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THE BROAD SKILLS GRADUATES AND SOCIETY NEED

I am thrilled to learn about
this initiative. While I believe,
whole-heartedly, that literacy
and numeracy are of great
importance, we have neglected
the other areas that make a
person and a society whole
and full.
– Secondary school teacher

According to Stuart Shanker, there has been a revolution in educational thinking
in the last decade, but the goals and measures of success that we set for our
schools have not kept up.
In answer to this problem, People for Education has launched Measuring What
Matters, a multi-year initiative to develop a new set of measures and performance
standards for schools that include indicators for the broad range of skills that
graduates – and our society – really need.
This ground-breaking initiative, led by People for Education researchers and
public engagement experts, includes Ontario’s Ministries of Education, Health,
and Children and Youth Services, a number of Canadian universities, Directions
Evidence and Policy Research Group, the Higher Education Quality Council of
Ontario and the Education Quality and Accountability Office (EQAO), Ontario’s
Principals’ councils and other education stakeholders, as well as the broader
public. It is also part of an international initiative led by UNESCO and the Brookings
Institute to build consensus about appropriate quality measures for schools.
The goal of Measuring What Matters is to create a set of reliable, valid measures
that are publicly understandable, educationally useful and reflect the broad skills
students will need in the workforce and to take their place as engaged citizens.
The initiative includes 4 phases: 1) research and public consultations; 2) review
of Ontario curriculum and policy, standard setting and outreach to Ontario
schools; 3) development of measurement instruments and pilot testing in a
range of Ontario elementary and secondary schools; and 4) a series of provincial
conferences leading to a national symposium.

THE PUBLIC BELIEVES WHAT IS MEASURED, MATTERS

In today’s management culture,
what gets measured, gets done.
– School board staff member and parent

Over the course of 2013/14, People for Education conducted public outreach
through a widely-publicized survey distributed across the province; focus
groups with students, parents and educators in local schools; workshops with
educational and public policy organizations; webinars and key informant
interviews. In total, 4002 individuals responded to the online survey and over
1100 people participated in interviews, webinars and focus groups. The full
report on the consultation is available on People for Education’s website.
The surveys and the public engagement show strong overall support for clear
goals for the education system in areas beyond literacy and numeracy, and
for measuring progress towards goals in social-emotional skills, creativity and
innovation, health, and citizenship alongside test scores in literacy and numeracy.

Percentage of respondents who agree with expanded goals and measures
AREAS

WE SHOULD
SET GOALS

WE SHOULD
MEASURE PROGRESS

Health

88%

75%

Citizenship

84%

71%

Creativity

84%

74%

Social-emotional skills

89%

79%

Quality Learning
Environments

96%

89%
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CURRENT MEASURES DON’T GIVE SUFFICIENT INFORMATION
Survey respondents indicated that current information about school success
leaves many unanswered questions:
• While a majority still believe that they can “probably” tell if a school
is doing a good job by its literacy and numeracy test scores, almost
half (47%) would probably or definitely not assume that if a school has
good literacy and numeracy scores it is doing a good job overall.
In your opinion, does the general public have a good understanding of how
schools contribute to students’ success in areas like health, creativity, socialemotional skills and citizenship?
60%

56%

50%
40%
28%

30%
20%
14%
10%
1%
0%
Definitely

Probably

Probably not

Definitely not

• The vast majority of respondents (84%) said the general public definitely or
probably does not understand how schools contribute to students’ success
in domains like social emotional skills, creativity, health and citizenship.
• Over two-thirds (68%) of survey respondents said it is very important
to have information about the learning environment in a school. This
might include the quality of school facilities, access to learning resources,
relationships between and among students, staff and parents, and
opportunities for all students to learn.
In your opinion, how important is it to have information about whether a school
has a quality learning environment?
80%
70%

68%

60%
50%
40%
30%

25%

20%
10%

6%
1%

0%
Very important

Important

Somewhat important
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INVESTING IN STUDENT HEALTH –
IMMEDIATE AND LONG-TERM BENEFITS

The convergence of need and
capacity … gives us an opportunity
to improve the life outcomes of
our children and youth who make
up 25% of our population and
100% of our future.
– Bruce Ferguson and Keith Power

