathways
to Success: An Education and Career/Life Planning
Program for Ontario Schools. Toronto, ON: Queen’s
Printer, 2013.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2005-06. Toronto, ON: Government
of Ontario, 2005.

|1 66 | People for Education — Annual report on Ontario’s publicly funded schools 2017


https://www.policyalternatives.ca/sites/default/files/uploads/publications/Ontario_Office_Pubs/2006/Turning_Point.pdf
https://www.policyalternatives.ca/sites/default/files/uploads/publications/Ontario_Office_Pubs/2006/Turning_Point.pdf
http://www.mfnerc.org/wp-content/uploads/2014/10/Engaging-Teacher.pdf
http://www.mfnerc.org/wp-content/uploads/2014/10/Engaging-Teacher.pdf
https://www.cdc.gov/healthyyouth/health_and_academics/pdf/health-academic-achievement.pdf
https://www.cdc.gov/healthyyouth/health_and_academics/pdf/health-academic-achievement.pdf
http://www.cea-ace.ca/education-canada/article/ignoring-evidence-another-decade-decline-school-libraries
http://www.cea-ace.ca/education-canada/article/ignoring-evidence-another-decade-decline-school-libraries
http://www.auditor.on.ca/en/content/annualreports/arbyyear/ar2016.html#volume2
http://www.auditor.on.ca/en/content/annualreports/arbyyear/ar2016.html#volume2
http://www.edu.gov.on.ca/eng/funding/1516/ConsultationSummaryEN.pdf
http://www.edu.gov.on.ca/eng/funding/1516/ConsultationSummaryEN.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_spec_ed_guide_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_spec_ed_guide_en.pdf
http://www.edugains.ca/resources21CL/About21stCentury/21CL_21stCenturyCompetencies.pdf
http://www.edugains.ca/resources21CL/About21stCentury/21CL_21stCenturyCompetencies.pdf
http://www.edu.gov.on.ca/eng/about/renewedVision.pdf
http://www.edu.gov.on.ca/eng/about/renewedVision.pdf
http://www.edu.gov.on.ca/eng/document/policy/cps/creatingpathwayssuccess.pdf
http://www.edu.gov.on.ca/eng/document/policy/cps/creatingpathwayssuccess.pdf
http://www.edu.gov.on.ca/eng/document/policy/cps/creatingpathwayssuccess.pdf
http://www.edu.gov.on.ca/eng/funding/0506/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0506/technical.pdf
https://news.ontario.ca/edu/en/2016/05/ontario-helping-more-schools-become-community-hubs.html
https://news.ontario.ca/mirr/en/2016/05/ontario-proclaims-first-week-of-november-treaties-recognition-week.html
https://news.ontario.ca/mirr/en/2016/05/ontario-proclaims-first-week-of-november-treaties-recognition-week.html
http://www.health.gov.on.ca/en/common/ministry/publications/reports/mental_health2011/mentalhealth_rep2011.pdf
http://www.health.gov.on.ca/en/common/ministry/publications/reports/mental_health2011/mentalhealth_rep2011.pdf
http://www.health.gov.on.ca/en/common/ministry/publications/reports/mental_health2011/mentalhealth_rep2011.pdf
https://cdhowe.org/sites/default/files/attachments/research_papers/mixed/e-brief_252.pdf
https://cdhowe.org/sites/default/files/attachments/research_papers/mixed/e-brief_252.pdf
https://cdhowe.org/sites/default/files/attachments/research_papers/mixed/e-brief_252.pdf
http://http://www.peopleforeducation.ca/wp-content/uploads/2016/03/P4E-Guidance-2016.pdf
http://http://www.peopleforeducation.ca/wp-content/uploads/2016/03/P4E-Guidance-2016.pdf
https://efis.fma.csc.gov.on.ca/faab/Memos/B2000/B_3.pdf
https://efis.fma.csc.gov.on.ca/faab/Memos/B2000/B_3.pdf
http://www.statcan.gc.ca/pub/11f0019m/11f0019m2016377-eng.pdf
http://www.statcan.gc.ca/pub/11f0019m/11f0019m2016377-eng.pdf
http://www.statcan.gc.ca/pub/11f0019m/11f0019m2016377-eng.pdf
http://www.statcan.gc.ca/pub/75-006-x/2015001/article/14247-eng.pdf
http://www.statcan.gc.ca/pub/75-006-x/2015001/article/14247-eng.pdf
http://www.bankofcanada.ca/rates/related/inflation-calculator/
http://www.elfontario.ca/en/programs-and-services.html
http://www.elfontario.ca/en/programs-and-services.html
http://psych.on.ca/OPA/media/Public/Issue briefs/Issue-Brief-Education2016.pdf

