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Executive summary

Canada stands out internationally as one of the few countries without national coordination
or oversight of public education. Under the Constitution, responsibility for kindergarten to
grade 12 schooling rests entirely with the 13 provinces and territories—a structure that creates
both opportunities and challenges for coherent policy, equitable outcomes, and consistent
reporting.

This decentralization also poses significant challenges for education data collection and
sharing. Our public education systems generate and rely on a wide range of information, from
surveys and administrative records to large-scale assessments and linked datasets. Yet unlike
countries with national standards for education data, Canada’s data infrastructure remains
fragmented and uneven. As a result, valuable datasets are often incomplete, difficult to
compare across jurisdictions, or inaccessible to policymakers, researchers, and the public.
This scan was undertaken to map the landscape of education-related data in Canada,
identifying what exists, where it is housed, and where the gaps are most pressing. It reveals a
mixed picture: strong examples of collaboration and innovation sit alongside significant
challenges that limit the country’s ability to evaluate interventions, track the impact of policy
changes and innovations, monitor equity, measure outcomes, and make evidence-informed
decisions.

Among the most significant challenges is the uneven collection and publication of key
information. For example, while some provinces gather race-based or Indigenous identity
data, most do not, making it difficult to understand how opportunities and outcomes are
distributed across populations. Even when data are collected, they are often not publicly
accessible, not timely, or not comparable across provinces and territories. In many cases,
privacy concerns—though important—restrict access even to non-sensitive information such
as staffing levels. The result is that many questions critical to equity, accountability, and
system improvement remain unanswered.

Our scan also highlights missed opportunities to link education data with other sectors such
as health, income, or post-secondary education including apprenticeships. These kinds of
linkages are essential to understanding long-term outcomes, assessing the broader social
and economic impacts of schooling, and supporting policies that address education as a
determinant of health and well-being. Without such connections, Canada lags behind peer
countries that have built robust data infrastructures to inform policy and track progress. At the
same time, there are notable strengths to build on. The Pan-Canadian Education Indicators
Program (PCEIP) provides a valuable set of comparable statistics across all provinces and
territories, and national surveys and assessments administered by Statistics Canada and
international partners offer important insights into student experiences and achievement.
Provinces such as British Columbia and Manitoba have also taken innovative steps toward
more accessible and linked datasets.

Taken together, the findings of this scan point to a central conclusion: Canada’s education
data landscape has some rich pockets, but the data are often disconnected and the data is
incomplete. To fully realize the potential of public education as a driver of equity, health, and
prosperity, Canada requires a more coherent and coordinated approach to collecting,
publishing, and linking education data. A stronger data infrastructure would not only support
evidence-based policymaking and public accountability, it would also allow Canada to meet
its international commitments and learn more effectively from its own systems, rather than
relying heavily on research from other contexts.

People for Education | What do we know about Canadian Schools? ocam 4 5



What do we know about Canadian schools?

Why do we need education data?

The need for a wide range of education-related data is not always recognized as a policy
priority. By definition, large-scale data can be reductionist, and many datasets are far from
perfect. Valid concerns are also often raised about how the misuse of data can reflect or
reinforce stereotypes, and that publication of data can lead to unfair rankings that don’t
reflect real-world challenges.

Despite these limitations, data can and should play a vital role in policy development,
accountability, and effective systems change. Policymakers, system leaders, educators,
parents, and the public must be able to understand how our public education systems are
functioning, and data-based indicators—if we have the right ones—can help serve this need.

Data is vital for providing objective, evidence-based information about the health and
strength of education systems and for tracking how systems are progressing towards their
stated goals (for example, in the areas of equity or improving graduating rates). Transparency
and evidence are prerequisites for accountability and informed decision-making, as well as a
key tool to enable and monitor improvement efforts. Education is a human-centric process,
which makes both measurement and large-scale change inevitably complex. Given the
importance and challenges of educating today’s children and youth for tomorrow, key policy
levers related to data are critically important.

To date, many insights about the impact of educational practices that inform Canadian policy
decisions come from studies conducted in other countries, such as Australia, the UK and the
US. In these countries, there are national data collection standards that ensure that the same
type of data (e.g., student demographics, absenteeism, teacher credentials) are collected,
stored and aggregated. These data are also publicly available at a national level through data
dashboards and downloadable microdata files that allow policymakers, researchers, and the
general public to see how school resources are distributed, and outcomes are experienced.
For example, searchable websites in Australia and England provide rich contextual data at
the school level (even if test scores sometimes obscure other information).