Research conducted for People for Education by Bruce Ferguson (SickKids
Hospital and the University of Toronto) and Keith Power (Memorial University),
shows that school-based programs that promote physical and mental health are
important from individual, social, and economic perspectives.
Their research also found that to be effective, “health programs must be
intensive, long-lasting and involve a multi-pronged approach that includes
teaching about health, changes to the school environment, and creating
partnerships with the wider community.” Despite the evidence, according to
the authors, these types of comprehensive school health programs are rarely
implemented.
The benefits to students of school-based health programs include evidence of
improved academic outcomes; the promise of reducing short and long-term
distress caused by mental health issues, and reduced risk of chronic disease.
The benefits to society are both economic and social. Health care represents
approximately 40% of all public spending, and nearly half of that is spent on
treating chronic diseases. According to Ferguson and Power, chronic diseases
can be prevented by teaching students to adopt healthy lifestyles from an early
age. Education is also beneficial in terms of reducing mental illness. Suicide is the
second leading cause of death for youth aged 10-24 years, and the majority of
mental health disorders emerge during childhood and adolescence.
Ferguson and Power stressed that it is time to “move forward assertively to
implement comprehensive health promotion programs in schools.” They said
that it is critical that schools and school systems select health promotion
initiatives that are evidence-based, and that they monitor implementation and
outcomes of these programs. The availability of widely accepted, appropriate
measures could promote a change in how programs are chosen, implemented
and evaluated.
The measurement model they proposed for evaluating health would include
measures of academic achievement and physical fitness and a number of student
(and possibly parent) “self-report” tools that look at attitudes, lifestyles, risk
behaviours, diet and activity levels. While there are limits in existing instruments
to evaluate universal mental health and well-being in school settings, the authors
point to tools to assess feelings of well-being, resilience, quality of relationships with
peers and adults, management of day-to-day stressors, risk behaviours (including
alcohol and substance use), and engagement in home, school and community.
In their report, they say “Effective school-based health measures target student
health outcomes and the associated opportunities that they have had to learn, to
access programs and participate in physical activity. They look at students’ social
relationships, sense of self- well-being, confidence and resilience.”
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SOCIAL EMOTIONAL SKILLS – THE NEW BASICS

We have seen a revolution –
or perhaps evolution would
be a more appropriate term –
in educational thinking over
the past twenty years...Instead
of seeing reason and emotion
as belonging to separate and
independent faculties (the
former controlling the latter),
social, emotional and cognitive
processes are all bound
together in a seamless web.
– Stuart Shanker

Dr. Stuart Shanker, author of the Measuring What Matters paper on socialemotional learning, describes five core aspects of social-emotional functioning
that research shows are critical for a child’s educational attainment and their
long-term well-being and ability to contribute to society.
Shanker outlines five critical competencies: self-awareness, self-management,
social awareness, interpersonal relations, and decision-making.
He argues that students can learn these social and emotional competencies just
as they learn formal academic skills – through their regular interactions with
peers, teachers, and school staff inside and outside of the classroom.

SELF-AWARENESS refers to a range of capacities including students’ ability to identify and understand emotions and feelings – in
themselves and others – and their ability to have an accurate sense
of their own capacity for success, their learning styles and the areas
where they are more likely to struggle. Greater self-awareness is a
predictor of higher levels of social and professional success, higher life
satisfaction and even the likelihood that students will stay in school.

SELF-MANAGEMENT includes such skills as being able to set
short- and long-term goals, plan, stay on task, manage stress and
develop positive motivation and a sense of hope and optimism. This
competency also includes strategies for dealing with things like anxiety, anger, and depression, and controlling impulses, aggression,
and antisocial tendencies. Students can develop stronger self-management skills to calm themselves down when they’re stressed, and
motivate themselves when they’re feeling listless or lethargic.

SOCIAL AWARENESS is the ability to take others’ perspectives into
account and to empathize. This requires the capacity to understand
and predict others’ feelings and reactions. Students with stronger
social-awareness skills tend to be more academically competent.
Well-developed social awareness is associated with reduced bullying,
stronger prosocial tendencies, and enhanced emotion regulation.
Poorly developed social awareness is associated with higher levels of
aggression in adolescents.
INTERPERSONAL RELATIONSHIP skills are connected to higher
levels of self-esteem, happiness, and enjoyment of school. Relationship skills involve things like the ability to develop and maintain
healthy friendships, deal with conflict, resist negative social pressures, seek help when necessary, and work well with others.