Ontario Ministry of Education. Education Funding:
Technical Paper, 2006-07. Toronto, ON: Government
of Ontario, 2006.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2007-08. Toronto, ON: Government
of Ontario, 2007.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2008-09. Toronto, ON: Government
of Ontario, 2008.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2009-10. Toronto, ON: Government
of Ontario, 2009.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2010-11. Toronto, ON: Government
of Ontario, 2010.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2011-12. Toronto, ON: Government
of Ontario, 2011.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2012-13. Toronto, ON: Government
of Ontario, 2012.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2013-14. Toronto, ON: Government
of Ontario, 2013.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2014-15. Toronto, ON: Government
of Ontario, 2014.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2015-16. Toronto, ON: Government
of Ontario, 2015.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2016-17. Toronto, ON: Government
of Ontario, 2016.

Ontario Ministry of Education. Education Funding:
Technical Paper, 2017-18. Toronto, ON: Government
of Ontario, 2017.

Ontario Ministry of Education. English Language
Learners, ESL and ELD Programs and Services:
Policies and Procedures for Ontario Elementary
and Secondary Schools, Kindergarten to Grade 12.
Toronto, ON: Queen’s Printer for Ontario, 2007.

Ontario Ministry of Education. Fees for Learning Ma-

terials and Activities Guideline. Toronto, ON: Govern-

ment of Ontario, 2011.

Ontario Ministry of Education. Guideline for School
Fundraising. Toronto, ON: Government of Ontario,
2012.

Ontario Ministry of Education. Implementation Plan:
Ontario First Nations, Métis, and Inuit Education
Policy Framework. Toronto, ON: Queen’s Printer for
Ontario, 2014.

Ontario Ministry of Education. The Ontario Curricu-
lum: The Arts (Grades 1-8). Toronto, ON: Queen’s
Printer for Ontario, 2009.

Ontario Ministry of Education. The Ontario Curricu-
lum, Grades 9 to 12: Course Descriptions and Pre-
requisites. Toronto, ON: Queen’s Printer for Ontario,
20M.

Ontario Ministry of Education. The Ontario Curricu-
lum: Health and Physical Education (Grades 1—8).
Toronto, ON: Queen’s Printer for Ontario, 2015.

Ontario Ministry of Education. The Ontario Cur-
riculum: Social Studies (Grades 1 to 6), History and
Geography (Grades 7 and 8). Toronto, ON: Queen’s
Printer for Ontario, 2013.

Ontario Ministry of Education. Ontario First Nation,
Métis, and Inuit Education Policy Framework. To-
ronto, ON: Queen’s Printer for Ontario, 2007.

Ontario Ministry of Education. Ontario’s Well-Being
Strategy For Education: Discussion Document. To-
ronto, ON: Queen’s Printer for Ontario, 2016.

Ontario Ministry of Education. Standards for School
Boards’ Special Education Plans. Toronto, ON: Gov-
ernment of Ontario, 2000.

Ontario School Library Association. Together for
Learning: School Libraries and the Emergence of
the Learning Commons. Toronto, ON: Ontario School
Library Association, 2010.

Ontario Student Trustees’ Association (OSTA). OSTA-
AECO Student and Parent Survey—Analysis and
Results. Toronto, ON: OSTA, People for Education,
Student Vote, and ScholarshipsCanada.ca, October
21, 2011.

Organization for Economic Cooperation and De-
velopment (OECD). Helping Immigrant Students to
Succeed at School—And Beyond. Paris, FR: OECD
Publishing, 2015.