In particular, policy decisions about education in Canadian provinces and territories are often
informed by research conducted in the United States, despite our significant differences in
context. Canada has an opportunity to attend to the data needs that we have within our
borders without relying on external research to fill in the gaps.
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What data do we need?

The type of data needed depends on the questions stakeholders hope to have answered.

However, if we take a step back and think about how students move through schools, we can
start to picture what types of data we might need to have.

First, we would want to learn about who the students are that are entering our schools
through student demographic information (e.g., family income, race, gender identity,
disability).

Once students enter school, it is important to understand the characteristics of students’
learning environments (e.g., qualifications of teaching staff, disciplinary climate, or supports
for students with disabilities and/or mental health needs).

Next, you would want to understand students’ outcomes along multiple dimensions (e.g.,
absenteeism, well-being, standardized test performance, and educational attainment
including graduation and post-secondary access).

Finally, you would want to understand connections between immediate outcomes and
longer-term life outcomes. Together, these data would allow for large-scale analysis that
could help drive system improvements and target resources where they are most needed.

Types of data

Learning
opportunities Academic
I outcomes

Adult outcomes:

e Academic
Schools e Economic

e Well-being

Population
of children
and youth

Well-being
outcomes
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Challenges with education-related data in Canada

There are multiple policies and practices that, together, restrict what policymakers,
researchers and the public can learn about the health and strength of public education
across the country. These challenges have been well-documented (for example by Gallagher-
Mackay in this 2017 report and Robson in this 2021 essay), but the following is a summary of
some of the most pressing challenges.

Data are not always collected.

While some provinces collect some race-based data, including data from Indigenous self-
identification surveys, the majority do not, which makes it difficult to know how educational
opportunities and outcomes are distributed among populations.

Data are not always published.

When data are collected, they are often kept at either the board / district or provincial level
and not shared publicly. This is due to both resource constraints and privacy concerns or
legislative limits. Privacy concerns are not unwarranted, but much education data is not
sensitive in nature or when aggregated. For example, staffing levels for each school are not
regularly published even though many provinces and territories publish other school-level
data such as test scores.

Data is not always timely.

When data are published, there is often significant lag between data collection and
publication. Delays in data mean many important decisions are made in the dark. For
example, during COVID-19, there was an 18-month to 2-year delay between school closures
and measures of educational impact in Canada, while the US, the UK and many other
countries were able to report within two or three months.

Data are not always comparable.

There are many types of data—called administrative data—that are collected in the process of
running day-to-day school operations. For instance, all schools keep track of student
attendance. However, because each province and territory defines these data differently it is
impossible to compare across systems.
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Data are not always linked.

We will dig more into linked datasets below, but in general, linked datasets allow
policymakers and researchers to explore more complex policy questions and track long-term
outcomes. Linkages that are important for research and policy development purposes
include:

© Linking K-12 data with demographic, geographic, or other contextual data that
would provide the opportunity for disaggregated analysis, permitting a deeper
understanding and more effective policy development focused on equity and
human rights;

© Linking data on inputs of K-12 education systems (e.g., availability and type of
special education supports, guidance counselors or access to enriched courses)
with outcomes (e.g., graduation, grades, test scores), allowing researchers to test
hypotheses about what’s working, under what conditions and allowing policy
makers to develop evidence-informed policy;

© Linking K-12 data with data about other levels of education and the labour force
(e.g., information about early childhood education or post-secondary education),
supporting an understanding of access and economic benefits of education
across the continuum; or

© Linking K-12 data with data from other related sectors, (e.g., connecting education
and health datasets would support the study of education as a social determinant
of health or provide data to help contribute to policies to support healthy schools).

There is no centralized education data repository.

Although “open data” initiatives in some provinces have helped, a final—though not
insignificant—complication is that it is often unclear what data have been collected by
governments, universities or private organizations.
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Not just an education problem

Canadian data infrastructure challenges are not limited to the education sector. There have
been extensive criticisms that a lack of data limits our ability to understand our society and
inhibits public accountability.