DECISION MAKING SKILLS involve developing a range of strategies to solve academic, personal, and social problems, and having
both the capacity to base decisions on moral, personal, and ethical
standards as well as the ability to recognize the importance of making responsible decisions. Shanker says there is strong evidence that
responsible decision-making contributes to academic success.
Both individually and collectively, these social-emotional skills contribute to higher academic and long-term success and fewer problems at school, and in life and
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work. The importance of these skills is widely recognized, and has been increasingly heavily emphasized by employer and business groups as well as educators
and neuroscientists.
Shanker says that it is vital that we begin to set goals for, and measure schools’
success in building, social and emotional skills. He provides an extensive list
of effective tools for measuring students’ social and emotional strengths and
for identifying the areas that need to be strengthened. He mentions the Early
Development Instrument, used in early childhood to measure things like social
competence and emotional maturity, and other measurement tools that assess
emotional, social and behavioural skills in students, and as well as aspects of the
learning environment such as classroom organization, teacher responsiveness
and expectations for student achievement, and teacher collaboration and
communication.

As important as the three Rs are, today’s students must develop the
social and emotional capacities necessary for healthy and productive
living. Schools play an important part in that developmental process,
a process that must be assessed as seriously as any other dimension
of learning. Measuring What Matters marks a major step forward in
how we understand and meet students’ complex needs.
– Stuart Shanker

PEOPLE FOR EDUCATION – MEASURING WHAT MATTERS
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CREATIVITY AND INNOVATION –
CORE SKILLS FOR LONG-TERM SUCCESS

Creativity is an essential aspect
of schooling and one of the
key competencies that young
people need for success in the
modern world of ever-increasing
change. Despite its importance,
it is usually overlooked in
measures of school quality
and student outcomes.
– Rena Uptis

According to Queen’s professor, Rena Upitis, author of the creativity domain
paper for Measuring What Matters, creativity and innovation skills allow students
to learn more effectively in all academic disciplines and subjects.
Upitis – along with many other academics – defines creativity as the generation
of novel and valuable ideas or products. She notes that researchers have
described creativity as a process rather than an outcome: an idea that moves
from preparation and incubation to illumination and verification. This process,
according to Upitis, provides students with experiences “in which there is no
known answer, there are multiple solutions, tension of ambiguity exists and
imagination is as valued as rote knowledge.”
Upitis describes critical thinking as a “sister skill” to creativity. She says that
being creative or innovative requires the skills to assess both the process
and the products of the creative act. Critical thinking involves a process of
conceptualizing, seeking accuracy and clarity, resisting impulsive solutions,
being responsive to feedback, planning and being aware of one’s own thinking.
According to Upitis, creativity and innovation can be fostered and reinforced
across the entire curriculum as well as through extra-curricular activities. She says,
“When students gain new insights about solving a math problem or when they
produce genuinely interesting projects, they are manifesting their creativity.”
Schools help students develop their creativity in a number of different ways:
through everyday teaching strategies, including things like encouraging students
to pose questions and share insights, providing opportunities for discussion and
debate and helping students identify problems; by teaching creativity directly;
and through programs that provide rich opportunities for creativity.
It is both possible and desirable to measure creativity in schools. A number of
different researchers have described creative competencies as including:
• Fluency, flexibility, originality, and the ability to elaborate;
• Metaphorical thinking
• Skilled observation, visualization, pattern detection, empathy,
and play;
• Tolerance for uncertainty, open-mindedness, risk taking, patience,
deferral of judgment, and resilience;
• The ability to pose problems, gather information through all the
senses, find humour, think interdependently, communicate with
precision, strive for accuracy, think flexibly, and respond with
wonderment and awe;
• Reframing, detecting, and decentering.
Academics at the University of Winchester in England have developed a
comprehensive assessment model that incorporates the competencies of both
creativity and critical thinking. The assessment tool provides a way to assess
creative thinking that can be used by teachers and by students to assess their
own creative habits. The competencies were divided into five “habits”:
PEOPLE FOR EDUCATION – MEASURING WHAT MATTERS
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INQUISITIVE (wondering and questioning, exploring and investigating,
challenging assumptions)

PERSISTENT (sticking with difficulty, daring to be different, tolerating
uncertainty)

IMAGINATIVE (playing with possibilities, making connections, using
intuition)

COLLABORATIVE (sharing the product, giving and sharing feedback,
cooperating appropriately)

DISCIPLINED (developing techniques, reflecting critically, crafting and
improving)
Measuring the conditions for creativity within school is an important aspect of
measuring creativity. Here, the emphasis is not on the “outputs”—that is, the
creative products created by individual students, but rather, on the “inputs”—
namely, the situations in which students might be called upon to think and act
creatively. Examples of creative inputs would include scientific investigations,
entrepreneurial projects, theatre and dance performances, independent research
opportunities, debating clubs, school-community partnerships, fine and
performing arts classes, and integrated curricula.