People for Education — Annual report on Ontario’s publicly funded schools 2017 167 |


http://www.edu.gov.on.ca/eng/funding/0607/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0607/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0708/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0708/technical.pdf
http://www.edu.gov.on.ca/eng/funding/0809/technical2008.pdf
http://www.edu.gov.on.ca/eng/funding/0809/technical2008.pdf
http://www.edu.gov.on.ca/eng/funding/0910/technical09.pdf
http://www.edu.gov.on.ca/eng/funding/0910/technical09.pdf
http://www.edu.gov.on.ca/eng/funding/1011/technical10.pdf
http://www.edu.gov.on.ca/eng/funding/1011/technical10.pdf
http://www.edu.gov.on.ca/eng/funding/1112/technical11.pdf
http://www.edu.gov.on.ca/eng/funding/1112/technical11.pdf
http://www.edu.gov.on.ca/eng/funding/1213/technical12_13.pdf
http://www.edu.gov.on.ca/eng/funding/1213/technical12_13.pdf
http://www.edu.gov.on.ca/eng/funding/1314/Technical13_14.pdf
http://www.edu.gov.on.ca/eng/funding/1314/Technical13_14.pdf
http://www.edu.gov.on.ca/eng/funding/1415/Technical14_15.pdf
http://www.edu.gov.on.ca/eng/funding/1415/Technical14_15.pdf
http://www.edu.gov.on.ca/eng/funding/1516/2015TechnicalPaperEN.pdf
http://www.edu.gov.on.ca/eng/funding/1516/2015TechnicalPaperEN.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1617/2016_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/funding/1718/2017_18_technical_paper_en.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
http://www.edu.gov.on.ca/eng/parents/feesGuideline.pdf
http://www.edu.gov.on.ca/eng/parents/feesGuideline.pdf
http://www.edu.gov.on.ca/eng/parents/Fund2012Guideline.pdf
http://www.edu.gov.on.ca/eng/parents/Fund2012Guideline.pdf
http://www.edu.gov.on.ca/eng/aboriginal/OFNImplementationPlan.pdf
http://www.edu.gov.on.ca/eng/aboriginal/OFNImplementationPlan.pdf
http://www.edu.gov.on.ca/eng/aboriginal/OFNImplementationPlan.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf
http://www.edu.gov.on.ca/eng/document/curricul/secondary/descript/descri9e.pdf
http://www.edu.gov.on.ca/eng/document/curricul/secondary/descript/descri9e.pdf
http://www.edu.gov.on.ca/eng/document/curricul/secondary/descript/descri9e.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/health1to8.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/health1to8.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/sshg18curr2013.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/sshg18curr2013.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/sshg18curr2013.pdf
http://www.edu.gov.on.ca/eng/aboriginal/fnmiFramework.pdf
http://www.edu.gov.on.ca/eng/aboriginal/fnmiFramework.pdf
http://www.edu.gov.on.ca/eng/about/WBDiscussionDocument.pdf
http://www.edu.gov.on.ca/eng/about/WBDiscussionDocument.pdf
http://www.edu.gov.on.ca/eng/general/elemsec/speced/iepstand/iepstand.pdf
http://www.edu.gov.on.ca/eng/general/elemsec/speced/iepstand/iepstand.pdf
http://www.accessola.org/web/Documents/OLA/Divisions/OSLA/TogetherforLearning.pdf
http://www.accessola.org/web/Documents/OLA/Divisions/OSLA/TogetherforLearning.pdf
http://www.accessola.org/web/Documents/OLA/Divisions/OSLA/TogetherforLearning.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/10/OSTA-P4E-Student-Parent-Survey-Final-Report.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/10/OSTA-P4E-Student-Parent-Survey-Final-Report.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/10/OSTA-P4E-Student-Parent-Survey-Final-Report.pdf
https://www.oecd.org/education/Helping-immigrant-students-to-succeed-at-school-and-beyond.pdf
https://www.oecd.org/education/Helping-immigrant-students-to-succeed-at-school-and-beyond.pdf

OECD. PISA 2012 Results: Creative Problem Solv-
ing: Students’ Skills in Tackling Real-Life Problems
(Volume V). Paris, FR: OECD Publishing, 2014.

People for Education. Annual Report on Ontario’s
Publicly Funded Schools 2013. Toronto, ON: People
for Education, 2013.

People for Education. Public Education in Ontario’s
Cities. Toronto, ON: People for Education, 2005.

People for Education. Reading for Joy. Toronto, ON:
People for Education, 2011.