Experts and reporters warned during the pandemic that data gaps were both limiting
systems’ capacity to address a seemingly growing mental health crisis among_children and
obscuring_the relationship between race and health outcomes.

At an international level, Canada was criticized by the UN in 2022 for having no national data
—and in particular, no identity-based data—to measure its progress in implementing the
Convention of the Rights of the Child. It is also impossible to measure Canada’s progress on
implementing the educational components of the Paris Agreement on climate change and
the Sustainable Development Goals.

While recognizing that Canada has 13 distinct and separate jurisdictions with oversight over
children and youth, the UN still emphasized that data collection should be standardized at a
national level as it is in many other federal systems, to allow for comprehensive monitoring
and reporting.

UN Committee on the Rights of the Child 2022

11. While noting the existence of 13 unique data regimes, using different techniques,
definitions and technologies, making aggregation and comparison of data difficult, and
recalling its general comment No. 5 (2003) on general measures of implementation of the
Convention, the Committee recommends that the State party:

* Improve its data collection system at the federal level in order to allow nationwide
comprehensive monitoring of the rights of children and ensure that such data covers all
areas of the Convention and the Optional Protocols thereto, with data disaggregated by
age, sex, disability, geographical location, ethnic and national origin and socioeconomic
background, in order to facilitate analysis of the situation of children, in particular those in
situations of vulnerability;

e Ensure that data and indicators on children’s rights cover all children under 18 years of
age and are shared among the ministries concerned and used for the formulation,
monitoring and evaluation of policies, programmes and projects for the effective
implementation of the Convention;

¢ Take into account the conceptual and methodological framework set out in the guidelines
of the Office of the United Nations High Commissioner for Human Rights, entitled Human
rights indicators: a guide to measurement and implementation, when defining, collecting
and disseminating statistical information.
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What we did

To find datasets, we searched federal, provincial and territorial government websites and
open data catalogues, as well as websites of organizations that conduct research about
public education and child and youth outcomes.

“Data” includes survey results (with responses provided by parents, students, or staff),
administrative data (data that is collected by jurisdictions for organizational purposes,

e.g., enrolment counts, courses taken, attendance, or discipline), or student outcome data
(e.g., scores on standardized assessments, or data on graduation or post-secondary access).

To be included in the scan, the data must refer to school-aged children, must have at least
some connections to schools or public education, and must have been collected in Canada.

We did not include one-off surveys or single point-in-time datasets, nor did we capture the
varied and in-depth research studies conducted by academic researchers around the
country. Finally, because of resource constraints, this data scan includes only some
references to research conducted and data published by school boards. This presents a
significant gap, because in Canada school boards hold some of the most detailed and crucial
data on schools and students. However, the data held by school boards (and sometimes
schools themselves) are not always easy to aggregate.
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What we found

Not all data are created equal.

Before diving into the types of data found, it is important to clarify what “published data” can
look like. There are multiple models of data sharing that range from static, summary statistics
to downloadable public-access microdata files. Below is a quick outline of the different data
publishing models that were encountered in our scan.

Static reports or tables.

Institutions can publish aggregated statistics or static reports summarizing data (e.qg., PEl's
provincial assessment results). In these cases, the data cannot be further disaggregated, but
sometimes institutions will provide statistics for sub-populations (e.g., Nova Scotia’s report on
African Nova Scotian learners, or Yukon’s First Nations report). Unless accompanied by
another type of data (from the list below), the user will only have access to the analyses
conducted by the institution.

Interactive tables or dashboards.

Some institutions provide interactive data dashboards or searchable databases of
information about schools and (e.g., British Columbia, Manitoba, Ontario, Québec, many
StatCan datasets and the OECD’s PISA). These can be queried for different types of
disaggregated data, albeit only to the extent that has been programmed by the publisher. For
example, in Québec’s Tableau de bord de I’éducation, users can search for enrolment
information by school, but can only view staffing information by district.

Publicly available microdata.

Institutions can publish their complete datasets, stripped from any confidential information.
Typically, microdata files provide school-level information across multiple domains, such as (in
the case of Newfoundland and Labrador’s enrolment data) enrolment count by grade,
principal contact information, rural vs. urban classification, and the school’s address with
postal code. Ontario’s school information and student demographics dataset provides a
school-by-school spreadsheet outlining provincial achievement data, proportion of students
receiving special education supports, proportion of students whose families live below the
low-income cutoff and more.