One of the main advantages of evaluating creativity in schools is that
it underscores the importance of creativity to the school experience.
Measuring creativity also provides critical feedback, guiding students
in their creative development and guiding schools toward optimal
conditions for fostering creativity. For all of these reasons, creativity
must be included in measures of student and school success.
– Rena Upitits
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CITIZENSHIP EDUCATION – SKILLS FOR DEMOCRACY

Low levels of voter turnout,
indifference about difficult choices
the society faces, intolerance, and
political extremism are considered
evidence that societies have
failed to equip the young with the
knowledge, skills, and attitudes
that citizenship requires.
– Alan Sears

Alan Sears, professor at the University of New Brunswick, says that citizenship
education is considered a key component of education in most democratic
countries, but that the reality does not match the ideal. He says that a study of
24 countries by the International Association for the Evaluation of Educational
Achievement showed that the “rhetorical commitment to informed and engaged
citizenship as a central educational outcome has rarely been matched by a
concomitant allocation of resources or actual curricular priority.”
In his paper for Measuring What Matters, Sears defines citizenship education
as the acquisition of a core set of civic knowledge, skills, and values, including
knowledge of historical and political facts and a nuanced understanding of social
issues. According to Sears, “Through citizenship education students develop
skills to engage with the formal political system and civil society organizations;
and establish the values and attitudes of democratic citizenship.”
Sears says that a democratic and socially cohesive society relies on people
understanding the impact of their behaviour and decisions on others and playing
an informed role in the affairs of a democratic society.
In school, students learn citizenship skills in a range of ways:
• learning historical and political facts,
• learning to distinguish between facts and values, and knowing
the standards that apply in evaluating each
• developing capacities for articulate communication
• recognizing and valuing different perspectives,
• understanding the impact of their behaviour and decisions
on others
• distinguishing between a person and the argument the person
in making,
• avoiding bias and distortion in the presentation of one’s own
argument.
• being encouraged by teachers and school leaders to have a voice
and be actively engaged in their schools and communities
Student voice is a particularly important aspect of citizenship learning. Sears
cites forty years of international research that “conclusively demonstrates
students’ belief that they are ‘encouraged to speak openly in class’ is a ‘powerful
predictor of their knowledge of and support for democratic values, and their
participation in political discussion inside and outside school.’”
According to Sears, little is known about the civic knowledge, skills and values of
Canadian students or about citizenship education practices in Canadian schools.
In contrast, in the United States, civics is part of the National Assessment of
Educational Progress, and in Australia, the National Assessment Program includes
civics and citizenship. Both assessments also include surveys for schools, teachers,
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and students about how citizenship is addressed in curricular, co-curricular, and
extracurricular activities. Sears also says that, unlike other jurisdictions, teachers in
Canada are being provided with almost none of the structural supports necessary
to successfully deliver strong citizenship education.
Measuring success in citizenship education could include assessing students’
knowledge of key concepts and their ability to apply them, as well as the recall
of basic facts; assessing students’ actual and potential engagement; measuring
students’ opportunities to participate in school or community activities, and their
access to programs that require them to use core citizenship skills.

If we are serious about Canadians taking a full and active part in
the affairs of their society, fulfilling their obligations as productive
and contributing members of society, defending their rights and
according those rights to others, they must understand the laws
and institutions that govern them and the rights to which they
are entitled. Taking citizenship education seriously also requires
thoughtful assessment.
– Alan Sears

PEOPLE FOR EDUCATION – MEASURING WHAT MATTERS
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QUALITY LEARNING ENVIRONMENTS —
HOW SCHOOLS AFFECT STUDENT LEARNING

Student and school success
cannot be defined solely by
the measurement of student
performance in literacy and
numeracy, the accumulation of
subject credits, or graduation
rates. Schools are complex,
dynamic systems that influence
students’ academic, affective,
social, and behavioral learning.
– Nina Bascia