Peterson, Katie and Daniel Hamlin. Career and Life
Planning in Schools: Multiple Paths; Multiple Poli-
cies; Multiple Challenges. Toronto, ON: People for
Education, March 1, 2017.

Pistiolis, Vana. The Results and Implications of Fund-
raising in Elementary Public Schools: Interviews with
Ontario Principals. Doctoral dissertation, University
of Toronto, 2012.

Premier's Community Hub Framework Advisory
Group. Community Hubs in Ontario: A Strategic
Framework and Action Plan. Toronto, ON: Govern-
ment of Ontario, 2016.

The Premier’s Highly Skilled Workforce Expert Panel.
Building the Workforce of Tomorrow: A Shared Re-
sponsibility. Toronto, ON: Queen’s Printer for Ontario,
2016.

Rozanski, Mordechai. Investing in Public Education:
Advancing the Goal of Continuous Improvement in
Student Learning and Achievement - Report of the
Education Equality Task Force, 2002. Toronto, ON:
Queen’s Printer for Ontario, 2002.

Saklofske, Donald H., Vicki L. Schwean, R. Bartell,
Juanita J.K. Mureika, J. Andrews, Jeffrey Dereven-
sky, and Henry L. Janzen. “School Psychology in
Canada: Past, Present, and Future Perspectives.” In
School Psychology: Past, Present, and Future edited
by Thomas K. Fagan and Paula Sachs Wise, 297-338.
Bethesda, MD: National Association of School Psy-
chologists, 2007.

“School Health and Youth Health Promotion.” World
Health Organization. Accessed February 16, 2017.

Statistics Canada. 2006 Census Topic-based Tabula-
tions (table), Statistics Canada Catalogue no. 97-555-
XCB2006038. Ottawa, ON: Statistics Canada, July 17,
2006.

Statistics Canada. 2011 Census Profile: Language.
Ottawa, ON: Statistics Canada, May 31, 2016.

Statistics Canada. 2071 National Household Survey:
Data tables (table), Statistics Canada Catalogue no.
99-012-X2011044. Ottawa, ON: Statistics Canada,
February 14, 2017.

Statistics Canada. 2011 National Household Sur-
vey Highlights: Factsheet 1. Ottawa, ON: Statistics
Canada, June 2013.

Telford, Richard D., Ross B. Cunningham, Robert
Fitzgerald, Lisa S. Olive, Laurence Prosser, Xiaoli
Jiang, and Rohan M. Telford. “Physical education,
obesity, and academic achievement: a 2-year longi-
tudinal investigation of Australian elementary school
children.” American Journal of Public Health 102, no.
2 (2012): 368-74.

Toulouse, Pamela. Beyond Shadows: First Nations,
Meétis and Inuit Student Success. Ottawa, ON: Cana-
dian Teachers’ Federation, 2013.

Toulouse, Pamela. What Matters in Indigenous Edu-
cation: Implementing a Vision Dedicated to Holism,
Diversity and Engagement. Toronto, ON: People for
Education, 2016.

Truth and Reconciliation Commission of Canada.
Honouring the Truth, Reconciling for the Future:
Summary of the Final Report of the Truth and Rec-
onciliation Commission of Canada. Winnipeg, MB:
National Centre for Truth and Reconciliation—Univer-
sity of Manitoba, 2015.

Truth and Reconciliation Commission of Canada.
Truth and Reconciliation Commission of Canada:
Calls to Action. Winnipeg, MB: National Centre for
Truth and Reconciliation—University of Manitoba,
2015.

United Nations Education, Scientific, and Cultural
Organization (UNESCO). Quality Physical Education:
Guidelines for Policy Makers. Paris, FR: UNESCO,
2015.