Data available by application or through fee-for-service.

It is not reasonable to assume that all data will be publicly available, particularly if it includes
student-level variables or sensitive information. Provinces, territories, and statistical agencies
hold more data than they can publicly release, and universities or private companies (such as
Environics Analytics) also hold datasets that relate to K-12 education. These datasets may
have important information but are not made available for resource, privacy or proprietary
reasons. In these cases, users have to apply for access, they may have to meet requirements
in terms of expertise, submission of project proposals and/or pay data access fees. To
conduct some analyses, researchers need to visit in-person data centres after approval
through an application process.
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What national education data do we have?

National indicators

The starting point for pan-Canadian education data is the Pan-Canadian Education Indicators
Program (PCEIP), run by the Canadian Education Statistics Council. This council is a joint
project between Statistics Canada (StatCan) and the Council of Ministers of Education,
Canada (CMEC). Every 6 months the PCEIP releases its Education Indicators in Canada
report showcasing the indicators that have been coordinated Canada-wide. Many of these
indicators are available at the level of province or territory. PCEIP indicators include:

¢ A profile of school-aged children (immigration status, percent visible minorities, percent in
low-income households, and other characteristics of Canadians aged 0 to 24 from the
Census)

e Expenditures on education (how much money is spent both overall and per pupil)

e Educator information (humber of educators, gender distribution, age distribution,
compensation, and part- vs. full-time work status)

¢ Intended instructional time (in hours by age)

e Student enrolment

¢ On-time graduation rate (disaggregated by binary gender)

* large-scale assessment results (based on a sample of the population, see below)

The publication of these indicators represents are a good example of intergovernmental
cooperation, as all 13 Canadian jurisdictions need to agree on definitions and reporting
standards to be able to release any data.

Together, the PCEIP indicators provide important information that can help track progress
over time. However, it remains difficult—if not impossible—to link these sources of
information together or with data collected by provinces or territories. And there is currently
little or no pan-Canadian information on (a) the kinds of programs and resources available in
schools, (b) the links between students’ outcomes and their demographics, and (c) their
progress through the continuum of learning from early childhood through and beyond post-
secondary education.

For example, the PCEIP report indicates the percentage of children who are in low-income
households and the percentage of students who graduate on time (within 3 years after
entering Grade 10), but the report provides no indication of the graduation rates for Canadian
children coming from low-income households as compared to those who are not from low-
income households. In order to explore the relationship between these two indicators,
researchers would need to apply for access to the underlying data. Different studies may
have different rules about what data can be accessed.
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National survey data

There are also a number of surveys (listed below) that collect data about children and youth
across the country using large, statistically representative samples of the student population.
Some are targeted solely at school-aged populations or parents, and others include school-
aged youth by sampling Canadians aged 15 and older. These surveys are all administered by
StatCan (or by a university and/or international agency working in partnership with StatCan)
and are generally representative of all Canadian regions, although they often exclude
Canadians living in the three territories, reserves, remote communities, and institutionalized
settings.

Name of survey Example of data collected Study age Data last
collected
WHO Health e Social media use Students aged 11, 2022
Behaviours in School- e Physical activity 13, and 15
Aged Children Study e Body image and eating
(HBSCQ) e Sexual health
e Peer and family relations
Canadian Student ¢ Self-rated physical and mental health Students in Grades 2022
Tobacco, Alcohol, and e Tobacco, cannabis, drug, and alcohol use  7-12
Drugs Survey e Bullying
(CSTADS)
Canadian Longitudinal o Self-reported mental health (before vs. Children aged 1-19 2023
Health Survey on after COVID-19) years
Children and Youth e Time spent in school and extracurricular
(CHSCY) activities
e Physical and mental health care access &
barriers
Indigenous Peoples e School attendance and moving schools First Nations 2022
Survey (IPS) o Extracurricular experiences, such as clubs, people living off
sports, music lessons reserve, Métis and
e Academic experiences such as Indigenous  Inuit, aged one
language programs and tutoring year and older
Canadian Internet Use e Internet activity Canadians aged 15 2022
Survey (CIUS) e Use of smart devices years and older
¢ Internet security and privacy practices
Labour Force Survey  Enrolment in school Canadians aged 15 Monthly
(LES) ¢ Hours of employed work years and older
e Hourly wage
e Industry of employment
Canadian Survey on e Accessibility and accommodations at Canadians aged 15 2022
Disability (CSD) school years and older
¢ |Internet activity
e Social isolation
General Social Survey  Different topics every five years; most recently: ~Canadians aged 15 2019
(GSS) e Perceptions of local police years and older

e Experiences with criminal victimization
e Experiences with cyberbullying /
cyberstalking
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National linked datasets