Professor Nina Bascia, from the Ontario Institute for Studies in Education, says
in her Measuring What Matters paper, that it is vital that we understand the
complex and interactive nature of schools, and not assume we can measure the
quality of students’ learning environments with simple checklists.
For many decades, researchers and educational practitioners have examined
the school environment as a basis for learning, and worked to understand how
to develop school settings that positively influence student learning. While not
denying the impact of students’ socio-economic status or the other factors
that students “brought with them” to school, research has shown that school
practices and organizational structures can be altered by educators to make a
positive difference in student learning.
Bascia’s paper says that it is important to look at the range of “contexts”
that exist within and around the school and that it is the interaction between
all of the factors that has an impact on the overall quality of the learning
environment. Research warns against using “discrete school characteristics” to
measure success, and supports an approach that looks at schools as dynamic
systems that influence a broad range of dimensions of student learning. In this
“school context” model, the three main groups in the school – leaders (both
administrators and teachers who “lead for learning”), teachers and students work
in interrelated subsystems.
According to Bascia and other researchers, teaching and learning happens in
classrooms which are “nested” within teacher communities, which are nested
within schools, which are nested within the wider community. As a result, what
occurs beyond the classroom influences (and is influenced by) what occurs within
the classroom.

The whole school environment,
including its individuals and their
relationships, the physical and
social environment and ethos,
community connections and
partnerships, and policies, are
seen as important areas for action
if a school is to promote health.
– Dr. Bruce Ferguson

All of the Measuring What Matters papers show that the quality of the school
itself is a core component of success in each domain. The papers make it
clear that student success arises through a broad array of skills, experiences,
opportunities and outcomes across a number of domains, from social-emotional
learning and health, to creative, critical thinking and qualities of democratic
citizenship. Shanker, Sears, Upitis and Ferguson all point to the whole school
environment and its impact on things like students’ opportunities to participate
in creative endeavours, its effect on their social-emotional skills and health, and
its provision of opportunities to participate as engaged citizens in the school.
And they agree that it is not enough to simply measure outcomes in a few
subjects, or graduation rates.
It is possible to measure the quality of learning environments, but it is not simple.
Information can be collected through focus groups, observational methods,
interviews, town hall discussions, and surveys. Measurement methods should
include students, teachers, staff and parents, and should assess the full range of
factors that shape student and educator experiences of the learning environment.
Data on learning environments can inform individual schools about the areas
where they excel and the areas that require improvement. Such data can also be
informative at the system level, helping decision-makers to determine the effects
of policies and reform efforts.
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PROCEED, WITH CAUTION

Measuring is useful, to really
know what your kid is doing in
school. If the school isn’t doing
well, it is not really good to be in
that environment.
– Grade 4 student, focus group