Upitis, Rena. “Creativity: The State of the Domain.”
Measuring What Matters. Toronto, ON: People for
Education, November 8, 2014.

|1 68 | People for Education — Annual report on Ontario’s publicly funded schools 2017


http://www12.statcan.gc.ca/census-recensement/2011/dp-pd/prof/details/page.cfm?Lang=E&Geo1=PR&Code1=35&Geo2=PR&Code2=01&Data=Count&SearchText=Ontario&SearchType=Begins&SearchPR=01&B1=Language&Custom=1000,4000,5000,6000,7000,8000,9000&TABID=1
http://www.fin.gov.on.ca/en/economy/demographics/census/nhshi11-1.html
http://www.fin.gov.on.ca/en/economy/demographics/census/nhshi11-1.html
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2016/04/P4E-MWM-What-Matters-in-Indigenous-Education.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2016/04/P4E-MWM-What-Matters-in-Indigenous-Education.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2016/04/P4E-MWM-What-Matters-in-Indigenous-Education.pdf
http://nctr.ca/assets/reports/Final Reports/Executive_Summary_English_Web.pdf
http://nctr.ca/assets/reports/Final Reports/Executive_Summary_English_Web.pdf
http://nctr.ca/assets/reports/Final Reports/Executive_Summary_English_Web.pdf
http://nctr.ca/assets/reports/Calls_to_Action_English2.pdf
http://nctr.ca/assets/reports/Calls_to_Action_English2.pdf
http://unesdoc.unesco.org/images/0023/002311/231101E.pdf
http://unesdoc.unesco.org/images/0023/002311/231101E.pdf
http://peopleforeducation.ca/measuring-what-matters/wp-content/uploads/2014/11/People-for-Education-Measuring-What-Matters-report-on-creaativity-and-innovation-2013-14.pdf
https://www.oecd.org/pisa/keyfindings/PISA-2012-results-volume-V.pdf
https://www.oecd.org/pisa/keyfindings/PISA-2012-results-volume-V.pdf
https://www.oecd.org/pisa/keyfindings/PISA-2012-results-volume-V.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2013/05/annual-report-2013-WEB.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2013/05/annual-report-2013-WEB.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/07/Public-Education-in-Ontarios-Cities-2005.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/07/Public-Education-in-Ontarios-Cities-2005.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2011/12/People-for-Education-report-on-students-reading-enjoyment-Reading-for-Joy.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2017/02/Career-and-life-planning-in-schools-2017.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2017/02/Career-and-life-planning-in-schools-2017.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2017/02/Career-and-life-planning-in-schools-2017.pdf
https://tspace.library.utoronto.ca/bitstream/1807/32507/1/Pistiolis_Ioanna_V_201206_MA_thesis.pdf
https://tspace.library.utoronto.ca/bitstream/1807/32507/1/Pistiolis_Ioanna_V_201206_MA_thesis.pdf
https://tspace.library.utoronto.ca/bitstream/1807/32507/1/Pistiolis_Ioanna_V_201206_MA_thesis.pdf
https://dr6j45jk9xcmk.cloudfront.net/documents/4815/community-hubs-a-strategic-framework-and-action.pdf
https://dr6j45jk9xcmk.cloudfront.net/documents/4815/community-hubs-a-strategic-framework-and-action.pdf
https://www.ontario.ca/page/building-workforce-tomorrow-shared-responsibility#section-0
https://www.ontario.ca/page/building-workforce-tomorrow-shared-responsibility#section-0
http://www.edu.gov.on.ca/eng/document/reports/task02/complete.pdf
http://www.edu.gov.on.ca/eng/document/reports/task02/complete.pdf
http://www.edu.gov.on.ca/eng/document/reports/task02/complete.pdf
http://www.edu.gov.on.ca/eng/document/reports/task02/complete.pdf
http://www.who.int/school_youth_health/en/
http://www.who.int/school_youth_health/en/

This report was produced with support from The Atkinson Charitable Foundation,
The Counselling Foundation of Canada, The Laidlaw Foundation, MITACS
Accelerate, and the contributions of citizens across Ontario.

sz
ATKI N 80 N W The Counselling

For social and economic justice Foundation of Canada

p‘\“o!«\\oﬂ Mitacs

Accelerate

4 People for
M Education

People for Education www.peopleforeducation.ca 1-888-534-3944
641 Bloor Street West info@peopleforeducation.ca 416-534-0100
Toronto, ON M6G 1L1

0
' ® Printed on 100% recycled paper
(1 4




	Introduction and 
recommendations
	Vital staff beyond 
teachers
	Schools as 
community hubs
	Libraries
	Arts education
	Health
	Special education
	Indigenous education
	Language support
	Career and life planning in Ontario schools
	Fundraising and fees
	The Learning 
Opportunities Grant
	Methods
	Surveys
	Notes
	Bibliography