In a significant linking project, StatCan has merged student-level data from every publicly
funded post-secondary institution in the Postsecondary Student Information System (PSIS)
with students’ later tax, Census, and employment data (through the Education and Labour
Market Longitudinal Platform, or ELMLP). These linkages allow researchers and policymakers
to study trends, plan policy, and evaluate the impact of changes to post-secondary
education, the labour market or the economy. Access to this enormous dataset is by
application.

The ELMLP has also been merged with provincial student-level elementary and secondary
school data in British Columbia and secondary school data in Ontario to provide even more
powerful datasets that are available for researchers so that they can investigate the ways that
earlier educational experiences shape later outcomes.

The type of elementary / secondary data that is linked includes things like course marks,
graduation, and whether students have an exceptionality. For example, a report by Brown
and colleagues explored how certain high school factors—such as suspension, absenteeism
and credit accumulation—might be related to post-secondary attainment and later earnings.

Unfortunately, due to the provincial / territorial jurisdiction over data, the ELMLP is only linked
to public schools in those two provinces, and therefore still only provide a partial picture of
what matters in Canadian education.

National and international student assessments and contextual
questionnaires

Other critical sources of information that help policymakers and researchers monitor
educational progress are national and international large-scale student assessments in
particular subject areas. These sample-based standardized tests are designed to provide
feedback at a system level (e.g., How is Alberta education doing in math?) as opposed to
feedback about individual students or schools. They also permit analysis of trends over time
(e.g., What are the differences in learning outcomes before and after the pandemic?),
outcomes across jurisdictions (e.g., How is Alberta doing in math compared to British
Columbia?), or across subgroups of a population (e.g., How are boys achieving in math
compared to girls?).

These assessments are not administered to every student, but to a sample of students that
are statistically representative of the whole student population. This means that students and
schools who participate in the assessments will get no feedback about their scores, but
instead that data will contribute to an average score for the whole province or territory. This
information is primarily intended to help inform policy decisions and allow opportunities to
learn from other jurisdictions.
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Every few years, a sample of students of a certain age complete one of three international
assessments: the Organization for Economic Co-operation and Development’s (OECD’s)
Programme for International Student Assessment (PISA every four years going forward), the
International Association for the Evaluation of Educational Achievement’s (IEA’s) Progress in
International Reading Literacy Study (PIRLS every five years) and some IEA’s Trends in
International Mathematics and Science Study (TIMSS every four years). Canada also runs its
own Pan-Canadian Assessment Program (PCAP) every four years with the last administration
in 2023. These assessments test students’ academic progress in different subject areas
(mainly mathematics, science, and reading) at different ages, and the scores are used to
provide comparable data across provinces / territories or internationally about the
performance of different education systems.

In Canada, provinces / territories choose independently whether to participate in large-scale
assessments. For example, approximately 20,000 students from ten provinces (and no
territories) participated in PISA 2022, which tested 15-year-olds in math, reading, and science,
while only five provinces (Alberta, Manitoba, Ontario, Québec, and Newfoundland and
Labrador) administered TIMSS to their Grade 4s and no Canadian regions participated in the
TIMSS 2023 test for Grade 8s. This limits provinces’ ability to compare across regions. It also
means that no sample-based assessment participated in by “Canada” has a truly
representative sample of Canadian students. While the territories are not home to a
significant portion of Canada’s population, without any territorial participation whatsoever—
where conditions of schooling can vary greatly from southern Canada—it is difficult to make
general claims about “education outcomes” across the whole country.