Many participants in surveys, focus groups, and workshops underlined the
importance of measurements that are focused on schools and the education
system – not just students’ outcomes.
While participants agreed that we should be measuring outcomes in broader
areas, they cautioned that we must also measure inputs, i.e. what are the
opportunities students have to learn, to access programs, to participate etc.?
The enthusiasm we have experienced in discussions about this project has been
tempered by many questions and some concerns. This reflects a recognition of
the possible impacts of an initiative like this – participants want to ensure that
Measuring What Matters has carefully worked through the potential pitfalls or
unintended consequences of the project.
Key concerns and questions included:
• How can we develop measures for success in areas – like health
and citizenship – that are a shared responsibility of families,
schools and broader services for children and youth?
• How can we ensure that measurement doesn’t become an end in
itself, or just another add-on to schools’ already full workloads?
• It is vital that as we add broader goals and measures, we also add
the “time and space” into the system to support the work that
needs to be done to meet the goals.
• Measurement, when it is done badly, or when it measures only
quantitative outcomes, always runs the risk of leading to simplistic
and negative school rankings. How will this initiative avoid that?
• Will it be possible to do this without creating stigma for schools or
students that aren’t doing so well?
• How can we ensure the goals and measures we set recognize the
importance of, and promote equity between schools, and between
students within schools?
• It’s going to be very important to find ways to measure these new
areas that are valid and reliable as well as practical to administer
and useful for educators and families.
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CONCLUSION
Two important outcomes have emerged from the first phase of Measuring
What Matters;
• Our existing measures in literacy and numeracy are critical.
• Student success is much broader than the narrowly defined
indicators that we currently use. Knowledge, skills, dispositions
and habits in such areas as creative, critical problem solving,
interpersonal relationships, civic engagement, self-confidence and
health literacy, amongst others, are as important as literacy and
numeracy in defining student success.
Both the experts and the public agree that education plays a critical role in
ensuring we have a democratically cohesive society, which is both economically
and socially productive. But in order for education to realize its potential in
helping build the society of the future, the public and the experts also agree that
it is not enough to expect that vital social-emotional, creativity and innovation,
citizenship or health skills will emerge organically as a by-product of good
schooling focused on one or two important subjects.
The papers present a wide range of evidence that suggests the qualities and
opportunities of the learning within schools can enhance or constrain students’
abilities to develop vital skills beyond literacy and numeracy. They make the case
these skills and habits in areas like creativity or social emotional learning are
of equal importance for student success. In fact, they may be key pathways to
student success in a range of subject disciplines.
Stuart Shanker, the domain lead on social emotional learning, for example
discusses a current ‘revolution or evolution’ in the ways we understand social,
emotional and cognitive processes—that reason and emotion are not separate
from each other but bound together in a ‘seamless web’. Bruce Ferguson details
how physical and mental health are ‘inextricably linked’. Alan Sears argues that
explicit development of democratic citizenship knowledge, skills and dispositions
requires a complementary effort in schools to promote student voice and active
engagement in school decision making.
Each domain is complementary to the other. They work as an interactive suite
of characteristics that enhance or constrain each other, not as discrete subject/
skills for students. When Rena Upitis argues for qualities of experimentation
and risk within creativity, she is also touching on Stuart Shanker’s points about
student self-confidence as well as students’ ability to develop resilience within
social emotional learning. The knowledge, skills and habits that underpin each
domain could also be thought of as a seamless web. The characteristics of quality
learning environments that Nina Bascia describes also provide opportunities for
students to express themselves creatively, engage in the community, take risks,
participate in school decisions and establish rich learning relationships with their
peers and the adult educators in the school.
Across the consultation and within the papers, there is an explicit articulation
that schools are not solely responsible for this work. Each domain paper places
an emphasis on the need for schools to be open and share responsibility for
student learning beyond the school walls. The papers highlight the importance
of community partnerships and linked public infrastructure to allow students
to contribute and establish learning relationships outside the school, and to
access recreational opportunities or additional supports. They bring a collective
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orientation to supporting students within these critical areas of student success.
Most importantly, they are hopeful and optimistic. They detail the rich learning
that is occurring in schools today, which could be even more profound tomorrow.

NEXT STEPS
Through the extensive feedback we received about the domains, we have come to
see even more clearly that there are major interconnections between all of them.
These areas of overlap are useful in terms of helping build a group of measures
that work as a set, and – recognizing the diversity of students in our schools –
that offer different pathways to rich experiences and learning.
We have also received stern warnings of possible dangers – adding to teacher
overload, feeding an unhealthy process of comparing schools, building
expectations without resources. We got many recommendations about ways to
proceed through the challenging waters – look at growth, progress and change
over time; see how measures can be used to leverage stronger partnerships;
maintain a focus on equity and the most vulnerable students.
We have been left with strong support for the project, and a new set of questions
for the next round. Starting in November 2014, our academic experts will begin
looking at how the domains fit into a range of Ontario curriculum and the public
consultations will continue online.
For more information, go to www.peopleforeducation.ca/mwm
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People for Education – working with experts from across Canada – is leading a multi-year project to
broaden the Canadian definition of school success by expanding the indicators we use to measure
schools’ progress in a number of vital areas.
The domain papers were produced under the expert guidance of Charles Ungerleider and
Directions Evidence and Policy Research Group.

NOTICE OF COPYRIGHT AND INTELLECTUAL PROPERTY
The Measuring What Matters reports and papers were developed in partnership with lead authors
of each domain paper. Permission to photocopy or otherwise reproduce copyrighted material
published in this paper should be submitted to People for Education at info@peopleforeducation.ca.

DOCUMENT CITATION
This report should be cited in the following manner:
People for Education (2014). Measuring What Matters Phase 1: Research and Consultations. In
Measuring What Matters, People for Education. Toronto: November 8, 2014
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