In conjunction with some of the academic tests, in some cases students, parents or school
staff are asked to fill out questionnaires that provide more contextual information. This
information might be about a students’ background (e.g., gender, parental education), their
behaviours and habits (e.g., time spent working on homework daily), their or their family’s
beliefs and interests (e.g., career aspirations, interest in arts or reading), the home
environment (e.g., access to digital devices and books) or school learning conditions (e.g.,
teacher experience and professional learning, weekly time allocated to certain subjects).

These accompanying questionnaires can be used to help understand differences in
achievement (e.g., What is the relationship between attitudes towards math and math
achievement?), or they can provide important information about outcomes other than
achievement. For example, in the most recent PISA cycle, the OECD reported on students’
sense of belonging and safety at school, parental involvement in learning, and experiences
with support and discipline in math lessons. However, in Canada—for a range of reasons
including limited capacity—the results from these questionnaires are rarely published,
although data may be available to researchers by application.
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What data do provinces and territories have?

Provinces and territories collect a great deal of data about education, both because they
need the data to administer funding and because they need to report to the public on
budgetary information and educational outcomes. However, governments collect much more
data about schools than they share with the public, and provinces and territories must
choose which datasets to prioritize sharing, resulting in variations in what is reported by
provinces and territories across Canada.

Each province or territory (and the federal government) has an open data portal, where users
can browse through these administrative datasets. Selected provincial / territorial datasets
are available through the Canadian open data portal, but not all.

All provinces / territories report on the types of data that were included in the Education
Indicators in Canada report mentioned above (e.g., enrolment, graduation rates,
expenditures). However, beyond these few required indicators, there are no other data
reporting standards across jurisdictions or from the federal government.

Administrative data on key success indicators

There are certain types of administrative and assessment data that are almost always
collected and shared (whether through reports, dashboards or microdata files) by provinces
and territories. These include:

* Graduation rates

* Some general demographic information (e.g., gender)

e Lists of schools that offer certain specialty programs

Other types of administrative data, although almost certainly collected, is not typically
reported publicly. For example:
e School-level attendance rates (Nunavut and Northwest Territories report but others do
not)
e Class size (British Columbia, Alberta, Ontario and Newfoundland and Labrador report)
¢ Teacher-student ratios (New Brunswick only)
e Credit completion (Northwest Territories reports and Manitoba for Grade 9 Math and
English Language Arts)
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Administrative data is often the best source of system-level “input” information, such as
course enrolments, special education or language learner identification and supports, school
disciplinary records, applications to postsecondary, and teacher qualifications: all factors with
demonstrated impact on student achievement and equity. Most of this data is collected for
purposes unrelated to research, and not all of it is readily available for analysis.

For example, in one board, records of students’ personalized education plans are kept on
paper in a secure storage room. In at least one province, program information is actively de-
linked from student identifiers which makes it difficult to understand relationships between
what schools actually do and outcomes. Except for data subject to provincial reporting
requirements, this type of administrative data is often not comparable between schools or
boards because of local IT decisions.

In contrast, Manitoba has made an intentional effort to ensure that individuals’ administrative
data can be linked, not just while they are in school, but also as they interact with different
government agencies. The Manitoba Population Research Data Repository is an impressive
data linking project that securely connects administrative and survey data across multiple
sectors including healthcare, education, justice, and social services. Access is by application
and can allow researchers and policymakers to see relationships between education and
health or other social outcomes.

Census-based student assessments

In addition to the international large-scale sample-based assessments that were discussed
above, every province and territory administers their own census-based standardized student
assessments (where every student in certain grades are tested, either directly through a
provincial government office or through an arms-length agency).’

These tests often serve multiple purposes at once: they can provide feedback to students’
families, teachers and schools about whether students have achieved a certain provincial
standard along with information for school leaders and policymakers about the differences in
achievement across populations and over time in response to policy and funding changes.

Students and their families, teachers, schools, and districts typically receive students’
individual scores, which can be used to target support as needed. Aggregate results are
shared either at the district / regional level (e.g., PEl's reporting) or at the school-level (e.g.,
through Ontario’s school information finder).

In secondary school, all jurisdictions (other than Saskatchewan) have some form of
standardized assessment as a graduation requirement. In most jurisdictions (Newfoundland,
Nova Scotia, PEIl, Québec, Alberta, Manitoba, Nunavut, and Northwest Territories), high
school students must sit final standardized exams to achieve credit in certain subject areas
and those exams contribute a certain proportion (typically 30%) of their final grade in the
course.

'Beginning in the 2025/26 school year, Saskatchewan will be the final region to introduce standardized tests, implementing English

language arts assessments in Grades 4, 7, and 10, and mathematics assessments in Grades 5 and 9. Each of the territories administers

Z?gessments, but borrows them from other jurisdictions: Yukon borrows from BC and Northwest Territories and Nunavut borrow from
erta.
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In Ontario and the Anglophone New Brunswick system students need to achieve a minimum
threshold on a literacy test to graduate, but the marks from that assessment are not
necessarily included in their report card grades.

In Yukon and British Columbia, students must complete literacy and numeracy assessments
to graduate, and while marks are not factored into students’ report cards, they are made
available to universities and colleges as a part of students’ applications to post-secondary
education.

Since these assessments vary in purpose, content, and targeted age, the results are not
readily comparable with one another.

Surveys administered by educational authorities

Many educational authorities—provinces and territories or school boards—routinely survey
students to collect more holistic data on student well-being or school experience. Some
important examples and types of surveys are summarized below.

¢ Contextual surveys accompanying standards-based tests. Many provinces accompany
standards-based testing with contextual surveys of students or educators to help make
sense of results and support school improvement.

e School climate or student well-being surveys. These types of surveys have been
mandated in many provinces or territories and provide information about students’
physical and mental health and well-being, their classroom engagement, students’ peer
and adult relationships, and how they spend their time outside of school. Sometimes
climate surveys are standardized across a province or territory, while other times they are
custom-built by a district and cannot be aggregated. Some tools are used by many
boards or even provinces, including the Middle Years Development Instrument (MDI),
which was developed by the University of British Columbia and is used by all of BC, or
Tell Them From Me, a proprietary tool purchased by many school boards.

* School readiness measures. Many provinces and boards use the Early Development
Instrument (EDI) to assess children’s readiness for school based on their teachers’
evaluation of their physical, emotional, social and cognitive development in kindergarten.

e Satisfaction or public perception surveys. The Alberta Education Assurance survey,
which is administered to students, parents, and teachers to measure how satisfied these
groups are with the public education system on domains like access to supports and
services, education quality, and citizenship. A similar survey (The OISE Survey of
Educational Issues) was administered to the general Ontario public from 1978 to 2018 by
the University of Toronto.

e Board-administered surveys on student backgrounds and demographics. Some, but
not all, provinces require boards or districts to collect some demographic data on their
students and/or staff. Some boards may also survey without provincial mandates.
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Other education-related surveys

University researchers, unions, professional organizations and non-profits routinely conduct
surveys that are intended not only to inform specific studies but also to form an ongoing body
of data about education-related trends. Some examples include:

e The BC Adolescent Health Survey, which is administered by the McCreary Centre Society
to youth in Grades 7 to 12 every five years and measures health trends, emerging issues,
and risk and protective factors.

e The bi-annual Ontario Student Drug Use and Health Survey (OSDUHS), which is run by
the Centre for Addiction and Mental Health (CAMH) and surveys Ontario students in
Grades 7-12 on issues like substance use, mental illness, and social media use.

e The COMPASS study, which samples students in selected schools in Alberta and Ontario
to learn about issues of health and well-being on a broad-reaching scope from physical
activity to social media behaviour and mental health outcomes.

e The Canadian Teachers’ Federation Parachute survey series, a questionnaire about
teachers’ work, stresses, well-being, and attrition.

e The Canadian Fitness and Lifestyle Research Institute’s Opportunities for Physical Activity
at School Study, which collects data about health and physical education resources and
facilities available at a random selection of schools across Canada.

The scan highlights that while Canada has strong examples of provincial, territorial, and
national data collection efforts, significant challenges persist in ensuring that education data
is complete, timely, comparable, and accessible.

Important information—such as race-based student data, school-level inputs, or links
between demographics and outcomes—is often unavailable or restricted, limiting the ability
of policymakers, researchers, and the public to fully understand and strengthen education
systems.

Addressing these gaps could enable more robust monitoring of equity and outcomes, align
Canada with international best practices, and support evidence-informed decision-making
across the country.
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